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SESSION XI: FACILITATION AND DIALOGUE
Time: 205 minutes (more or less)

LEARNING OBJECTIVES:

 •  By the end of Activity 11.1, participants will be able to distinguish between dialogue and debate.
 •  By the end of Activity 11.2, participants will practice reframing negative statements.
 •  By the end of Activity 11.3, participants will practice facilitation skills.
 •  By the end of Activity 11.4, participants will practice facilitating challenging behaviors.
 •  By the end of Activity 11.5, participants will practice coming to a consensus.
 •  By the end of the session, participants will gain an awareness of facilitation and dialogue guidelines 
 and skills.

OPENING:

We are going to use all the concepts and skills we have learned so far to start practicing dialogue facilitation.  
An effective facilitator creates a safe space for dialogue.  

ACTIVITY 11.1: DIALOGUE VERSUS DEBATE 
30 minutes

Entire group
Materials:

“Dialogue v. Debate” handout, “Facilitator Bookmark”, Facilitation role play, Flip chart, Markers

A.  Dialogue versus Debate Overview (15 minutes)

Provide a brief introduction to the facilitation and dialogue process.
Go over the “Dialogue v. Debate” handout and the “Facilitator Bookmark.”

B.  Dialogue Demo (10 minutes) 

Perform demonstration of dialogue facilitation.  An experienced facilitator can play the role of facilitator and 
another can play the role of recorder.  The role of the recorder is also important, as they should capture the 
essence of what is being said in a condensed and understandable way.  They can also back up the facilitator if 
need be.

C.  Debrief (5 minutes) 

Ask participants what skills they noticed the facilitators and recorders using.
Ask if they have any questions.
 



ACTIVITY 11.2: REFRAMING SKILLS 
20 minutes

Pairs or groups of four
Materials:

“Reframing Phrases for Facilitation” worksheet

A.  Facilitation Worksheet (10 minutes)

Split students into pairs or groups of 4 and have them work on the “Reframing Phrases for Facilitation” 
worksheet.  

B.  Debrief (10 minutes)

Go over everyone’s answers and have everyone provide feedback.

Why is it important to reframe these types of statements?

 It helps neutralize any negative connotation and helps turn the problem, not the person or people, into 
 the issue; the information is repeated for the rest of the dialogue participants to hear in a less negative 
 way; the person who said the statement can hear back what they said so they can tell whether or not 
 what they are trying to communicate is what is being heard.
 

ACTIVITY 11.3: PRACTICING DIALOGUE FACILITATION
70 minutes

Groups of ten or less
Materials:

Flip chart, Markers

A.  Dialogue Facilitation (60 minutes) 

 1.  Create a Facilitation Model that includes the goals of the dialogue and some questions that can 
 promote the exchange of ideas among participants in the dialogue. You can use the facilitation models 
 provided in the section as guides for creating your own.
 2.  Break participants into groups of about ten students, or have one group of ten students practice in 
 front of the rest of the class. 
 3.  Give each person a copy of the facilitation model.
 4.  Ask them to choose one person to facilitate and one to record.   
 5.  Have them engage in the dialogue.  The facilitator and recorder apply the skills for their respective 
 roles, while the participants engage in the dialogue.  After 5-10 minutes, have new participants take over 
 the facilitator and recorder roles from the place where the previous facilitator and recorder left off.  
 Ideally, everyone in the group will have a chance to practice both roles. 
 
B.  Debrief (10 minutes)

Ask the participants how they felt facilitating and recording:
 •  what they thought was hard 
 •  what they thought was easy



Ask them how they felt as participants in the dialogue:
 •  did they feel safe to share
 •  did they feel the facilitators were impartial
 •  did they feel everyone had an equal opportunity to contribute
 •  did they feel people listened to one another

What would you like more practice on?
Do you have any further questions about dialogue and facilitation?
 

ACTIVITY 11.4: FACILITATING CHALLENGING BEHAVIORS  
40 minutes

Groups of ten
Materials:

Chart paper, “Facilitation Roles”, “Media Facilitation Model”

A.  Media Facilitation Model (30 minutes) 

Break participants into groups of about ten students, or have one group of ten students practice in front of the 
rest of the class:  
 1.  Give each group the “Media Facilitation Model”.
 2.  Ask them to choose one person to facilitate and one to record.  Have each person randomly select a 
 role from the “Facilitation Roles”.  
 3.  Ask them to play their role, neither overacting nor underacting, when they are not in the role of 
 facilitator or recorder.  They should not overdo their role, nor be unreasonable.
 4.  Have them perform the role play.  After some time, have new participants take over the facilitator and 
 recorder roles from the place where the previous facilitator and recorder left off.  Each person should 
 only play their role when they are a participant.  When they are a facilitator or recorder, they should do 
 their best in this capacity.  Ideally, everyone in the group will have a chance to practice both roles.

B.  Debrief (10 minutes)

Ask the participants how they felt facilitating and recording:
 •  what they thought was hard 
 •  what they thought was easy

Ask them how they felt as participants in the dialogue:
 •  did they feel safe to share
 •  did they feel the facilitators were impartial
 •  did they feel everyone had an equal opportunity to contribute
 •  did they feel people listened to one another

What would you like more practice on?
Do you have any further questions about dialogue and facilitation?
 



ACTIVITY 11.5: FACILITATING CONSENSUS  
40 minutes

Groups of eight
Materials:

Flipcharts, Markers, “School Dance Roles” 

A. School Dance Model (30 minutes)

Break participants into groups of eight students:  
 1.  Designate one person in the group to be the facilitator/recorder.  Give each of the other people in the 
 group one of the “School Dance Roles”.
 2.  Ask them to play their role, but to also try to use negotiation and communication skills to problem 
 solve with their fellow participants and come to a consensus, where everyone agrees, or can at least live 
 with, the decision made.  
 3.  The facilitator should help guide the other participants to consensus.  Facilitators should guide 
 people toward agreement while paying attention to whether people seem to have any reservations, and 
 should thoroughly explore these.  

B.  Debrief (10 minutes)

Have groups report out on their outcomes. 

How was it trying to problem-solve in that way?
 

CLOSING: 
5 Minutes

Discuss how all the different concepts and skills learned during the previous trainings help facilitators to create 
and guide dialogues. 



Dialogue vs. Debate

In dialogue, individuals 
collaborate and remain open-
minded to new ideas and 
attitudes, which creates empathy 
and possibilities for change in 
positions.  Dialogue has the 
potential to build understanding 
and create common ground! 

With debate, however, individuals 
are often confrontational because 

they are too involved in winning 
or proving their own point.  This 
may offend and alienate others, 

and block the development of new 
ideas and solutions.

Dialogue and debate are very different! 



Dialogue Facilitator 
Worksheet

Reframe the following statements made by a dialogue participant to one or 
more other participants as if you were a facilitator in a dialogue and had to 
respond to them.

1. “Whatever! You just think you’re better than everyone else.”

2. “You’re being so rude!”

3. “That’s a lie.”

4. “You can’t trust these people.”

5. “I don’t agree with any of these ideas.”

The following statements are directed toward you as the facilitator.       
How would you respond?:

1. “What makes you think you can come here and talk to us about this?” 

2. “Don’t you agree that I’m right about this?”

3. “What do you think about the subject?”



Conflict Resolution Programs Strategic Planning
Introductions
 • Introduce yourself and have the others in your group introduce themselves.
 • Explain that your role is to facilitate a dialogue.
 • Explain what Dialogue is: Dialogue is a method used to gain understanding of one another and our 
 ideas about an issue. 
	 •	Explain	differences	between	Dialogue	and	Debate	–	briefly.
	 •	Explain	that	the	recorder	records	each	issue	and	solution	identified	by	group.
 • Explain that you are impartial and here to help them engage in discussion about the topic.

Explain and get agreement on Ground Rules/Guidelines  
 • Respect everyone’s opinion.
 • Be honest.
 • Hear everyone’s view.
 • Don’t interrupt.
 • No put-downs.
 • Listen attentively.
 • Stay on task.
	 •	Confidentiality.
 • Ask whether there are any other guidelines participants need in order to feel safe to share, and ask for
 agreement from everyone to the guidelines.

Objectives
	 •	Explore	ideas	and	strategies	for	implementing	conflict	resolution	lessons	and	programs	in	existing	
 organizations and/or schools.
 • Generate suggestions as to what needs to be put in place in order for the intended program(s) to 
 succeed.
 • Discuss timelines for when ideas will occur, and by whom.

Suggested Dialogue Questions
	 •	What	are	some	ways	that	conflict	resolution	programs	can	be	created	in	your	existing	work?
	 •	How	will	these	program	ideas	be	implemented?		By	whom?		By	what	dates?
	 •	What	kind	of	support	will	be	needed	to	implement	these	ideas?		By	whom?		By	what	dates?
	 •	What	can	you	personally	do	to	help	create	your	ideal	program(s)?

Summary and Closing

 • Summarize themes of dialogue.
 • Thank all participants for engaging in the dialogue. 



Media Facilitation Model
Introductions
 • Introduce yourself and have the others in your group introduce themselves.
 • Explain that your role is to facilitate a dialogue.
 • Goal of dialogue: to discuss the different types of media and how they affect people and society.
 • Explain what Dialogue is: Dialogue is a method used to gain understanding of one another and our 
 ideas about an issue. 
	 •	Explain	differences	between	Dialogue	and	Debate	–	briefly.
	 •	Explain	that	the	recorder	records	each	issue	and	solution	identified	by	the	group.
 • Explain that you are impartial and here to help them engage in discussion about the topic.

Explain and get agreement on Ground Rules/Guidelines  
 • Respect everyone’s opinion.
 • Be honest.
 • Hear everyone’s view.
 • Don’t interrupt.
 • No put-downs.
 • Listen attentively.
 • Stay on task.
	 •	Confidentiality.
 • Ask whether there are any other guidelines participants need in order to feel safe to share, and ask for 
 agreement from everyone to the guidelines.

Suggested Dialogue Questions
	 •	What	are	different	types	of	media?
	 •	What	is	the	role	of	media?
	 •	Does	media	always	portray	accurate	representations?
	 •	How	does	media	affect	society?
  o Positively
  o Negatively
	 •	How	does	media	affect	you?
  o Positively
  o Negatively
	 •	How	can	society	lessen	any	negative	effects	that	media	has	on	people?
	 •	What	can	you	personally	do?

Summary and Closing
 • Summarize themes of dialogue.
 • Thank all participants for engaging in the dialogue.



Use these “challenging behavior” roles when practicing dialogue facilitation skills.  Each of these roles, played 
by different participants in a dialogue, provides the dialogue facilitator a chance to practice facilitation skills.

-------------------------------------------------------------------------------------------------------------------------

You do not agree with a lot of what people are saying and are not afraid to jump in and let them know.

-------------------------------------------------------------------------------------------------------------------------

You have many things to say and want to make sure that you get a chance to say them.

-------------------------------------------------------------------------------------------------------------------------

You often go off on tangents when you talk – they might not be exactly on focus, but you like to tell stories to 
illustrate your points, and often times this leads you down different directions.

-------------------------------------------------------------------------------------------------------------------------

You feel uncomfortable talking in front of other people, but feel like you have important points.  You will talk if 
you are invited to and feel that the space is safe.

-------------------------------------------------------------------------------------------------------------------------

You are a very sensitive person and often get offended.   When this happens, you withdraw from the process.

-------------------------------------------------------------------------------------------------------------------------

You are not familiar with the dialogue process and you are not sure if you trust it.  You are reserved.

-------------------------------------------------------------------------------------------------------------------------

You want the facilitator to agree with your points of view and are not shy in trying to get him/her to do so.

-------------------------------------------------------------------------------------------------------------------------

You have a lot of questions about the content of the dialogue and want the facilitator to give his/her opinion on 
the subject, and you are not afraid to ask him/her.

-------------------------------------------------------------------------------------------------------------------------

You interrupt people regularly to convey your thoughts. 

-------------------------------------------------------------------------------------------------------------------------

You think that your own positions are THE BEST, and are not willing to listen to others.

-------------------------------------------------------------------------------------------------------------------------

You	don’t	trust	the	people	in	the	dialogue	and	you	don’t	know	if	your	comments	will	remain	confidential.



Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

Lisa
Music: Pop

Wants a nice party that everyone can enjoy. You don’t like 
rap because you think it’s hard to dance to.

Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

Marcus
Music: Rap

Wants to have a lot of cool girls there (especially Lisa and 
her friends).

Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

David
Music: Rap

You are on the basketball team and feel the music should 
be the choice of the people on the team. If rap music isn’t 

included, you are not coming to your own fundraiser. 

Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

Tyson
Music: Country

You want to mix it up! Have a totally different kind of 
dance with plaid shirts and hay barrels! Teach a line dance!

Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

Sam
Music: Indie Rock

Wants a cool, chill party. You are a leader of a group (girls/
boys) and if they play any rap you and your group of friends 

are not coming.

Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

Jesse
Music: Rock and Punk

Wants as many people as possible and for it to be as fun as 
possible (you are on the basketball team).

Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

Alicia
Music: Hip Hop

You are a really good dancer and want all hip hop songs 
so you can show off your dance moves the whole night. In 
particular, you want to “perform” a choreographed dance to 

a hip hop song you have been practicing to. 

Situation: There will be a school dance to raise money for 
the basketball teams and you have been chosen to be part 
of the planning committee. You are sitting with the other 
committee	members	trying	to	figure	out	a	theme	and	music	
selection.

Facilitator
Guide everyone to consensus.
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SESSION XII:  INTRODUCTION TO BULLYING PREVENTION 
Time: 105 minutes

LEARNING OBJECTIVES:

 •  By the end of Activity 12.1, participants will understand that bullying can happen to anyone.
 •  By the end of Activity 12.2, participants will be able to determine instances of bullying.
 •  By the end of Activity 12.3, participants will become aware of how bullying affects everyone 
 involved.
 •  By the end of Activity 12.4, participants will have ideas for preventing and intervening in bullying 
 from the perspective of someone being targeted, someone bullying, or a bystander.

OPENING: 

Bullying is a special type of conflict that we may all have experienced at one point or another.

ACTIVITY 12.1: WHO IS BULLIED? 
10  minutes
Entire group
Materials:

Images of celebrities

A.  Celebrity Images (5 minutes)

Go	online	and	find	information	about	celebrities	who	have	been	bullied.		Using	celebrities	that	your	students	
would know will make the lesson more impactful.  Print out images of these celebrities and post them around 
the room.  

What do all of these celebrities have in common?

Answer: They were bullied.

B.  Debrief (5 minutes)

Let	the	entire	group	know	for	what	reasons	the	different	celebrities	were	bullied.		Use	this	discussion	as	an	
opportunity to express that anyone can be bullied for a variety of reasons.
 



ACTIVITY 12.2: BULLYING DEFINITION 
45 minutes

Groups of four
Materials:

Flipcharts, Markers, Bullying Quiz, Signs with “Bullying” and “Not Bullying”

A. What is Bullying?  (15 minutes)

Place	students	into	groups	of	about	4.		Ask	each	group	to	talk	about	bullying	and	come	up	with	a	definition.		
Bring	whole	group	back	together	and	have	each	group	report	out	on	their	definition.		Record	salient	points	on	a	
flipchart,	and	mark	areas	of	similarity	between	definitions.

B.  Debrief (5 minutes)

Read	the	definition	from	the	handout:

 Bullying is when a more powerful person repeatedly intends to hurt someone less powerful, either 
 physically, verbally, emotionally, or through using technology (cyberbullying).

C.  Bullying Quiz (10 minutes)

Create your own quiz on bullying, or use one from another source, such as “Test Your Bullying Knowledge” 
from the stopbullying.gov website:
http://www.tolerance.org/sites/default/files/documents/bully_upper_handout1.pdf

Read each statement out loud and hold a discussion with students on whether it is true or false before providing 
them with the correct answer.  

D.  Bullying or Not Bullying? (15 minutes)

Post a sign at one end of the room that says Bullying, and one at the other end that says Not Bullying.  Read out 
a series of examples, and stop after each example so that students will have a chance to walk toward which sign 
they	feel	reflects	that	example.		If	they	are	not	sure,	they	can	stand	in-between	the	signs.		Before	moving	on,	
discuss	how	the	example	either	is	or	isn’t	Bullying,	based	on	the	definition	above.		Create	your	own	examples,	
or use the following:

	 a.		Tyler	and	Josh	don’t	really	like	each	other,	but	both	like	the	same	girl,	and	they	start	fighting	over	her.	
 (Not Bullying – not necessarily a power imbalance)
	 b.		A	group	of	girls	find	out	that	this	other	girl	has	been	talking	to	one	of	their	boyfriends.		They	begin	
 taunting her whenever they see her at school and writing on her Facebook page that someone like her 
 will never be able to get someone like him. (Bullying – more than one person against a single person 
 creates more power for the group, and the girls are repeatedly intending to harm the other)
 c.  One time, Luis gets mad at a boy in his class, Chris, for bumping into him and tells him that he better 
 keep his hands to himself. (Not Bullying – it occurred once)
 d.  A popular cheerleader takes it upon herself to constantly criticize a less popular girl in the school for 
 the clothes that she wears. (Bullying – a popular person has power, and she is repeatedly criticizing the 
 other girl)



 e.  Dante doesn’t like Antony and starts spreading rumors that he is gay. (Bullying, as this type of thing 
 can lead to loss of power for targeted person, and will have negative effects over time)
 f.  Destiny overhears Cynthia privately telling her best friend Teresa how she thinks that Nancy, a 
 popular girl, is not that easy to talk to.  Destiny tells Nancy that Cynthia is talking bad about her. (Not 
 Bullying, because Cynthia did not intend for the message to get back to Nancy) 

ACTIVITY 12.3: BULLYING EXPERIENCES 
20 minutes

Pairs

A.  Stories of Bullying (10 minutes)

Break students into pairs and have them share with one another examples of times they have experienced or 
witnessed bullying.  Ask them to discuss what happened, what kind of response (or lack of) was made, how 
the people involved felt both during and after the bullying, and how they felt about what happened.  Remind 
students	to	keep	their	discussions	confidential.

B.  Debrief (10 minutes)

Bring group back together and ask if anyone wants to share out their own experiences, or if anyone wants to 
share out details of their partner’s experience – but ONLY if they have received permission from their partner to 
do so. 

 What kinds of effects can bullying have on people, including everyone involved in the bullying and the 
 community of which they are a part?
 Examples: students afraid to attend school, health problems

ACTIVITY 12.4: RESPONSES TO BULLYING 
25 minutes

Three groups
Materials: 

Drawing paper, Markers, Flipchart, “Bullying” handout

A.  Bullying Drawings (15 minutes)

 1.  Divide students into groups of about 5.  
 2.  Give each group two pieces of drawing paper and some markers.
 3.  Ask the group to work together to draw a picture of a bullying situation that includes peer observers.  
 They should replicate this drawing on both pieces of paper.  
 4.  Now have the group take one of the drawings and write on each of the people represented in the 
 drawing how each of the people would normally act in the situation.
 5.  Finally, ask the group to take the second drawing and write on each of the people how they could act 
 in order to prevent or intervene in the bullying situation in a safe and positive way.



B.  Debrief (10 minutes)

Have groups share out their drawings.  When they are sharing their second drawing, record their 
recommendations for how the different roles could act: person being targeted, person exhibiting bullying 
behavior, and other students seeing what is going on.  Go over whether the suggestions made are appropriate or 
not.  Pass out the “Bullying” handout and go over what those who are targeted, those who bully, and those who 
see it can do in order to help prevent and intervene in bullying situations in a safe and positive way.  
 

CLOSING:
5 minutes

At the end of the session, ask the participants to think more about any bullying between now and the next 
session. Let them know you will be discussing their thoughts in the next session.



 

RESOURCES:
Pacer Center Teens Against Bullying website: www.pacerteensagainstbullying.org
Stop Bullying website: www.stopbullying.gov
National Suicide Prevention Lifeline: 1-800-273-TALK (8255)

PEOPLE WHO KNOW BULLYING IS GOING ON
· 	 Let	the	person	bullying	know	you	don’t	agree	with	

their behavior
· 	 Don’t	join	in
· 	 Don’t	give	the	person	bullying	an	audience	
· 	 Support	the	person	being	targeted
· 	 Talk	to	a	trusted	adult

PERSON BEING TARGETED
· 	 Tell	the	person	bullying	to	stop
· 	 Walk	away	and	find	a	safe	place
· 	 Protect	yourself	if	you	can’t	get	away
· 	 Talk	to	a	trusted	adult
· 	 Hang	with	trusted	friends
· 	 Explore	new	opportunities	to	make	friends

Information from: http://www.pacerteensagainstbullying.org/; and http://www.stopbullying.gov/ 

PERSON BULLYING
·	 Think	about	the	feelings	of	the	person	being	

bullied
· 	 Don’t	tolerate	your	friends	exhibiting	bully	

behavior
· 	 Apologize	to	the	person	you	targeted
· 	 Think	about	how	to	act	differently	in	the	future	
· 	 Talk	to	a	trusted	adult

Definition: When a more powerful person repeatedly intends to hurt 
someone less powerful, either physically, verbally, emotionally, or 
through using technology (cyberbullying).

Bullying
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SESSION XIII: RESTORATIVE PRACTICES 
Time: 65 minutes

LEARNING OBJECTIVES:

 •  By the end of Activity 13.1, participants will be introduced to the criminal/punitive system’s view of 
 crime as a violation of the law and the state, or the rules and the institution and will gain an 
 understanding of the restorative practices view of crime as it affects individuals and communities.
 •  By the end of this session, participants will be able to identify the differences between criminal/
 punitive practices and restorative practices.

OPENING:

We are going to compare and contrast criminal/punitive practices and restorative practices. 

ACTIVITY 13.1: CRIMINAL/PUNITIVE PRACTICES VS. RESTORATIVE PRACTICES
60 minutes

Entire group
Materials:

Flipchart, Markers, “Restorative Principles” handout

A.  Discussion Question (5 minutes)

What comes to mind when you think of criminal or punitive justice?
What words/actions/individuals or other associations come to mind?
Write	down	each	participant’s	response	on	a	flipchart.

B.  Crime Scenario Walk-Through (30 minutes)

Create a crime scenario that could realistically happen in your classroom. The example below is of a cell phone 
being stolen; however, the scenario can be any realistic situation that your participants could identify with.  In 
this situation, you (the facilitator) will eventually reveal yourself to be the offender. 

1.  I’m going to describe a situation from start to finish. As we’re doing this, I want you all to explain to me 
what actions would be taken and I’ll write them down where everyone can see. 
 The situation is: we just finished working in small groups. You all just got back to your desks, and (name 
 a participant) discovers that his/her cell phone is missing. 

 Note: The cell phone itself could be replaced, but remind the participants that there may be phone 
 numbers, pictures, or videos that can’t be easily replaced. 

2.  What should we do?
	 Acknowledge	a	participant	who	suggests	calling	security	or	the	police	(or	other	outside	authority	figure).



3.  What would the security officer/police officer/other authority figure do?
 Someone should suggest asking questions, interviewing the participants, something related to getting the 
 facts. 

4.  At this time, the security officer/police officer/other authority figure will take (name the participant who was 
selected as the “victim”) for further questioning. (Participant), can you go wait in the hall until further notice?
 Have the participant leave the room before continuing any discussion with the remainder of the group. 

5.  Now we have a situation where someone (the “offender”) has gained at the expense of another (the 
“victim”). How do you all – the “community” –  feel?  
 Be sure to get a response from a wide spectrum of participants, include those whose things are near the 
 scene of the crime and those with items that are farther away.

6. A few people saw me (the facilitator) lurking near the scene of the crime and thought they saw me with the 
cell phone in my hand. What happens next? 
 Responses should be along the lines of being questioned, an arrest, being charged, something that would 
 lead the real offender to appear in court or before the person who handles discipline.

7. My attorney/friends recommended I plead “not guilty” or not admit taking the phone because I have a lot to 
lose. What else might cause me to plead “not guilty”or not tell the truth? If I am looking for the “best deal” I 
can get, what possible outcomes might there be?
 Perhaps detention, community service, jail time, the charges being dropped if no evidence is found, etc.

8.  At this point, from the criminal/punitive justice view, the “situation” is over. 
Indicate how the focus shifted from the “victim” to the“offender” (the facilitator).
 Bring the victim back into the room.

9.  Next, have “the victim,” who was waiting outside, re-enter the room and ask him/her the following 
questions: 
 How did you feel during this process? 
 How do you feel now that the “situation” is resolved? 

 If “the victim” says that he/she does not know what happened, ask the group: 
 In the typical criminal/punitive or disciplinary system, would “the victim” be informed of the outcome of 
 the case or meeting with the person who handles discipline? 

Ask “the victim”: 
 Does knowing the outcome resolve anything for you?
 If you knew I plead not guilty or didn’t admit I took the phone, would it feel to you that I took 
 responsibility or was being held accountable for my actions?

*Activity modeled after the Impact of Crime Interactive Drama lesson created by the National Institute of Corrections, “Restorative 
Justice: Principles, Practices, and Implementation: Facilitator Guide,” 2001. 

C.  Lecture (15 minutes)

1. Refer to the “Restorative Principles” handout and go over the Criminal/Punitive side. 
 How did you see these principles play out in the situation?
	 If	possible,	identify	specific	points	in	the	actions	taken	that	relate	to	the	Criminal/Punitive	principles:	
	 i.e.,	broken	laws/rules,	offender	identified,	process	to	determine	the	punishment.	



2.  Refer back to the “Restorative Principles” handout and go over the Restorative principles.
 How might the situation have played out differently if restorative principles were used instead of those of 
 criminal/punitive practices?

 Let’s go through the beginning of the situation again, but this time let’s ask questions from the restorative 
 perspective, instead. You just returned to your desks after finishing a small group exercise, and (name of 
 participant) discovers his/her cell phone is missing. 

 Who has been hurt?
 If the participants stop at naming the victim, ask again how the participants sitting near that area feel 
 knowing someone stole from their neighbor, and how the rest of the participants feel knowing there is a 
 thief in the room. 

3. Ask the entire group the following questions:
 Is the victim the only person hurt in this situation?
 What are his/her needs? What are the community’s needs?

This question can be asked for everybody named as being hurt – the victim, the neighboring participants, the 
group as a whole, etc. 

 Who is responsible for this situation?
 How do you feel after these questions have been asked and answered? 
 For those identified as being hurt or affected by this situation, did you feel more heard/involved this 
 time? 
 What reasons might the offender have for doing what they did?
 Do you think the offender had needs that they felt weren’t being met?
 How can  everyone’s needs be met in a situation like this?

D.  Debrief (10 minutes)

How do you feel about the differences between criminal/punitive and restorative practices?
Do you think the criminal/punitive system meets the needs of the victim, offender, and community?
Do you think there is room for both the criminal/punitive system and a restorative system? If so, how? If not, 
why not?
What are some ways in which our society could move towards a restorative approach? Do you think this is 
easier on some levels (classroom, school, community) than others (state, nation)?
 

CLOSING: 
5 Minutes

At	the	end	of	the	lesson,	ask	the	participants	to	continue	reflecting	about	the	concept	of	restorative	practices.		
Specifically,	ask	them	to	consider	a	current	situation	where	restorative	practices	could	have	been	a	better	way	of	
resolving	a	conflict/crime/situtation	than	the	criminal/punitive	process	that	was	used.



Restorative Practices
Criminal/Punitive 

Principles
Restorative 
Principles

•	Focuses	on	the	offender	and	sees	
the state or institution as the victim, 
not the person or people harmed by 
the act. 

•	Views	the	offender	as	guilty	of	
violating laws or rules.

•	Believes	the	offender	deserves	
punishment.

•	Gives	the	state	or	institution					
responsibility for determining who is 
to blame and imposing punishment.
 
The focus is on the offender,     
violations, punishment and what 
happened in the past. 

•	Provides	an	active	role	for	the	
person or people harmed.

•	Views	the	crime	or	harmful	act	as	a	
violation of people, relationships, and 
the community of which they are a 
part.

•	Believes	the	violation	creates	
responsibility for repairing harm.

•	Asks	victims,	offenders,	and								
community	members	to	work								
together to address the causes of the 
violation and meet obligations.

The focus is on who has been 
harmed, their needs, the best  
processes for meeting these needs, 
and how the community will interact 
in the future.

The primary goal of Restorative Practices is to bring healing by 
pursuing accountability and offering support for everyone involved.
Adapted from Zehr, Howard. The Little Book of Restorative Justice. Intercourse, PA: Good Books, 2002, p. 21; and Insight Prison Project, “Prism 
Restorative Justice Training: Strategies for Implementation of a Collaborative Restorative Justice Project,” 2010, p. 13. 
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SESSION XIV: BUILDING COMMUNITY 
Time: 60 minutes

LEARNING OBJECTIVES:

 •  By the end of Activity 14.1, participants will be able to discuss the meaning and features of a 
 community.
	 •		By	the	end	of	Activity	14.2,	participants	will	be	able	to	define	why	community	is	important	in	a	
 classroom.
 •  By the end of Activity 14.2, participants will develop a classroom community (identity).
 •  By the end of Activity 14.3, participants will create a learning space that addresses the needs of 
 everyone in their community (students and teacher).
 •  By the end of the session, participants will have a sense of community responsibility for individual 
 and others’ needs in the classroom.

OPENING:

One way we can begin to focus more on a restorative mindset is to build a sense of community. Since we will be 
working together this semester/year, it is important for us to develop this sense of community. 

ACTIVITY 14.1: WHAT IS COMMUNITY?
25 minutes

Groups	of	three	to	five
Materials:

Flipchart, Different-colored markers for each group

A.  Defining Community Activity (15 minutes)

Divide participants into small groups (3-5), giving each group a different colored marker – this is the only color 
they will write with throughout the exercise. 

Give the groups a few minutes to brainstorm different types of communities and select a type of community 
they are all a member of:

 1.  Sports team, religious organization, neighborhood, school, after-school program, etc. 
 2.  They do not have to belong to the same community, only the same type of community; for example, 
 they can all be members of a sports community even if they play different sports. 
	 3.		Have	participants	define	“community”	for	themselves;	if	they	feel	a	particular	group	makes	a	
	 community,	it	is	up	to	them	to	define	why.

Go around the room and have each group name their community choice; if another group already named their 
first	choice,	have	them	select	a	back-up	choice	that	has	not	been	named	yet.	



Once participants have a community idea, have them use their colored marker to write the answers to the 
following	questions	on	the	materials	provided	(flipchart,	large	piece	of	paper	taped	to	a	wall,	section	of	
the	whiteboard,	etc.	–	something	that	will	stay	in	this	location	and	be	visible),	1)	what	is	your	definition	of	
community?,	2)	what	features	of	a	group	make	it	a	community	(i.e.,	name,	language,	mascot,	symbol,	etc)?,	3)	
what	are	appropriate	rules/norms	of	a	community?	

B.  Group Comparison (10 minutes)

Have each group move clockwise to view results from each group.  Each group should take their colored 
marker	with	them	so	that	participants	can	underline	words	in	the	community	definitions	that	they	agree	are	
important generally and put a check mark next to the features and rules/norms that they feel are important to any 
community. The groups should move around the room, stopping at every location to repeat the process, until 
they arrive back at their original location. 

When the groups arrive back at their original location, they should see their written answers with underlined 
words and check marks that other groups felt were important. 

Since each group used a different color, you will be able to see how many other groups underlined or checked 
words; the underlines or check marks next to certain words shows how many groups were in agreement. 

 What commonalities did you find among these groups?

 What differences did you find?

 Did your perception of community shift during this process? 
 

ACTIVITY 14.2: CLASSROOM COMMUNITY
15 minutes

Entire group 
Materials:

Flipchart and Markers

A.  Defining Community (10 minutes)

Ask the following question and record them:

 Looking around the room, what words in the definitions of community are seen as important? 

 Looking at this list, can we come up with a definition of community based on what we all feel is 
 important?

 The dictionary definition of community is: “a social, religious, occupational, or other group sharing 
 common characteristics or interests and perceived or perceiving itself as distinct in some respect from 
 the larger society within which it exists.” –www.dictionary.com



B.  Discussion (5 minutes)

What do you think about our definition compared to the dictionary definition?
What are the benefits of a community?
Why might it be important for a classroom to be a community?
What are some features of our classroom community?

TRANSITION:

We have come up with a definition of community that we feel reflects what we want in a community. In your 
small groups you also came up with a list of rules or norms that help regulate a community. If we are a 
classroom community, there should also be an agreed upon list of rules or norms that help govern our learning 
space. 

ACTIVITY 14.3: LEARNING SPACE
15  minutes
Entire group
Materials:

Slips of paper, Container, Flipchart, Markers

A.  Brainstorm (7 minutes)

Take a few minutes and think of one rule or norm you feel would be important for our community to follow. 
Write that idea down on a slip of paper (The teacher can do this as well). 

Go around the room and have the participants drop their slip of paper in a basket (or other container). Pull the 
slips out one at a time, writing the answer down where all the participants can see. If a slip of paper repeats 
or is similar to something that is already written down, put a check mark next to the statement. Ask if there is 
anything else that should be written down – the teacher can also add items.  

Participants can see what items the community feels strongly about (those with checkmarks) and which items 
they as individuals may not see as important but that someone in their community does. 

B.  Discussion (8 minutes)

How does it feel to have created this list as a group; having everyone’s needs for a conducive learning space 
written down?

Is there anything on this list that you want to discuss, or that you aren’t sure you can follow? (If you feel 
uncomfortable discussing it in front of the group, we can talk about it in private.)

If everyone follows this list, how do you think this will help the classroom learning experience?

How can we hold each other accountable to this list in a way that is respectful?
Do you all agree to follow the items on the list?



CLOSING:
5 minutes

How have these activities shaped your perception of community?

What can you do to build and enhance community in our classroom?
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SESSION XV: COMMUNITY CIRCLE 
Time: 10-15 minutes

LEARNING OBJECTIVES:

 •  By the end of this session, participants will practice active listening techniques.
 •  By the end of this session, participants will share authority with other participants.
 •  By the end of this session, participants will build a sense of community by learning something about 
 each other.
 •  By the end of this session, participants will experience a shared group process.
 •  By the end of this session, participants will come together as a community to focus and adjust to the 
 classroom setting.

OPENING:

Community Circls are another good way to build community, and they can do so on an on-going basis if used 
frequently.

TRANSITION:

I’d like to welcome everyone to the circle this morning. Today’s topic will be _______ (state the topic). Please 
stand/sit in a circle. I will start, and then we will go (pick a direction). 

ACTIVITY 15.1: COMMUNITY CIRCLE
10-15 minutes
Entire Group

Materials:
Flipchart, Markers for writing topic statement

A.  Topic Selection (1 minute)

You	may	choose	from	the	following	topics,	or	come	up	with	your	own	depending	on	what	you	find	to	be	most	
fruitful for your group.   Lighter topics are good for introducing participants to one another, and more serious 
topics are designed to generate thoughts or set the stage for the day’s agenda.  They can take longer to answer 
(adding “and why” can add depth as well). They may also be more appropriate once the group knows each other 
well and feels safe together. If a topic you are discussing is more serious, you may want to share the idea of 
confidentiality.

 1.  Favorite Food
 2.  Favorite Color
 3.  Favorite holiday and why
 4.  My favorite joke is...
 5.  My favorite childhood game was…
 6.  Something I like about myself is…



 7.  The subject I have most trouble with in school is…
 8.  If I could become an expert on any topic, it would be…
 9.  One word I would use to describe (topic: math, science, Shakespeare, etc.) is…
 10.  Something about me that most people might not know is…
 11.  One of the scariest moments in my life was…
	 12.		If	I	could	live	in	any	culture	other	than	my	own	for	a	year,	I	would	pick	___	because...	
 13.  If I could do anything after high school, it would be…
 14.  A lesson I’ve learned in life or advice I have been given that is important to me is... 

B.  Answering Topic Question (5-10 minutes)

My name is _________ and my favorite food is ________ because ________. (If using a talking piece, hand 
it to the person in the direction previously indicated; otherwise, a gesture such as a nod at that person is 
appropriate). Continue around the circle until it is the facilitator’s turn again, then thank the group for their 
participation and move into announcements or refer to the instructor for announcements.

 *Note: This activity will be most effective if done on a consistent basis. If done every day and you feel it 
 is appropriate, have a different student lead the process each time. Also, if you feel that all students 
 know each other’s names, there is no need for students to repeat it each time. 

CLOSING:

Thank you again for participating this morning. Now it’s time to move back to our seats so we can begin our 
lesson on ___. 
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SESSION XVI: TRUST BUILDING
Time: 30 minutes

LEARNING OBJECTIVES:

 •  By the end of Activity 16.1, participants will understand that importance of trust building when 
	 resolving	conflicts.

OPENING: 

In order to reach a satisfying, lasting resolution to a conflict, whether you are an involved party, or a mediator 
facilitating the solution, it is important for you to be able to build trust with those involved.

ACTIVITY 16.1: BUILDING TRUST 
25  minutes
Entire group

A.  Trust Walk (15 minutes)

 1.  Find a large space with a variety of different obstacles, ground covers, etc.
 2.  Pair up students – it is a good idea to try and put students together who don’t know each other very 
 well.  
	 3.		Ask	one	student	in	each	pair	to	close	their	eyes	and	not	peek	throughout	the	first	part	of	the	exercise.		
 Alternatively, you may use blindfolds, but some students may not feel comfortable with this.
 4.  The other student in each pair should lead their partner (with eyes closed) around the space – by 
 holding onto their shoulder – for about 5 minutes, taking them around the different obstacles, ground 
 covers, etc.  They should use the opportunity to build the trust of their partner that they will help them 
 explore the surroundings in safety (i.e., not purposefully try to make them fall, run into things, etc.) 
 explaining directions and what is happening to their partner.  They may, for instance, want to go up or 
 down a curb, have their partner feel along a gate, or other such activities.  
 5.  Have partners switch roles.

A.  Debrief (10 minutes)

How was it being led around by your partner while you couldn’t see what was happening?
How was it leading another person around and being responsible for their well-being?
How is this exercise related to resolving conflicts?
How is it related to mediating conflicts?

The role of a mediator can be very much like the person guiding the blindfolded person – to make the disputants 
feel safe, secure and that they can put their trust in you.  The feelings of the blindfolded individual are some 
of the same felt by a person who does not know anything about mediation or the mediation process – nervous, 
helpless, dependent, etc. They’ll be looking to you for what to do, and will be more willing to actively engage 
the more they trust you are guiding them safely to explore all options.



Why is it important to build trust when resolving a conflict with someone?
What about when mediating a conflict?

It is important to build the trust of someone you are in conflict with so that they feel you are someone they can 
work with to genuinely resolve the conflict and to follow through with any solution.  

How do you build trust with someone with whom you are resolving a conflict?
How do you build trust as a mediator?
 

CLOSING:
5 Minutes

At the end of the session, ask the participants to be mindful about any opportunities they have to build trust 
while	in	conflict	with	others	during	the	week.	Let	them	know	you	will	be	discussing	these	experiences	in	the	
next session, especially focusing on how they were able to build trust (or how they weren’t). 
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SESSION XVII: VIOLENCE 
Time: 85 minutes

LEARNING OBJECTIVES:

 •  By the end of Activity 17.1, participants will see that people have different perspectives on what 
 constitutes violence and its range. 
	 •		By	the	end	of	the	session,	participants	will	understand	the	definition	of	violence	and	the	categories	of	
 actions and situations that constitute violence.

OPENING:

We are going to talk about what violence looks like.

ACTIVITY 17.1: WHAT IS VIOLENCE?
80 minutes

Entire group
Materials:

Post-it notes, Flipchart, Markers, “Violence” handout

A.  Violence Continuum Exercise (45 minutes)

 1.  Have students think of one to three types of violent incidents, from slightly violent to extremely 
 violent, and ask them to write down one idea per post-it note.  They should write the word or phrase in 
 large print.
 2.  On a wall, put a post-it note that says “Slightly Violent” on one end and another post-it note that says 
 “Extremely Violent” at the other end.
 3.  Have each student go up to the wall and put each of their incidences in the continuum where they 
	 think	it	would	fit.		They	should	explain	why	they	are	placing	it	where	they	are	placing	it.		They	can	
 move a post-it note that has already been placed, and should explain why they are doing so.
	 4.		After	each	student	has	finished,	ask	them	to	look	over	the	continuum.		Give	them	a	few	minutes	to	do	
 so.
 5.  Ask if they agree with the order.  Each student can have a chance to go up and move one or more 
 post-it notes if they don’t agree, and explain why they are moving each one they move.  Some students 
 may not agree on whether an incident is violent or not.  Discuss this if it happens.
 6.  Explain that violence can refer to a range of situations and behaviors, and people can perceive and 
 experience violence differently.



B.  Violence Defined (25 minutes)

	 1.		Break	students	into	groups	of	three	or	four	and	give	them	about	five	minutes	to	together	come	up	
	 with	a	definition	of	violence.		They	should	write	this	definition	on	a	piece	of	paper.		
	 2.		Pair	up	the	groups	of	three	or	four	into	groups	of	six	to	eight	and	give	them	about	five	minutes	to	
	 work	together	to	turn	their	two	definitions	into	one.
 3.  Continue pairing up groups in this manner until there are two groups left, with half the class in each 
	 group.		Together,	use	the	definitions	these	two	groups	came	up	with	to	create	a	class	definition.

C.  Debrief (10 minutes)

Read	a	definition	of	violence	based	on	work	by	Johan	Galtung:	“Violence	is	anything	that	keeps	someone	from	
reaching their full potential.”

 How is this definition similar and different from the definition the class came up with?
 What different categories would be covered by this definition?
 
Go	over	the	“Violence”	handout	and	relate	the	debriefing	discussion	to	it.		Ask	the	students	to	come	up	with	
examples for each of the types of violence indicated in the handout.

 How does violence affect us?  
 What can we do to counteract violence?

CLOSING:
5 minutes

At the end of the lesson, ask the students to continue thinking about violence between now and the next 
meeting. Ask students to observe what types of violent incidents they witness during the week. Let them know 
that you will be discussing their experiences at the next meeting. 
 



Violence
Violence	is	anything	that	keeps	someone	from	reaching	
his/her full potential and meeting his/her needs.

Violence can be direct or indirect:

With direct violence,	the	ability	to	reach	one’s	full	potential	and	
meet	one’s	needs	is	taken	away.		Direct	violence	can	be:

•	Physical or psychological
•	Verbal or non-verbal (such as through the use of put-downs, 
gang signs, or cyberbullying) 
•	Coercive

With indirect violence,	the	ability	to	reach	one’s	full	potential	
and	meet	one’s	needs	is	blocked.		Indirect	violence	includes:

•	Bigotry
•	Exclusion
•	Bystanding when violence occurs
•	Symbolism (such as tagging) 
•	Significant exposure to direct violence or the threat of it  
•	Structural inequality 
•	Cultural norms supporting violence

Based	on	Desetta,	Al	and	Sherrie	Gammage	with	Educators	for	Social	Responsibility,		“Defining	Violence,”	A Leader’s Guide to the Cour-
age to be Yourself (Free Spirit Publishing Inc.: Minneapolis, MN, 2006) p. 75; and Galtung, Johan, “Violence, Peace, and Peace Research,” 
Journal of Peace Research, Vol. 6, No. 3, 1969, pp. 167-191 and “Cultural Violence,” Journal of Peace Research, Vol. 27, No. 3, 1990, pp. 
291-305.
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SESSION XVIII: ENVISIONING A CULTURE OF PEACE
Time: 125 minutes

LEARNING OBJECTIVES:

 •  By the end of Activity 18.1, participants will assess the culture of their school/community and 
 envision what it would look like as a culture of peace. 
 •  By the end of the session, participants will strategize how to move toward a culture of peace in their 
 school/community.

OPENING:

We are going to reflect on the culture of our school/community.

ACTIVITY 18.1: CULTURE OF PEACE
120 minutes

Groups of four and entire group
Materials:

Paper, Markers, Flipchart, “Flower Peace Model” handout

A.  School/Community Culture Maps (100 minutes)

 1.  Have participants get into groups of four and draw a “map” of the school/community and its 
 “culture” as they currently see it.  In this context, “culture” might include the different parts of the 
 school/community, where different groups of people hang out, the norms or “unspoken rules” that 
 people abide by, etc.
 2.  Have each group share their maps with one another.
 3.  Discuss the similarities and differences between the maps.  Ask them what they appreciate about their 
 school/community culture, and what they would like to change.
	 4.		Ask	participants	to	define	the	word	peace.		Come	up	with	a	collective	definition.
	 5.		Suggest	the	definition,	based	on	work	by	Johan	Galtung,	that	peace	is	a	state	where	all	life	can	reach	
	 its	full	potential	and	meet	its	needs.		Ask	what	this	definition	means	to	the	participants.			Often times 
 people think of peace as just the absence of direct violence, or negative peace.  However, there is also 
 the concept of positive peace, which would include the idea of social equality.
	 6.		Ask	if	this	suggested	definition	makes	the	participants	want	to	change	their	definition	at	all,	and	then	
 make any changes, as needed.
 7.  Now have the participants return to their groups, and this time draw a map of the school/community 
 and its culture ten years in the future, when, after a decade of collaboration, all the people who are a part 
 of the school/community have been able to infuse it with a culture of peace.
 8.  Have each group share their maps with one another.  
 9.  Discuss the similarities and differences between the maps.
 10.  Together, create a map of the school/community as a culture of peace based on the maps of the 
 participants and the discussion.  



 11.  Pass out the “Flower Peace Model” handout and discuss the components of the Flower Model of 
 Peace by Toh and Cawagas:
  •  Living with justice and compassion
  •  Building cultural respect, reconciliation and solidarity
  •  Promoting human rights and responsibilities
  •  Living in harmony with the Earth
  •  Cultivating inner peace
  •  Dismantling the culture of war
 12.  Ask if this model makes the participants want to change their school/community culture of peace 
 map at all, and make any changes, as needed.

B.  Debrief (20 minutes)

What are the norms, or social rules (often unspoken) that we would follow in a culture of peace?
How would people interact with one another?
How can we move toward this culture of peace we have created?
What would need to change?
Who would need to be involved and what would they need to do?
What knowledge and skills would we need to learn and use?
Where can we gain that knowledge and skills?

If	possible,	send	the	map	of	the	culture	of	peace	and	a	summary	of	the	debriefing	discussion	to	the	school/
community decisionmakers.  You could also put together an action plan, and possibly work with the participants 
to begin moving toward this culture of peace.  

Concepts of Negative and Positive Peace from: Galtung, Johan, “Violence, Peace, and Peace Research,” Journal of Peace Research, Vol. 6, No. 3, 
1969, pp. 167-191.
Flower	Model	of	Peace	from:	Toh,	S.H.	and	V.F.	Cawagas,	“A	Holistic	Understanding	of	a	Culture	of	Peace.”	Presented	at	the	APCEIU	Expert	
Consultation	on	EIU,	Fiji,	2002.

CLOSING:
5 minutes

At the end of the lesson, ask the participants to continue thinking about peace between now and the next 
meeting. Ask students to observe the culture of their school/community during the week, and to think about how 
it	reflects	a	culture	of	peace	or	could	change	to	be	more	like	a	culture	of	peace.	Let	them	know	that	you	will	be	
discussing their experiences at the next meeting. 



Flower Peace Model
This	Flower	Model	provides	a	framework	for	
building a culture of peace.

This	Flower	Model	was	developed	by	Toh,	S.H.	and	V.F.	Cawagas,	“A	Holistic	Understanding	of	a	Culture	of	Peace.”	Presented	at	the	APCEIU	
Expert	Consultation	on	EIU,	Fiji,	2002.
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