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INTRODUCTION TO THIS GUIDE

The course is structured so that the facilitators present the fundamentals of each concept using 
slides and this manual. Where relevant and possible, the participants then have the opportunity to 
engage in exercises, role play scenarios, and other activities to consolidate their learning.
This manual is designed for educators and youth-serving professionals who work with elementary 
through high school students. Trainers can modify the delivery of these concepts, but the 
technical concepts should be kept intact.
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Dear Educator,
The following are surveys intended to be administered to your 
students before you begin their conflict resolution training. They are 
paired with a survey designed for the end of the course (located at 
the end of the Training Manual), and constructed to provide both 
you and Western Justice Center with valuable information about the 
effectiveness of ABCs of Conflict. There are separate versions of each 
survey for younger students, grades K-5, and older students, grades 
6-12. We hope that you will administer these surveys, take a look at 
them to gauge the preliminary conflict resolution knowledge of your students, and then 
send them to us by either
1. scanning and emailing them to teresa@westernjustice.org with the subject heading 

“ABCs of Conflict Student Surveys” or
2. mailing them to Teresa c/o Western Justice Center, 55 S Grand Ave, Pasadena, CA 

91105 with “ABCs of Conflict Students Surveys” written on the envelope.
These surveys are one part of Western Justice Center’s approach to program evaluation, 
and are extremely important for our ability to fundraise and attract educators to 
programs like ABCs of Conflict. We sincerely hope that you will help us in this work by 
administering and sending in both the Student “pre-” and “post-“ training surveys, in 
addition to responding to our email in the Spring including a Teacher’s “One-Year Out 
Survey” about the ways in which you have incorporated skills learned in ABCs of Conflict 
into your interactions with the youth with whom you work.

Best Wishes, 
Emily Linnemeier 
Program Director 
Western Justice Center 



ABCs of Conflict 
Pre- Training Survey

Please answer the following. 
The last several questions are for matching your survey responses, and will not be used for 
identification purposes.

1. Please answer the following questions about you and your school. (check the “agree or 
disagree” box.

Agree Disagree
At my school…

I feel safe.
students mostly get along with each other.
teachers and students mostly get along with each other.
students of all races are treated fairly.
boys and girls are treated equally.

When it comes to conflicts at my school...
I am involved in a lot of conflicts.
I often help to solve negative conflicts.
other students often help solve negative conflicts.
teachers do a lot to help solve negative conflicts.

Agree Disagree
When I’m in conflict with another person...

I try to reach agreements that help everyone.
I try to calm myself down before I do anything. 
I try to be respectful to people even if I think they are wrong or 
are being mean.
I believe the people are separate from the issues.
I try to let people know how I feel.

When I am in a disagreement, I usually… 
find a solution that makes me happy.
find a solution that makes others happy. 
find a solution that makes everyone happy.
try to find a solution by talking it out.
end up arguing.
end up in a physical fight.



2. Please answer the following questions about conflict resolution in general. (Check the 
“agree” or “disagree” box.

3. My school has a peer mediation program. ☐ Yes ☐ No ☐ Don’t know

4. If there is one, I have used the peer mediation program at my school. ☐ Yes ☐ No

5. Day of the month on which you were born:__________ (example: March 9th would be 9).

6. Number of cats and dogs you have:_____________.

7. Number of full brothers: __________.

8. Today’s date is: ____________________.

9. What is your grade level? _________________.

10. What is your current age? ________________.

11. My gender is: 
☐Male ☐Female ☐ Other:_______________________☐ Prefer not to answer.

12. Check all that apply. My race/ethnicity is: 
☐ African American/Black ☐ Asian/Pacific Islander ☐ Caucasian/White 
☐ Hispanic/Latinx  ☐ Native American 
☐ Other:__________________________________________________ 
☐ Prefer not to answer.

13. Have you received training in Conflict Resolution in the past? ☐ Yes ☐ No.

Agree Disagree
Conflict is always bad.
People should almost always attempt to avoid conflict.
I know what mediation is.
A mediator defends one side against the other.
It’s okay to tell everyone what others said in a mediation.
Other people’s emotions are good clues for solving disagreements 
with them.
Anger is always a bad emotion.
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GENERAL INSTRUCTIONS
These are ways you can begin to discuss and practice conflict resolution concepts and skills with your 
students. The lessons will be most effective if you actively engage with these concepts throughout the 
year; for example, discuss how they relate to stories you read with your students, to social studies/history 
lessons, and with problems that come up among them during the year. You will also need to define words 
that your students are not familiar with, such as conflict, accommodation, and collaboration, several 
times throughout the lessons.
If possible, sit in a circle with your students during discussions. Each lesson will take approximately 20-30 
minutes.
FIRST LESSON
Discussion:
Introduce the topic:

We are going to talk about conflict, how it makes us feel, and how we solve our problems. Let’s think about 
some of the stories we’ve been reading and also about our own lives.

Define conflict for your students:
Conflict is when people don’t like what another person is saying or doing. Sometimes we feel conflict in 
our bodies; for example, when we are feeling nervous, we might be thinking or feeling something about a 
conflict. Conflict also happens when people are fighting with words or with their bodies.

Ask your students:
What have the characters in the stories we’ve been reading had conflicts about?

For instance, if you are doing a unit on fables and nursery rhymes in Kindergarten classes, you may ask 
your students: What are the Hare and Tortoise having a conflict about? An answer may include: Winning 
the race. What about Little Miss Muffet and the spider? Possibly: Being in the same space, the food.
In first grade, if you are doing a unit on fables and fairy tales, you may ask: What are the Dog and the Ox 
having a conflict about? Sample answer: The straw.
Now focus on students’ own lives: What do you have conflicts about at school? What have you had conflicts 
about in the past? Write down their answers on chart paper that you can keep and post on the wall.

SECOND LESSON
Before getting into a circle for the second discussion, remind students about the previous discussion on 
conflict. Remind them of the definition. You can ask them if they have gotten into any conflict since the 
last meeting that they would like to share being careful not to name names. Then, have students draw 
pictures of a conflict they have had (you can remind them of some or all of the ideas they came up with 
on the poster – they can choose one of these or something else).
Discussion:
Next, bring them into the discussion circle with their pictures and have them each take a few moments to 
share their drawings with the group.
What are the kinds of things you have conflicts about? You can discuss with them what the conflicts were 
about in some of their drawings.
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We can have conflicts about things (toys), words (are people telling the truth?, name calling), ideas (I don’t 
like what they like or what they’re doing), how we treat one another (they’re not treating me like a friend).

THIRD LESSON
Discussion:
Remember the pictures you drew of a conflict you have, and how we talked about what conflicts can be 
about? Now let’s think about feelings and conflict. How do you feel when you are in a conflict with someone? 
Write down their answers on chart paper that you can keep and post on the wall. You will come back to 
their answers in a later discussion.

Now let’s talk about the characters in the stories we’ve been reading. How do you think they felt when they 
were in a conflict?

Examples for Kindergarten students:
How do they think Miss Muffet and the spider felt?

Sample answer: Scared
How do you think the dog felt in The Dog and His Reflection when he saw another dog and more meat 
(really him)? Jealous
First grade students: How do you think the Dog and the Ox felt? Dog – surprised and angry; Ox – hungry, 
annoyed and scared.
Tip: When you are in a conflict, try to think about how you are feeling, and how other people in the conflict 
might be feeling.

FOURTH LESSON
Discussion:
Remind students that in your last discussion, you talked about how people might feel when they are in 
a conflict. Discuss the different ways to handle conflicts. You may want to write down the five different 
ways using students’ definitions and examples of when to use the different ways.

A lot of times, we do things because of how we feel without thinking about it. There are different ways we 
can solve our problems, and it is good to choose the best way. The different ways are:

• Avoid – Stay away from the conflict;
• Accommodate – Let the other person have their way;
• Compete – Try to get your way;
• Compromise – Split what you want in half;
• Collaborate – Work together.

These can all be good ways to resolve conflicts.
• When do you think it is good to avoid a conflict? You may have to prompt the ideas, and get 

specific examples for each way. For avoid, their answers should reflect when the conflict is about 
something that doesn’t really matter, or if someone is going to get hurt. For instance, if someone 
accidentally bounces a ball on someone on the playground.
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• What about accommodate in a conflict? If the other person cares more about what is going on 
than you do. For instance, if one person really only wants to play soccer, and the person they are 
arguing over the ball with is also interested in going down the slide, this second person could let 
the first use the ball for awhile while they slide.

• With compete, if the other person isn’t caring about your side of things. For instance, if one 
person is upset that their table-mate ripped up the first person’s paper, and the second person isn’t 
willing to talk about it.

• Compromise, if you need to share. For instance, if there is only one banana left to eat and two 
people are hungry, they can split it.

• Collaborate, when you both really care about the problem. For instance, if two people want to 
create an artwork, and there is only one big sheet of paper, they can work together on it.

What do you do when you are in a conflict – how do you try to solve it?
Your students will likely need more prompting. You could either choose one conflict together to discuss, 
or each person can first choose a personal conflict to then solve using one of the five ways listed above, or 
with a combination of ways: i.e., if they need to compete to get the other person’s attention (if they aren’t 
willing to listen right away) and then collaborate to solve the issue.

FIFTH LESSON
Discussion:
What were the five ways to handle conflict we talked about last time? Point them toward the poster and go 
over the examples of when to use them. Ask them if they want to describe a conflict they had since the 
last discussion and the way they solved it.

Now I’d like you to think about what the characters in the stories we’ve been reading did when they were in 
a conflict? 
For example, Kindergarten: What did the Lion and the Mouse do? The lion let the mouse go, the mouse 
helped the lion get free (Accommodate/Collaborate) 
What about the dog and the hare and tortoise? (Compete) 
Miss Muffet? (Avoid) 
First grade: The Dog wouldn’t let the Ox get the straw (Compete) and the Ox eventually left 
(Accommodate) 
Which of the characters were happy with how the approach they chose solved the conflict?

SIXTH LESSON
Remember how we talked about feelings before? You can show them the poster of feelings (Lesson 3) to 
help them remember. Think about a conflict you had and how you felt – draw a picture of how you felt, and 
how you think the other person in the conflict felt.

Discussion:
Once they are finished with their drawings, bring them into the discussion circle and have them share 
their drawings. Write any new feelings they bring up on the poster of feelings.



20
18

 A
BC

s O
F 

CO
N

FL
IC

T 
| 8

Go over the words on the poster and what they mean – have your students show you what the feelings 
look like.
What are other feelings that people have? List out these feelings, have the kids show you what they look 
like. Now let’s talk about the feelings of the characters in the stories we’ve been reading when they weren’t 
involved in a conflict. If any of these are new feelings to the poster list, have students show you what the 
feelings look like.

• How did Jack in Jack Be Nimble feel? Excited
• What about Jack and Jill? Surprised
• Little Boy Blue – tired
• Little Bo Peep – sad
• Little Jack Horner – curious, proud and pleased, etc.

You can show them pictures from the books and ask them what feelings the characters are showing, if 
this is helpful.

SEVENTH LESSON
Discussion:

Remember how we talked about feelings last time? Usually when we are in conflicts, we have 
uncomfortable feelings. If we talk about how we feel with one another, we can figure out what we need 
to feel better and solve the conflict. We might also find out that the other person also has uncomfortable 
feelings. We might be able to solve our problem or conflict together.

Kindergarten: Miss Muffet and the spider were scared – they needed to feel comfortable with one another to 
feel better. What could Miss Muffet have said to the spider? Miss Muffet could have said she felt scared, and 
could the spider move farther away from her food until she gets to know it better.
First: What about the Dog and the Ox? The Ox could have said it felt hungry and asked to have just some 
of the straw to eat.
Discuss with your students how people feel when they have resolved a conflict with each other in a way 
that everyone agrees with. Examples of answers include: proud, happy, pleased, relieved.
Here is a way we can talk to each other about how we feel when we are in a conflict with someone: You may 
want to write this model down so that the students can remember it.
Person One: I feel ____________ when ______________________. 
Person Two repeats what they heard: You feel ____________ when ______________________. 
Person Two gets their turn: I feel ____________ when ______________________. 
Person One repeats: You feel ____________ when ______________________. 
Person One suggests a solution: Will you ________________? [or] Can we _________________? 
Person Two either agrees: Yes I will ________________. [or] Yes we can __________________. 
Or suggests their own solution: Will you ________________? [or] Can we _________________?
Go over a few examples with the students. Have them practice with you and with each other using their 
own examples (which could include the examples from the pictures they drew in the second lesson) or 
examples from the stories you’ve been reading. You can use puppets with you holding one and the child 
practicing holding the other.
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EIGHTH LESSON
Discussion:
Remind students of the model for talking about feelings and solutions to conflicts. Have them come up 
with examples.

When you feel really upset, it can be hard to talk like this. Before you talk, be a balloon – put your hands 
on your belly and take a deep breath so your stomach blows up like a balloon, and then let all the air out of 
your balloon. This will help release some of the tension we feel from the conflict, sort of like letting air out 
of a balloon that is too full. (If it has too much pressure [tension] it might pop!)

Help your students practice breathing like balloons. Ask them how they feel after you have them practice 
this technique. Examples include: calm, relaxed. You can ask them for other ideas to calm themselves 
down, such as counting to ten in their heads or taking a cool drink of water and thinking about what it 
feels like when the water goes down their throat.

We are going to keep talking about conflicts in the stories we read and in our own lives, so we can continue 
to learn ways to solve them.



20
18

 A
BC

s O
F 

CO
N

FL
IC

T 
| 1

0

2 n d - 3 rd 
G R A D E

L E S S O N  S U G G E S T I O N S



20
18

 A
BC

s O
F 

CO
N

FL
IC

T 
| 1

1

Each lesson will be approximately 30-45 minutes.
FIRST LESSON
Introduce the topic:
Let your students know you are going to talk about conflict they experience and also about conflict that 
the people go through in the stories and in the social studies lessons you’ve been studying. Ask students 
to provide some examples of the types of conflicts they may have at school, and you can provide some, 
too – i.e., talking over someone else (the teacher, another student) so that others have a hard time hearing 
what is going on; arguing over who gets to play with a ball at recess.
Let your students know a definition of conflict:

Conflict is arguments and fights when two or more people cannot agree on how to meet their needs.
Ask students to draw a picture and write a story about a conflict they’ve been in.
Have students share the pictures and stories.

SECOND LESSON
Remind students about your discussion on conflict and have them review the pictures they drew. Ask 
students to write down what each person wanted in the conflict they drew (their side of the story and 
the other side[s] of the story), and have them share their answers. Use their answers to talk about what 
conflicts can be about: they can be about things (i.e., ball at recess), information (one person talking over 
another and not everyone can hear), values/beliefs (one person makes fun of something important to 
another person), relationships (friends not acting like you think they should). You may want to display 
these categories of what conflict can be about on a poster with images.

THIRD LESSON
Go over the five approaches to conflict. Again, you may want to display these approaches with illustrating 
images on a poster:

• Avoid – not doing anything about the conflict
• Accommodate – letting the other person get what they want
• Compete – trying to get your way
• Compromise – splitting things in half or each person only getting part of what they want
• Collaborate – working together to find a way to solve the conflict that everyone agrees with

Ask your students to go back to their drawings/stories and think about what would have happened with 
each approach – what if they avoided the situation, etc. They should write out how things would have 
probably worked out with each approach. Then they can share their answers. Afterwards, discuss when it 
is best to use each different approach.

FOURTH LESSON
Have each student say a different feeling word, write it down on a poster to hang on the wall, and have 
every student show what that feeling looks like at the same time. Now, have them look back at their 
conflict drawings and write what feelings they think each of the people in the conflict was having. Have 
them share these feelings.
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FIFTH LESSON
Talk about how feelings are clues to what people need in order for a conflict to be solved. It may be 
helpful to display a poster with the needs listed and illustrating images.

• If someone if feeling hungry, they may need food.
• If someone is feeling tired, they may need rest.
• If someone is feeling scared, they may need safety.
• If someone is feeling bored, they may need creativity.
• If someone is feeling lonely, they may need to belong.
• If someone is feeling unsure, they may need to understand.
• If someone is feeling dejected, they may need love.
• If someone is feeling frustrated, they may need to have their own choice.
• If someone is feeling melancholy, they may need to have a purpose.

Based on how the people in your drawing were feeling, what do you think they might need? You may need to 
help prompt this discussion.

SIXTH LESSON
When we use the clues of feelings to figure out what we need when we are in a conflict, and what the 
people we are in a conflict with need, we can come up with ways to help everyone get what they need. That 
will help to solve the conflict. 
For example, if we are in a fight over an orange we both want to eat, because we both feel hungry and need 
food, we can compromise and split the orange in half.
Or, if I am playing ball with friends because I felt lonely and wanted to belong with my group of friends, 
and another person comes over and wants to play with the ball because they feel antsy and need to relax 
and play, we could either have that person join in, or say we’ll give it to them after a short period. 

The ways we can do this are to listen to the MUSIC of the people we are in conflict with: 
• More – ask for MORE information
• Understand – make sure you UNDERSTAND what the person is saying
• Summarize – SUMMARIZE the main points
• Interest – show you have INTEREST in what they are feeling
• Care – let them know that you CARE that they shared with you, even if you don’t agree

It may be helpful to display a poster with MUSIC and illustrating images – handout is provided.
Have one student share a conflict story, and another student use MUSIC to reflect back what they heard. 
You can practice this multiple times with the students.

SEVENTH LESSON
Brainstorming solutions to your conflicts is an important skill to have. Collaborate with the person you are 
in a conflict with to brainstorm possible solutions. Brainstorming means coming up with as many ideas 
as you can that seem like they might work and offering them as a way that might work. You may want to 
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think of a few ideas by yourself before joining with the other person and sharing them, and then continue 
brainstorming together. When you can’t think of any other possibilities, go ahead and choose together the 
solution you think would work best. You can always come back to another solution if that one doesn’t work 
out.

Using the conflicts the students drew and wrote about, practice brainstorming ideas for resolving some 
of them. Based on ability, you can have some students work on their own and then in small groups 
while you work in small groups or in the large group with others to illustrate how different methods of 
brainstorming can work.

EIGHTH LESSON
When you are in a conflict, remember it is important to hear the MUSIC of the other people involved. 
Then let them know what you feel and need, and make a suggestion about how to solve the conflict and 
take care of both of your needs using an I-Message:

I feel ______ when ________happens because I need _______.
Would you_______OR Can we__________?
Have the students practice this skill using the conflicts they drew about, and any other conflicts they have 
that they would like to practice with. It may be helpful to use sentence strips or chart paper to display the 
sentence frames above.

NINTH LESSON
What are things you can do to calm down so you can listen to MUSIC and use I messages? Think about 
taking deep breaths, for example. Discuss ideas with your students and have them practice using them. 

Students at this age would also like the balloon analogy. (See pg. 8, Lesson 8.)

ONGOING
As you continue to discuss conflict and positive ways to resolve it throughout the year with your students, 
you can use classroom texts to illustrate the concepts and skills. For instance, if you are doing units on 
fairy tales and fables in Language Arts in the 2nd grade, these texts may provide places to discuss conflict:

• Beauty and the Beast
• The Tiger, the Brahmin and the Jackal
• The Blind Men and the Elephant – with this story, for instance, you can focus on how people can 

have different perspectives on an issue, and how working together for the whole story is a form of 
collaboration.

From the Common Core Appendix B: Text Examples and Sample Performance Tasks:
• My Father’s Dragon, Chapter 7
• Tops and Bottoms
• Charlotte’s Web, Chapter 1
• The Pied Piper of Hamelin
• The Story of Ruby Bridges
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LESSON: INTRODUCTION 
Time: 60 minutes

LEARNING OBJECTIVES:
• By the end of Activity 1, participants will have been introduced to one another.
• By the end of Activity 2, participants will have responsibility to follow guidelines they created 

together.
• By the end of Activity 3, participants will have experienced a figurative illustration of mediation.
• By the end of the Lesson, participants will have the basis to begin learning conflict resolution 

skills.

OPENING: (5 minutes)
You are here to learn conflict resolution skills so you can be peer mediators for your school as part of the 
Peace Patrol. Peer mediators help other students to find solutions to arguments or fights they are in with 
one another. We will start by getting to know one another a little better so that we can begin to work well 
together as peer mediators.

OR
You are here to learn conflict resolution skills so you can solve problems and issues you have with one 
another in ways that work. We will start by getting to know one another a little better so that we can begin 
to work well together.

ACTIVITY 1: GETTING TO KNOW ONE ANOTHER 
15 Minutes 

Entire Group

Icebreaker (15 minutes)
Have all participants, both students and adults, go around the room stating their name, grade (or role), 
and some interesting fact such as what power they would like to have if they were a superhero. (You can 
tie this in to peer mediators being sort of like superheros.)

ACTIVITY 2: SETTING EXPECTATIONS 
20 Minutes 

Entire Group 
Materials: Flipchart, Markers

A. Creating Guidelines (15 minutes)
What guidelines, or ground rules, would you like everyone to follow so that we can feel comfortable 
learning new skills with one another (and able to work with one another as peer mediators)? Think about 
it like making class rules and as an opportunity to make your own rules – rules that you can live by and 
which will help you all work together.

Write down responses on a flipchart. Both students and adults may make suggestions. After all 
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appropriate responses have been recorded, let students know you are going to read them aloud so they 
can acknowledge whether or not they agree with the guidelines. Go ahead and do this. Make sure to 
get agreement from each participant. If one or more students do not agree with a particular guideline, 
discuss why and adjust the guidelines as necessary.

B. Debrief (5 minutes)
Discuss with students how, as peer mediators, they are role models for their fellow students. Part of this 
role means following the guidelines that were created together. Everyone slips from time to time, and 
so let students know that you may need to remind each other of the guidelines from time to time. (Peer 
mediators also create guidelines with the people they are mediating, so this exercise was also practice for 
a step they will be expected to take as part of the Peace Patrol.)

ACTIVITY 3: TEAM BUILDING ACTIVITY 
20 Minutes 

Groups of 10

A. Human Knot (15 minutes)
Have students perform some sort of cooperative activity that illustrates the role mediators play or how 
collaboration in conflict resolution looks.
For instance, break students into groups of about ten (each group should have an even number). Have 
each group of students stand in a circle facing each other. In each group, students should reach out their 
left hand and grab the left hand of someone who is not standing directly next to them. Then they should 
reach out their right hand and grab the right hand of another person (not the same person whose left 
hand they are holding) not standing directly next to them. Each person should be holding the hand of 
two other people, and every hand should be held.
Tell the students they are to disentangle themselves from the knot they have created with their hands and 
arms. They are not to let go other than to readjust if their wrist is twisted – but they should not untangle 
while their hands are let go to do this. They are untangled when everyone is standing directly next to the 
people whose hands they are holding – they do not necessarily all have to be facing toward each other in 
the circle. Sometimes more than one circle will be formed.
You may have to demonstrate first with a small group of students. You can also vary this exercise by 
seeing which group finishes first, although this begins to lend a competitive feeling to the exercise. (The 
students really get into this.)

B. Debrief (5 minutes)
Ask students how they were able to untangle themselves, and discuss how when we start communicating 
with one another, we are able to solve problems. Let them know that as peer mediators, they will be 
expected to guide people to untangle their conflicts and come up with solutions.
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LESSON: UNDERSTANDING CONFLICT 
Time: 105 minutes

LEARNING OBJECTIVES:
• By the end of Activity 1, participants will understand that conflict is either positive or negative 

based on how it is handled.
• By the end of Activity 2, participants will understand that conflict can be about a variety of things.
• By the end of Activity 3, participants will have been introduced to the five approaches for 

resolving conflict.
• By the end of the Lesson, participants will be able to analyze a conflict and how to go about 

resolving it.

OPENING: (5 minutes)
As peer mediators for the Peace Patrol, you will help your fellow students resolve conflicts. For this reason, 
it is important for you to know more about conflict, how you can help students figure out what is going on, 
and the best way to find solutions.

OR
In order to resolve conflict with solutions that work, it is important for you to know more about it and 
figure out what is going on.

ACTIVITY 1: IDEAS ABOUT CONFLICT 
15 minutes 

Entire Group 
Materials: Flipchart, Markers

A. Brainstorming Associations (10 minutes)
Write the word “conflict” on a piece of chart paper.

What do you think and feel when you hear the word conflict?
Write their responses on a flipchart.

Which of these words make you feel good and which make you feel bad?
Go over each word and circle the “good” words in one color and the “bad” words in another color. You 
can use a third color for words that students feel are both “good” and “bad”.

B. Debrief (5 minutes)
Let your students know the definition of conflict:

Conflict is arguments and fights when two or more people cannot agree on how to meet their needs.
Usually, most of the responses people make to the question about what words they think of and feel when 
they hear the word “conflict” are “bad” words, and you can discuss how people usually think of conflict as 
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something bad. Stress the idea that conflict itself, however, is neither good nor bad; it just lets you know 
there is a problem that needs to be fixed. It doesn’t mean that because we start with a bad feeling, all is 
bad or negative (or that the experience will end negatively). It is the way we handle conflict that makes it 
“good” or “bad”.

ACTIVITY 2: TYPES OF CONFLICTS 
45 minutes 

Groups of three or four, Entire Group
Materials: “Conflicts Experienced” handout, Flipchart, Markers, “Sources of Conflict” handout, Optical 

Illusion pictures

A. Brainstorming (40 minutes)
Break the students into groups of three or four. Give each student the “Conflicts Experienced” handout. 
Have each group brainstorm together the different types of conflicts that happen at home, at school, and 
elsewhere. Ask each group to report their answers, and write their responses on a flipchart.
Pass out the “Sources of Conflict” handout. Using the students responses as examples, go through the 
handout. When discussing how information and differing beliefs may be a factor in conflicts, have the 
students engage in a few activities:

1. Play one or two games of telephone – where all participants are in a line and a person at one of 
the ends starts by whispering a sentence into the ear of the person next to them, and so on down 
the line, until the last person says aloud what they heard – to illustrate how communication may 
breakdown and different people may have different information about the same thing. This may 
cause conflict.

2. Ask students to fold their hands and look at which thumb is on top. Some people may have their 
right thumb on top, and some may have their left. Have them switch they way they usually fold 
their hands to the opposite way and ask them if it feels weird. Have them do the same things with 
crossing their arms and then their legs. Discuss how, based on background and life experience, 
we may have different ways of doing and looking at things. When in a conflict with someone, we 
may have different points of view, and it is important to communicate your point of view and try 
and understand the points of view of the others involved. (As a peer mediator, it will be your job to 
listen to all points of view and help the people in the conflict understand one another.)

3. Show optical illusion pictures, which you can find online, in which some people see one thing and 
some people see another, to further make the points about different ways of looking at things from 
activity #2.

B. Debrief (5 minutes)
Conflicts can be disagreements, arguments, fights, etc. Conflicts can occur over different things, and it 
is important to break a conflict down into the different things it is about so you can make sure to find a 
solution to each part.
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ACTIVITY 3: APPROACHES TO CONFLICT 
40 minutes 

Entire Group, groups of three or four 
Materials: “Approaches to Conflict” handout, Flipchart, Markers

A. Line Exercise (15 minutes)
Have students break into two equal groups and have each group stand side by side in a line facing the 
other group. (If there are an odd number of students, have one adult join the smaller group.)
Tell the students that there is an imaginary line between them. (You can illustrate “the line” by walking in 
between them.) Let students know that their partner is the person directly across “the line” from them. 
Tell them only one direction: Everyone’s goal is to get their partner across the line toward themselves. 
If they ask you for any further information, let them know that they need to figure out how to do this 
themselves (without hurting one another, of course; i.e., no rough stuff).
Give them about three minutes for the activity. Students will probably do things like ask or demand that 
their partner to come to their side of the line, promise things to their partner if they come across the line, 
pull each other across the line, refuse to cross the line, and so on.
After finishing the activity, ask the students what happened and whether they accomplished their goal. 
For the students who feel they accomplished their goals, how did they do this? For those who felt they 
didn’t, why not?
Pass out the “Approaches to Conflict” handout and relate the different methods students used for 
accomplishing their goal to each approach.

• Avoidance: Not doing anything to get your partner across the line
• Accommodation: Going across line to your partner if they asked, demanded, pulled, etc.
• Persistence: Not crossing the line to your partner if they asked, demanded, pulled you, etc., or 

continued to try and get your partner across the line to you by asking, demanding, pulling, etc.
• Compromise: Each partner agreed to walk to the line but not cross it
• Collaboration: Each person agreed to cross the line to their partner’s side so they both reached 

their goal
The goal was only to get your partner across to your side – not for you to stay on your side!

B. Best Approach? (20 minutes)
Which of the five approaches is the best one to use?

Collaboration is the best approach in most cases, but each approach can be the “best” approach 
depending on the situation.
Have students break into groups of three or four. Ask each group to go through the five approaches and 
for each one to write down when it is helpful to use that approach. When they are finished, have the 
groups report out their answers and discuss them. You can also record them on a board or flipchart.

• Avoidance: If you are going to be physically hurt or if you or the person you are in a conflict with 
are/is not calm enough to handle the situation well.

• Accommodation: If you don’t really care about the outcome or care as much as the person you 
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are in a conflict with. For example, if you and a friend are going to a movie, and they really wants 
to see one and you kind of want to see another.

• Persistence: If someone is taking advantage of you or is not listening to you.
• Compromise: If there are limited resources (things). For example, if you both want a cookie and 

there is only one left, you could split it.
• Collaboration: Whenever the conflict is about something important and you have the time to 

come up with creative solutions.

C. Debrief (5 minutes)
There are different ways to solve conflicts, and it is a good idea to think about the best way to approach 
each conflict depending upon the situation. You can use approaches together – for instance, you may have 
to avoid the conflict until you and the other people are calm enough to talk about it, and then you can 
compromise or collaborate. Collaboration is often the “best” approach (and as peer mediators, it is your job 
to help people in conflict with one another to collaborate).



Conflict Worksheet

What types of conflicts happen at school?

What types of conflict happen at home?

What other types of conflict happen?

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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LESSON: FEELINGS 
Time: 55 minutes

LEARNING OBJECTIVES:
• By the end of Activity 1, participants will be able to list different kinds of feelings people have.
• By the end of Activity 2, participants will have practiced identifying what emotions a person may 

be feeling based on how they are acting.
• By the end of Activity 3, participants will be introduced to how Conflict affects people physically 

and emotionally.
• By the end of the Lesson, participants can use feelings to help determine if they or others are in a 

conflict.

OPENING: (5 minutes)
Today we are going to talk about feelings. Everybody has feelings, but we might have different ways of 
showing them and use different words for them because everyone has different perspectives based on 
their cultural backgrounds and life experiences (refer back to “information” activities from “Conflict may 
happen when” handout).

ACTIVITY 1: KINDS OF FEELINGS 
10 minutes 

Entire Group 
Materials: Flip chart, markers,“Feelings List” handout

A. Feelings Brainstorm (5 minutes)
What are different feelings people have?

Write the responses on the board or flip chart, eliminating words that are not actually feelings or 
emotions and explaining why you are doing this. Pass out the “Feelings List” handout and go over any 
that are not already on the flip chart list.

B. Debrief (5 minutes)
We all have many different kinds of feelings that we go through.

ACTIVITY 2: OBSERVING FEELINGS 
15 minutes 

Entire Group 
Materials: Bean bag

A. What feeling is that? (10 minutes)
Have students stand in a circle. Tell them that you are going to throw around a beanbag and whoever 
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catches it should take a feeling off the list you wrote down in the first exercise, the handout, or another 
one they think of and act out that feeling. The rest of the students should try to guess what feeling they 
are acting out. Then that student will throw the beanbag to another student and they should act out 
another feeling. Each student should act out a different feeling. Start the activity by acting out a feeling, 
yourself.

B. Debrief (5 minutes)
We can see how people are acting and figure out how they may be feeling. The feelings we or another 
person are having can indicate to us whether things are going well or if something is wrong.

ACTIVITY 3: CONFLICT AND FEELINGS 
20 minutes 
Solo work 

Materials: “Conflict Kid” handout, crayons/markers/colored pencils

A. Conflict Kid (10 minutes)
Pass out the “Conflict Kid” handout. Ask students to use the crayons, markers, and/or colored pencils to 
draw how Conflict feels on Conflict Kid, illustrating both emotions and physical symptoms.

B. Debrief (10 minutes)
Have the students share their drawings. Summarize similarities that the students talk about and discuss 
how Conflict affects us physically and emotionally. Physical symptoms may include short breaths, flushed 
or hot face, fast heartbeat; emotional symptoms may include anger, sadness, confusion, embarrassment.
Feelings, both in our bodies and emotionally, can be an alarm to alert us when there is Conflict going on.

CLOSING 
5 minutes

Feelings are very important to think about, both those that you feel and those that other people may be 
feeling, because they can give us clues to whether things are going well or not. They can also alert us to a 
Conflict that might be going on. (As a peace patrol peer mediator, it is important to observe what feelings 
the people you are mediating may be having, as it can help you talk about the Conflict and figure out what 
is going on.)
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Conflict Kid

Draw how conflict makes you feel, both physically and emotionally.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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LESSON: UNDERLYING NEEDS 
Time: 50 minutes

LEARNING OBJECTIVES:
• By the end of Activity 1, participants will be able to list different kinds of needs people have.
• By the end of Activity 2, participants will be able to identify what needs a person may be trying to 

meet when involved in a conflict.

OPENING: (5 minutes)
Last time we talked about feelings and how we feel when we are involved in a conflict. Now we are going 
to talk about the cause of conflict, and look at how feelings help us to figure out what is the problem in a 
conflict.

ACTIVITY 1: NEEDS 
20 minutes 

Entire Group 
Materials: Paper, Markers, Flipchart, “Underlying Needs” handout

A. Needs Brainstorm (10 minutes)
How many of you have a pet? What does your pet need in order to live and be happy?

Pass out paper and drawing materials and have students draw their pet or an animal they would like to 
have as a pet. Have them draw or write down on their drawings what their pet needs in order to live and 
be happy. Then have students share their drawings, and write the responses on the board or flip chart.

Human beings also have needs in order to live and do the best they can. Are there any needs you can think 
of that humans have which are not already on this list?

Write the responses on the board or flip chart.

B. Debrief (10 minutes)
Pass out the “Underlying Needs” handout. Go over each need.

What happens if people are not able to get what they need? What does your pet do when this happens?
Conflict often happens when people are not able to get what they need. In fact, conflict is caused when 
people are not able to meet their needs.

ACTIVITY 2: ACTIONS, THOUGHTS, FEELINGS, NEEDS 
25 minutes 

Entire Group, Pairs 
Materials: “Iceberg Model” handout, Flipchart, Markers

A. Iceberg Model (20 minutes)
Pass out the “Iceberg Model” handout. Explain that we have needs, and if they are met we usually feel 
good. If they aren’t met, then we usually feel bad. Our feelings then affect our thoughts, which in turn 
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affect what we say and do.
Conflict is like an iceberg: we only see the very tip of it. Most of the conflict happens below the water. It is 
easiest to know what people in conflict, including ourselves, are doing and saying. It is a little harder to 
know exactly what we are thinking and feeling, and even harder to figure out what needs we are trying to 
meet. The deeper we go into figuring this out, though, the more we can understand ourselves and others.
Oftentimes in a conflict, the things we say and do make the situation worse. We often blame the other 
people involved and make demands about what we want. If we understand what needs are not being met 
for ourselves and the other people in a conflict, though, we can come up with solutions that will help meet 
all of our needs and make everyone feel satisfied.

Ask students to think of a conflict they have experienced. Draw a big version of the handout on the 
flipchart or board and have them go through the handout with you. You write responses on the flipchart 
or board while they write the responses on their handouts. Ask them what was said and done in the 
conflict, what the people involved thought, how they felt, and what needs they think they were not able to 
meet or were trying to meet.
Have them brainstorm how they might have solved the conflict and met everyone’s needs.

B. Debrief (5 minutes)
When we are in a conflict, we have needs we are trying to meet, and the people we are in conflict with also 
have needs they are trying to meet. If we can come up with solutions where everyone is able to meet their 
needs, then everyone can be happy with the outcome. (As peer mediators, it is important for us to help the 
people in conflict with one another to come up with solutions that meet all of their needs.)



 
 
 
 
 

  Creativity 
Self-expression, work, and 

contribution 

Choice 

Food, Shelter 
& Water 

Safety 

Love Belonging 
 

Rest & 
Play 

Purpose 

  Creativity Understanding 

All human beings, no matter 
where they come from, how 
they were raised, or what 
they believe in, have needs. 
Conflicts happen when these 
needs aren’t met for people. 

Copyright © 2011 by Western Justice Center 
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LESSON: ACTIVE LISTENING 
Time: 50 minutes

LEARNING OBJECTIVES:
• By the end of Activity 1, participants will understand the importance of clear communication.
• By the end of Activity 2, participants will understand how body language can affect 

communication.
• By the end of Activity 3, participants will be introduced to active listening skills.
• By the end of the Lesson, participants will have practiced using active listening skills to talk about 

feelings and needs.

OPENING: (5 minutes)
We are going to practice some communication skills that will help you to find solutions to conflicts in 
which you are involved.

ACTIVITY 1: CLEAR COMMUNICATION 
10 minutes 

Entire Group 
Materials: Flip chart, paper, markers

A. What Am I Drawing? (5 minutes)
I need someone who thinks they are good at describing things to volunteer for an activity.

Have this person draw a picture or image on a board or flipchart. As they are drawing the picture or 
image, they should describe in as much detail as possible what they are drawing. Have at least two other 
people who think they are good listeners or the rest of the entire group each draw what they think the 
person is describing to them on a sheet of paper. The board or flipchart should not be visible to the 
listeners, and the papers should not be visible to the describer.
When the person describing is done drawing their picture or image, have them show their drawing to the 
listeners. Compare everyone’s drawings to see how similar or different they are from each other.

B. Debrief (5 minutes)
Often, when we are speaking, what we think we are saying is not necessarily what other people hear. It is 
important to speak clearly and to listen carefully, focusing on what people are saying.

ACTIVITY 2: BODY LANGUAGE 
10 minutes 

Pairs

A. Am I Listening? (5 minutes)
Divide group into two equal groups. Pull each group aside and give them confidential instructions. 
Tell students in Group 1 that you are going to pair them up with someone from Group 2 and that they 
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are going to share a story with that person (something they did the past weekend, etc.). Tell students 
in Group 2 that you are going to pair them up with someone from Group 1, and that person is going 
to tell them a story. They should act like they are not listening to the person. (This does not need to 
be overacted.) Pair students from Group 1 with students from Group 2 and have them follow their 
respective instructions for a couple of minutes.

B. Debrief (5 minutes)
How did it feel to tell your story and have your partner listen to you?
How did it feel to listen like that?
Our body language and the way we act lets people know if we are listening to them or not. It is important 
to use body language and other skills that show we are listening.

ACTIVITY 3: ACTIVE LISTENING SKILLS 
20 minutes 

Entire Group, pairs 
Materials: Flipchart, markers, “Active Listening Skills” handout, “MUSIC” poster

A. Listening Practice (15 minutes)
What can you do to show people you are listening to them?

Record their answers on the board or flipchart. Pass out the “Active Listening Skills” handout and go 
over it with the students. You can also share the “MUSIC” poster with them. First show an example to 
the participants by choosing one student to tell a story while you use active listening skills. Then have 
each student pair up with their partner from the previous activity, and this time tell everyone all together 
that one partner will go first and tell a story to the other person (something they did the past weekend, 
etc.) while they other partner will listen to them using the skills they suggested and the active listening 
skills on the handout. After a few minutes you will tell them to switch roles, so they each get a chance to 
practice the listening skills.

B. Debrief (5 minutes)
How did it feel to tell your story and have your partner listen to you?
How did it feel to listen like that?
What active listening skills did you use – give an example of how you used them?

CLOSING 
5 minutes

It is helpful to use active listening skills to resolve conflicts. Discussing conflicts using active listening 
skills helps people to talk about what they think, feel, and need so that you can find a solution that helps 
everyone involved.
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LESSON: SPEAKING WITHOUT BLAME 
Time: 70 minutes

LEARNING OBJECTIVES:
• By the end of Activity 1, participants will have practiced a skill for calming down when they are 

stressed or in conflict.
• By the end of Activity 2, participants will have practiced techniques for effectively speaking in a 

conflict.
• By the end of the Lesson, participants will have been introduced to the concept of focusing on the 

problem as the cause of a conflict, not the person.

OPENING: (5 minutes)
Now we are going to practice some communication skills that will help you to talk about the stuff under the 
water – the thoughts, feelings, and needs of people in conflict.

ACTIVITY 1: CALMING STRATEGIES 
20 minutes 

Entire Group, Pairs 
Materials: Flip chart, Markers

A. The Importance of Breathing (10 minutes)
Ask everyone to stand up and breathe really fast for about 20 seconds. After you stop them, ask them 
how they feel. They will probably say they feel lightheaded, out of breath, tired, etc. Now have them take 
some long, deep breaths. Ask how they feel now in relation to after the first breathing exercise. They will 
probably mention that they feel calmer, more relaxed, etc.

B. Debrief (10 minutes)
What did you notice during the breathing exercise?

Explain the importance of breathing and how deep breathing can help you when you are feeling stressed 
or anxious. The inhale brings oxygen to the brain and the exhale grounds you.

What other things do you do to help calm yourself down when you are angry or upset?
Examples: taking a break, going on a walk, listening to music, repeating a calming word or phrase in your 
head. Explain that different calming strategies work for different people.
Write down the responses on a board or flipchart.

Perhaps you want to try out one that someone suggested today. Once you have calmed yourself, you can 
try and observe what is happening and decide the best plan to move forward.

ACTIVITY 2: I-Messages 
25 minutes 

Pairs 
Materials: “I-Messages” handout
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A. Practice (20 minutes)
Pass out the “I-Messages” handout and go over it. Provide students with examples.

Try to stay away from “you,” as it can sound blaming.
Example: I feel disappointed when I’m not picked for a team because I want to play with everyone. Can 
we all play together?

Sometimes not using “you” can be hard, so use it to talk about specific actions in non-judgmental ways.
Example: I feel frustrated when I let you borrow my pencil and it is not returned because I need it to do 
my work. Please give it back to me next time right when you finish using it.

B. Debrief (5 minutes)
How easy or hard was it to use I-Messages? How did it feel to hear them?

ACTIVITY 3: SPEAKING WITHOUT BLAME TECHNIQUES 
45 minutes 

Pairs 
Materials: “Speaking without Blame” handout

A. Blameless skits (40 minutes)
Pass out the “Speaking without Blame” handout and go over the techniques. Give the large group some 
conflict scenarios, such as a classmate spreading rumors, and ask them to come up with different ways 
they could use the techniques to address the situations. Have them act out the situations in front of the 
other participants, first as people would normally interact in the situation, and then again using speaking 
without blame techniques.

B. Debrief (5 minutes)
When we are in a conflict, we often name-call and blame or judge the other person. This usually makes 
the conflict worse, though, because this kind of speaking makes the other person want to respond the same 
way. If we use speaking without blame techniques, we are focusing on what the problem is, and letting the 
other person know we want to work together with them to solve it.
(As a peer mediator, it is especially important for you to use speaking without blame so no one will feel like 
you are taking sides.)
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I - STATEMENT

I feel __________________

when __________________.

would you __________________?

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



ABCs of Conflict 
Post- Training Survey

Please answer the following. 
The last several questions are for matching your survey responses, and will not be used for 
identification purposes.

1. Please answer the following questions about you and your school. (check the “agree or 
disagree” box.

Agree Disagree
At my school…

I feel safe
students mostly get along with each other.
teachers and students mostly get along with each other
students of all races are treated fairly.
boys and girls are treated equally.

When it comes to conflicts at my school...
I am involved in a lot of conflicts.
I often help to solve negative conflicts.
other students often help solve negative conflicts.
teachers do a lot to help solve negative conflicts.

When I’m in conflict with another person..
I try to reach agreements that help everyone.
I try to calm myself down before I do anything. 
I try to be respectful to people even if I think they are wrong or 
are being mean.
I believe the people are separate from the issues.
I try to let people know how I feel.

When I am in a disagreement, I usually… 
find a solution that makes me happy.
find a solution that makes others happy. 
find a solution that makes everyone happy.
try to find a solution by talking it out.
end up arguing.
end up in a physical fight.



2. Please answer the following questions about conflict resolution in general. (Check the 
“agree” or “disagree” box.

3. What did you like about the conflict resolution training? 
 
 
 

4. What did you dislike about the conflict resolution training? 
 
 
 

5. Can you give an example of one way you’ve used the conflict resolution training? 
 
 
 

6. Day of the month on which you were born:__________ (example: March 9th would be 9).

7. Number of cats and dogs you have:_____________.

8. Number of full brothers: __________.

9. Today’s date is: ____________________.

Agree Disagree
Conflict is always bad.
People should almost always attempt to avoid conflict.
I know what mediation is.
A mediator defends one side against the other
It’s okay to tell everyone what others said in a mediation.
Other people’s emotions are good clues for solving disagreements 
with them.
Anger is always a bad emotion.



Conflict Worksheet
1. What are the sources of the conflict that you are involved in (resources/things, 

information/understanding, treatment because of who you are, values, people 
not acting the way they should)? (What is causing the conflict?) 
 
 
 
 

2. Which of these sources would be easiest to talk about and resolve first? 
 
 
 
 
 

3. What is the best way to approach this conflict? (Avoid “No way,” Accommodate 
“Your way,” Persist “My way,” Compromise “Halfway,” Collaborate “Our way”) 
 
 
 
 
 

4. Why is that approach or combination of approaches best in this conflict? 
 
 

You Person/People you are in conflict with

How are you feeling? How do you think they are feeling?

What do you need (love, food, 
shelter, water, safety,rest, play, 
belonging, choice, understanding, 
creativity, purpose) and why?

What do you think they need 
(love, food, shelter, water, safety, 
rest, play, belonging, choice, 
understanding, creativity, purpose) 
and why?



5. How could you meet both your needs and theirs? 
 
 
 
 
 
 
 
 
 
 

6. How could you use body language and active listening skills (encouraging, 
making sure you understand, letting them know you care about how they feel, 
summarizing, and letting them know you are listening) to resolve the conflict in 
a positive way? (Write an example of what you could say) 
 
 
 
 
 
 
 
 

7. How could you use speaking without blame skills (asking not demanding, 
using reality checks, using “we” or “I” sentences rather than blaming “you” 
sentences, suggesting solutions, being open to their ideas) to resolve the 
conflict in a positive way? (Write an example of what you could say)
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Dear Educator,
The following are surveys intended to be administered to your 
students before you begin their conflict resolution training. They are 
paired with a survey designed for the end of the course (located at 
the end of the Training Manual), and constructed to provide both 
you and Western Justice Center with valuable information about the 
effectiveness of ABCs of Conflict. There are separate versions of each 
survey for younger students, grades K-5, and older students, grades 
6-12. We hope that you will administer these surveys, take a look at 
them to gauge the preliminary conflict resolution knowledge of your students, and then 
send them to us by either
1. scanning and emailing them to teresa@westernjustice.org with the subject heading 

“ABCs of Conflict Student Surveys” or
2. mailing them to Teresa c/o Western Justice Center, 55 S Grand Ave, Pasadena, CA 

91105 with “ABCs of Conflict Students Surveys” written on the envelope.
These surveys are one part of Western Justice Center’s approach to program evaluation, 
and are extremely important for our ability to fundraise and attract educators to 
programs like ABCs of Conflict. We sincerely hope that you will help us in this work by 
administering and sending in both the Student “pre-” and “post-“ training surveys, in 
addition to responding to our email in the Spring including a Teacher’s “One-Year Out 
Survey” about the ways in which you have incorporated skills learned in ABCs of Conflict 
into your interactions with the youth with whom you work.

Best Wishes, 
Emily Linnemeier 
Program Director 
Western Justice Center 



ABCs of Conflict 
Pre- Training Survey
Please answer the following. 
The last several questions are for matching your survey responses, and will not be used for 
identification purposes.

1. Please answer the following questions about you and your school.

Please rate your agreement/disagreement with 
each of the following statements

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

At my school…
there is a lot of negative conflict between 
students. 1 2 3 4

there is a lot of negative conflict between 
students and teachers. 1 2 3 4

I get into a lot of negative conflict with other 
students. 1 2 3 4

I get into a lot of negative conflict with teachers. 1 2 3 4
students show respect for each other even when 
they disagree. 1 2 3 4

there is a lot of racial conflict. 1 2 3 4
there is a lot of conflict surrounding gender. 1 2 3 4
there is a lot of conflict about sexual 
orientation. 1 2 3 4

all students, regardless of race or ethnicity, are 
treated fairly. 1 2 3 4

When it comes to conflicts at my school...
I do a lot to reduce negative conflict. 1 2 3 4
other students do a lot to reduce negative 
conflict. 1 2 3 4

teachers do a lot to reduce negative conflict. 1 2 3 4
the police on campus do a lot to reduce 
negative conflict. 1 2 3 4

I feel that my school is a safe place. 1 2 3 4
When I’m in conflict with another person...

I try to reach agreements that benefit everyone. 1 2 3 4
my first instinct is to blame the other person. 1 2 3 4
I often ask the other person how they would 
like to resolve the conflict. 1 2 3 4

I believe the people are separate from the issues. 1 2 3 4



2. My school has a peer mediation program. ☐ Yes ☐ No ☐ Don’t know

3. If there is one, I have used the peer mediation program at my school. ☐ Yes ☐ No

4. Please answer the following questions about conflict resolution in general.

Please rate your agreement/disagreement with 
each of the following statements. Put “Don’t 
know” only if you are truly unsure.

Don’t 
Know

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

Conflict is always bad. x 1 2 3 4
Conflict is inevitable. x 1 2 3 4
Individuals should almost always attempt to 
avoid conflict. x 1 2 3 4

Negotiation can be conducted without a neutral 
party present. x 1 2 3 4

Emotions rarely provide clues about the true 
needs in a conflict. x 1 2 3 4

Mediation is a process that forces disputing 
parties to come to an agreement. x 1 2 3 4

A mediator is impartial. x 1 2 3 4
The first stage of mediation is identifying the 
issues. x 1 2 3 4

Participation in a mediation must be voluntary. x 1 2 3 4
A collaborative solution is generally preferable 
to a compromise. x 1 2 3 4

Anger is always a destructive emotion. x 1 2 3 4
A person’s initial statements in a conflict usually 
explicitly state their underlying needs. x 1 2 3 4

Eye contact is universally respectful. x 1 2 3 4
Active listening in a mediation requires 
counseling and advising. x 1 2 3 4

Using neutral words when communicating is 
important for mediators but not disputants. x 1 2 3 4

In a conflict resolution scenario, it is usually 
good to encourage people to express their 
emotions.

x 1 2 3 4

Please rate your agreement/disagreement with 
each of the following statements

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

I consider the importance of the issues at 
hand relative to my relationship with the other 
person.

1 2 3 4

I often resolve the conflict by fighting. 1 2 3 4
I am confident in my ability to positively resolve 
the conflict. 1 2 3 4



5. Day of the month on which you were born:__________ (example: March 9th would be 9).

6. Number of cats and dogs you have:_____________.

7. Number of full brothers: __________.

8. Today’s date is: ____________________.

9. What is your grade level? _________________.

10. What is your current age? ________________.

11. My gender is: 
☐Male ☐Female ☐ Other:_______________________☐ Prefer not to answer.

12. Check all that apply. My race/ethnicity is: 
☐ African American/Black ☐ Asian/Pacific Islander ☐ Caucasian/White 
☐ Hispanic/Latinx  ☐ Native American 
☐ Other:__________________________________________________ 
☐ Prefer not to answer.

13. Have you received training in Conflict Resolution in the past? ☐ Yes ☐ No

Please rate your agreement/disagreement with 
each of the following statements. Put “Don’t 
know” only if you are truly unsure.

Don’t 
Know

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

Reflecting on how a disputant may feel typically 
contributes to conflict escalation. x 1 2 3 4

In a conflict resolution scenario, it is usually 
best to tackle the hardest issue first. x 1 2 3 4
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SESSION I: UNDERSTANDING CONFLICT 
Time: 140 minutes

L
EARNING OBJECTIVES:

• By the end of Activity 1.1, participants will negotiate a conflict scenario.
• By the end of Activity 1.2, participants will be able to identify conflict as an opportunity.
• By the end of Activity 1.3, participants will be able to identify sources of conflict.
• By the end of Activity 1.4, participants will become aware of their comfort level with various 

conflicts.
• By the end of Activity 1.5, participants will be able to analyze some of the conflicts that they face.
• By the end of the session, participants will be able to describe conflict as a concept.

OPENING:
In order to resolve a conflict, it is important to first have a solid understanding of what it is about and 
also an awareness of how you and others react to it. Right now, you are going to participate in a role play 
and negotiate a conflict. Please take your role seriously, as the more you get into your role, the more you 
will learn.

ACTIVITY 1.1: THE PUMPKIN PATCH DILEMMA 
15 minutes 

Groups of three 
Materials: “Pumpkin Patch Dilemma” role cards

A. Pumpkin Patch Dilemma Role Play (10 minutes)
Divide participants in groups of 3 (extra participants are observers and reporters). In each group, each 
person should receive a different “Pumpkin Patch Dilemma” role card. Give each person a few minutes 
to silently read their role sheet to themselves, and then ask if anyone has any questions. If they do, help 
them understand their role without letting other participants hear.

You have about 3-5 minutes for this role play. Afterward, each group will report on how they solved the 
problem or why they were unable to do so.
The rules for the role play are:
1. Stay in your role until the entire group comes back together.
2. Don’t show anybody your role sheet or read it to anyone.
3. Don’t reveal unnecessary information. Don’t give out any information you wouldn’t in real life or give 

it out more quickly than you would in real life.
4. Don’t talk to the other groups about your outcome until we debrief.

B. Debrief (5 minutes)
Ask each group to give you their solution.

Do you feel like you won or lost? Why?
Did you get what you wanted? How do you feel about what happened?
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There can be different solutions to the same problem, determined by how we view and approach a conflict. 
We will be learning skills that will help us resolve conflicts in positive ways and find more satisfying solutions 
for everyone involved.

Examples of solutions:
• One person convinces the other two to give him/her the pumpkin, or just takes it (competitive 

approach).
•  One or two people decide to let the other one or two people take or split the pumpkin 

(accommodating approach).
• One or two people feel that the pumpkin isn’t worth an argument (avoiding approach).
• The three people decide to split the pumpkin into three chunks (compromising approach).
• The person who needs the seeds gets the seeds, the person who needs the meat gets the meat, and 

the person who needs the shell gets the shell (collaborating approach).
The collaborating approach provides everyone with what they need, but other approaches can also provide 
satisfying solutions – for instance, if the group decides to accommodate and give the pumpkin to the person 
who wants the seeds for the grandmother in the hospital because they feel this person needs it more. Or they 
may come up with other creative solutions to the problem.

ACTIVITY 1.2: IDEAS ABOUT CONFLICT 
30 minutes 

Entire group 
Materials: Flipcharts, Markers, “What is Conflict?” “Sources of Conflict,” “Levels of Conflict,” “Conflict 

Spiral” and “Conflict Cycle” handouts

A. The Dynamics of Conflict (15 minutes)
Have each Pumpkin Patch Dilemma group join with another group so that each new group will have about 
six members. Have the groups spend about ten minutes answering the following questions:

1. What comes to mind when you think of the word “conflict”?
2. What do people have conflicts about?
3. What kinds of emotions do people experience in conflict?
4. How do people involved in conflict act?
5. Can conflict ever be positive? If so, how? What are some examples?

B. Debrief (15 Minutes)
Then bring the group back together and go through the handouts and concepts by discussing their answers 
to the following questions.
1. What comes to mind when you think of the word “conflict”? Record their answers on a board or flipchart, 

and at the end ask: Which of these words have positive or negative associations, or both? 
 
Go over the “What is Conflict?” handout. 
 
Conflict is a normal and natural part of life. It is not necessarily bad or a sign of failure. It is, however, 
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an indication that there is a problem and that the parties involved in the conflict have unmet needs, 
competing goals, and perhaps there was a misunderstanding. 

2. What do people have conflicts about? 
 
Record their answers on a board or flipchart. 
 
Various factors can lead to conflict, all of which derive from some of the following sources: resources, 
information, values, roles and relationships, power and structures, and emotional and psychological 
factors. In the Pumpkin Patch Dilemma, the conflict was over a resource: the pumpkin. 
 
Go over the “Sources of Conflict” handout, and ask them to relate the responses they reported to each 
of the sources. 

3. What kinds of emotions do people experience in conflict? Go over the “Levels of Conflict” handout. 
 
During the role play, we saw various emotions displayed. Not all conflicts have the same intensity, and 
the intensity may vary among participants in a single conflict. Some conflicts produce mild discomfort, 
while others produce severe emotional distress. 
 
Ask the participants to relate their responses to each of the Levels of Conflict. 

4. How do people involved in conflict act? Use the responses to introduce the “Conflict Spiral” handout: 
 
As a conflict occurs, many of the ways people communicate and behave end up escalating it. Making 
demands and judgments, placing blame, and physically hurting one another are actions that cause 
people to respond in similar ways, often even more destructively. The result is that the conflict spirals out 
of control unless someone takes active steps to resolve the conflict in a positive way. 

5. Contrast the “Conflict Spiral” with the “Conflict Cycle” handout: 
 
Conflict Resolution has this cyclical pattern: Agitation→Escalation→Recovery. 
While it doesn’t always flow in this direction (for instance, there may be times when involved parties 
flux between the “Escalation” phase and the “Recovery” phase), it is important to see conflict in this 
perspective. 

6. Can conflict ever be positive? If so, how? What are some examples? Introduce the idea that Conflict = 
Opportunity: 
 
Viewing conflicts as a cycle and as a part of daily life, we can begin to transform them into constructive 
opportunities. Conflict lets us know that something is wrong, and we have the opportunity to make it 
better. It is the way we handle conflict that makes it positive or negative.
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ACTIVITY 1.3: SOURCES OF CONFLICT
60 minutes

Groups of six to ten
Materials: Flashcards/post-it notes, Writing utensils, “Sources of Conflict” cards, “Sources of Conflict” 

handout

A. Sources Flashcard Activity (45 minutes)
1. Break participants into groups of about 6-10.
2. Have each group of participants around a table or at a wall.
3. Ask the participants “What do people have conflicts about…think in terms of family, school, 

communities, the US, and the world?”
4. Ask them to write their answers on the flashcards or post-it notes. They should write one answer 

per card, large and legible, and create three or more cards.
5. Ask each participant, one at a time, to read out their cards. Have them lay out their cards on the 

table, or stick them on the wall, putting different ideas horizontally and similar ideas vertically. 
Each subsequent person will build on what the other participants have already laid out.

6. Spread the 6 “Sources of Conflict” cards on the table, or tape them to the wall. Refer the 
participants to the “Sources of Conflict” handout.

7. Have the participants, still in their groups, take at least three different flashcards or post-it notes 
(they do not have to be the ones they individually wrote).

8. Ask them to, one at a time, place each card under the source they think it stems from and say why 
they are putting that flashcard or post-it note under that source.

9. Afterward, ask each participant to move one conflict card to another source where they think it 
could or should be and to explain why.

10. Discuss how there can be two or more sources for one conflict.

B. Debrief (15 minutes)
Choose one conflict example from the table and go through all possible sources and identify how the 
different sources are part of the example.

Why is it important to analyze the sources of a conflict?
The entirety of conflicts can seem overwhelming and as if there is no solution. Looking at different sources 
divides the conflict in smaller pieces that might be easier to solve. Tackle the easiest issues first in order to 
provide success to build on for resolving the harder issues.

ACTIVITY 1.4: HOW COMFORTABLE ARE YOU WITH CONFLICT? 
15 minutes 

Entire group

A. Brief Brainstorm (5 minutes)
Ask participants to think of specific examples of conflicts that they’ve seen or in which they’ve been 
involved. Have them give their answers out loud and record them on the board or flipchart. Some 
conflicts they suggest could include:
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• Arguments with siblings over video games
• Fights with peers in communities or schools about rumors
• Violence between groups of people over natural resources

B. Comfort Spectrum (10 minutes)
Facilitator will choose three of the conflicts that the participants shared, and have all participants look at 
the two signs posted at opposite ends of the room: “Very Comfortable” and “Very Uncomfortable.” With 
each conflict in mind, ask everyone to stand at the point between the two signs that best describes how 
they feel about that conflict. Have them first stand where they feel about the conflict from the perspective 
of being involved in the conflict, and then again from the perspective of being a person mediating 
between two people involved in the conflict. Ask participants to look around and observe where others 
are standing. Repeat for 3 conflicts. Anybody want to share why they stood where they are now? Emphasize 
that there are no wrong answers!
At the end of the activity, explain to participants that our level of comfort with specific conflicts depends 
on various factors including our personalities, our past experiences, our cultures, etc. Different people 
may have a different comfort level with the same conflict.

ACTIVITY 1.5: ANALYZING CONFLICTS 
15 minutes 

Entire group 
Materials: Flipcharts, Markers, “What is Conflict?” “Sources of Conflict,” “Levels of Conflict,” “Conflict 

Spiral” and “Conflict Cycle” handouts

A. Analyzing a Conflict (15 minutes)
Choose one conflict example from the news and go through all possible sources and collectively think 
through the following questions:

1. What are the different sources that are a part of the conflict?
2. What might be the levels of the conflict each participant is at?
3. Is this a constructive conflict (cycle) or a destructive conflict (spiral) at this point in time? If it can 

go either way, what might that look like?
4. How can this conflict become an opportunity?

Use the responses provided by participants to review basic concepts about conflict on the handouts.

CLOSING: 
5 minutes

How, if at all, have these activities affected your view of conflict?
At the end of the session, ask the participants to be mindful about the conflicts they experience between 
now and the next session and to think about what opportunities are offered by the conflicts. Let them 
know you will be discussing these experiences in the next session.



Pumpkin Patch Dilemma Role Cards
Role One
Situation: Three people are in a field around one pumpkin.
You want this pumpkin! You saw it first so you think it is yours. You have 
promised your little brother you would carve a pumpkin with him today. You 
can’t break your promise because last time you said you two would do some-
thing fun you forgot and went to a movie with your friends instead. You know 
you disappointed him when you did that and cannot let that happen again 
– you felt terrible! This particular pumpkin has an odd shape that would be 
absolutely perfect for the carving design that the two of you came up with. 
You need that pumpkin and you are not going home to your brother without 
it. The others can look for another one.

Role Two
Situation: Three people are in a field around one pumpkin.
You want this pumpkin! You were first one to reach the pumpkin and had just 
tried to put it on your bike when the others came up to you. You believe that 
it is first come, first served, so the pumpkin is yours. It is your significant oth-
er’s birthday, and you want to surprise them with their favorite pumpkin pie, 
so you really need this pumpkin to get the pumpkin lining for the perfect pie. 
This pumpkin is the best – all the other pumpkins look like they wouldn’t re-
ally be fresh enough and you want to make sure this pie is perfect. You don’t 
have a car so you can’t go somewhere else to find another one. You need to 
get home to start baking and aren’t leaving without this pumpkin!

Role Three
Situation: Three people are in a field around one pumpkin.
You want this pumpkin! There is no discussion. Your grandmother is sick 
and in the hospital, and you promised to bring her favorite snack of roasted 
pumpkin seeds when you visit her this afternoon. This particular pumpkin 
is just the right size to have the right amount of seeds to roast. All the other 
pumpkins look a little small and sickly and there is no way you are going to 
give your poor sick grandma any seeds from those pumpkins. You hope that 
having the seeds will cheer her up and give her a break from the gross hospi-
tal food that she has been complaining about. You really need this pumpkin 
and are ready to do whatever it takes to get it.



What is Conflict?
Conflict is a struggle or tension through which 
the parties involved perceive a threat to their 

needs, interests, or concerns.

Conflict can be internal (among one’s self or a 
single group).

Conflict can be external (between two or more 
different people or groups).

Conflict can happen anywhere (at the grocery store, 
at school, in the workplace, within a community, a 

country, between countries).

Conflict is a part of daily 
life… but it can also be an 

opportunity!
FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO

WESTERNJUSTICE.ORG



Sources of Conflict
Resources: 
 Money, time, land, labor and material things.
 Your sister takes your clothes without asking you first.

Information: 
Not having sufficient and/or the same

information, different ways of perceiving
information, and attributing different levels

of importance to the same information.
Arguing over rumors started by other people.

 

 Emotional and
Psychological Factors: 
 “Bad Day” reactions or mental/psychological
conditions may affect actions and attitudes.
Jared’s girlfriend just dumped him and he yells at his
mom when she asks how school was.

Values: 
Culture, beliefs, religion.

A student makes fun of another student
at school for fasting.

 Relationships and Roles:
Friends, family, couples, co-workers,
neighbors. Conflict can arise when people
don’t fulfill how another sees their role.
 Teresa is jealous that her best friend Nicole is
going to the movies with another girl and
didn’t invite her.

Power and Structure: 
Who has access to power and/or resources,

and who has the authority to make decisions.
May relate to issues of justice.

A student is upset that their side of the story is not being heard 
when in trouble for getting in an argument with a teacher. 



Resources
money, time, land, labor, and material things

Information
not having sufficient, and/or the same, information; 
different ways of perceiving information; assigning 

different levels of importance to the same 
information.

Emotional and 
Psychological Factors

“Bad Day” reactions or mental/psychological 
conditions may affect actions and attitudes



Values
culture, beliefs, religion

Relationships and 
Roles

friends, family, couples, co-workers, neighbors; con-
flict can arise when people don’t fulfill how another 

sees their role

Power and Structures
who has access to power and/or resources; who has 

the authority to make decisions; often about issues of 
justice and competing goals



Levels of Conflict
Not every conflict has the same level of intensity. Some 
conflicts feel slightly uncomfortable, while others lead to 
extremely negative circumstances.

Hostility: Everything seems in crisis, and it 
is difficult to even function. Violence and 
other negative things might occur.

Tension: Feelings are very negative. The 
problems and the people involved might 
cause constant worry.

Alarm: Interactions are affected and 
misunderstandings and other negative 
incidents may happen.

Uncertainty: Everything about the 
problem and the people involved is vague.

Discomfort: The situation just feels 
uncomfortable.

Also, everyone feels the level of conflict differently! So while 
you might feel some discomfort, another person in the 

conflict might feel tension.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Hostility (Don’t want anything to do with the person; violence may occur)

Lack of Trust (Perceive of the person and their actions in a 
negative light)

Exaggerated Reactions (React negatively to anything 
other person does)

Indirect Communication (Negatively talk about 
the person with others; negative interaction with 

person)

Specific Issue to General Issues (Get 
mad at the person for everything they do, not 

just because of the disagreement)

Person = Problem (Begin to focus 
on the person as the reason for your 

anger, not the disagreement)

Disagreement
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Conflict Spiral

As a conflict occurs, many of the ways people communicate and act end up escalating it.  
Making demands and judgements, placing blame, and physically hurting one another are 
actions that cause people to respond in similar ways, often even more destructively.  The 

result is that the conflict spirals out of control, unless someone takes active steps to resolve 
the conflict in a positive way. 

Based on John Paul Lederach, “Social Transformation of Conflict,” Mediation and Facilitation Training Manual, 4th 
edition, editor Carolyn Schrock-Shenk, Akron, PA: Mennonite Conciliation Service, 2000, p. 73.

63FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Conflict 
Cycle

Calm

Harmful action 
or language

Conflict 
Resolution

ESCALATION
Fragmentation 

within the 
relationships, 

needs not met, 
strong emotions 

displayed.

RECOVERY
Solutions derived, 

needs fulfilled, 
relationships 

restored.

AGITATION
Initial signs of 

distrust, gaps in 
communication 

and needs.

64FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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SESSION II: APPROACHES TO CONFLICT 
Time: 60 minutes

LEARNING OBJECTIVES:
• By the end of Activity 2.1, participants will engage in an exercise that will indicate how they tend 

to handle conflict.
• By the end of Activity 2.2, participants will complete a survey, the Modified Thomas Kilmann 

Conflict Mode Instrument, which will enable them to become aware of how they tend to handle 
conflicts.

• By the end of Activity 2.3, participants will understand that the best approach for a conflict 
depends on the situation.

• By the end of the session, participants will have tools to analyze how to approach a conflict based 
on the situation.

OPENING:
Think about a conflict you experienced or observed since the last time we met: What were the sources of 
conflict? What opportunities did the conflict offer?

TRANSITION:
We have discussed the concept of conflict and how we feel about it, and now we can begin to think about 
the best way to approach a conflict in order to resolve it. Think about how you typically resolve conflicts. 
We will now give each of you the opportunity to experiment with resolving a conflict.

ACTIVITY 2.1: APPROACHES TO CONFLICT 
5 Minutes 

Pairs

A. Line Exercise (5 minutes)
Have participants break into two equal groups and have each group stand side by side in a line facing the 
other group. (If there are an odd number of participants, have one adult join the smaller group.)
Tell the participants that there is an imaginary line between them. (You can illustrate “the line” by 
walking in between them.) Let participants know that their partner is the person directly across “the line” 
from them. Give them only one instruction: Your goal is to get your partner across the line toward you. 
If they ask you for any further information, let them know that they need to figure out how to do this 
themselves (without hurting one another, of course).
Give them about 1-2 minutes for the activity. Participants will probably do things like ask or demand that 
their partner come to their side of the line, promise things to their partner if they come across the line, 
pull each other across the line, refuse to cross the line, and so on.
After finishing the activity, ask the participants what happened and whether they accomplished their 
goal. For the participants who feel they accomplished their goal, how did they do this? For those who felt 
they didn’t, why not?
Let them know you will come back to this activity after they fill out a survey in the next activity.
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ACTIVITY 2.2: MODIFIED THOMAS KILMANN CONFLICT MODE INSTRUMENT
20 Minutes

Entire group 
Materials: “Modified Thomas Kilmann Conflict Mode Instrument,” Writing utensils, “Approaches to 

Conflict” handout

A. Survey (10 minutes)
• Ask all participants to individually complete Part I of the “Modified Thomas Kilmann Conflict 

Mode Instrument” handout.
• Once the previous step is complete, ask participants to move on to Part II.
• Finally, they will add the numbers in each column.

B. Debrief (10 minutes)
When they are finished, let participants know that the Thomas Killman informs them of their general 
tendencies for resolving conflict. Go over the tendencies. A high score in a column would be an 8 or 9, 
a medium score a 5, 6, or 7, and a low score 3 or 4. You can relate these tendencies back to the actions 
taken by participants during the line exercise:

• Column I “No Way” Those with the highest number in column I have a tendency to Avoid when in 
a conflict: These types prefer not to deal with the problem at hand, and/or they don’t care about the 
issues in dispute or the relationships involved in the situation.

• Column II “Your Way” Those with the highest number in II have a tendency to Accommodate, 
and/or give in (it can be perceived as losing): These types prefer to “give in” rather than to get 
confrontational about anything. This approach can also be used by people who care about the 
relationships with the persons involved in the situation, but don’t really care about the issues (i.e., 
deciding what movie to see if the person is more important than the movie itself).

• Column III “My Way” Those with the highest number in III have a tendency to Control/Compete/
Persist (it can be perceived as winning): These types see everything as a challenge that they want to 
dominate. In some situations, it may be a good idea to use this approach (i.e.,when your basic rights 
are being violated) but, in some instances, it may be damaging.

• Column IV “Half Way” Those with the highest number in IV have a tendency to Compromise: If 
the issue and relationship are important and you have limited time or resources, this may be the best 
approach (your friend really wants to hang out all day, but you have to study, so you stop by for only 
a short time after you study).

• Column V “Our Way” Those with the highest number in V have a tendency to Collaborate: These 
types prefer to derive creative strategies to resolve conflicts because they would like to preserve the 
relationships and achieve their goals as well. This approach usually leads to win-win solutions.

Pass out the “Approaches to Conflict” handout and relate the different methods participants used for 
accomplishing their goal during the line exercise to each approach.

• Avoidance: Not doing anything to get your partner across the line.
• Accommodation: Going across the line to your partner if they asked, demanded, pulled you, etc.
• Persistence: Not crossing the line to your partner if they asked, demanded, pulled you, etc., or 

continued to try and get your partner across the line to you by asking, demanding, pulling, etc.
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• Compromise: Each partner agreed to walk to the line but not cross it.
• Collaboration: Each person agreed to cross the line to their partner’s side so that they both 

reached their goal.
The goal was only to get your partner across to your side – not for you to stay on your side!

ACTIVITY 2.3: CHOOSING AN APPROACH
30 minutes 

Pairs 
Materials: Paper, Writing utensils

A. Best Approach? (10 minutes)
Which of the five approaches is the best one to use?
Collaboration is the approach most likely to provide a mutually satisfying outcome in most cases, but each 
approach can be the “best” approach depending on the situation.

Point out the graph on the “Approaches to Conflict” handout and explain how it is a tool to help people 
move away from their tendencies when they are approaching a conflict, and instead analyze what is the 
most appropriate approach to use in that circumstance. Different approaches might work best depending 
upon how important the relationship and the issue are in the situation.

Note to the facilitator: Notice that the vertical axis represents the importance of relationships. 
Approaches high on the vertical axis represent a high regard for the relationship. Those low on the 
vertical axis represent the opposite: low regard for the relationship during and after the conflict. An 
“important relationship” does not necessarily mean that you like the person. If you have to interact with 
them often, you are still interdependent with them. The Horizontal axis represents the importance of 
attaining the goal. Approaches far to the right on the axis represent a high regard for the issue in the 
conflict. In other words, the goal of these approaches is to attain a certain outcome in the conflict. 
Approaches far to the left on the axis represent the opposite: low regard for achieving the goal.

Approaches best used when:
• Avoid – Low regard for issue/goal and relationship
• Accommodate – Low regard for issue/goal and high regard for relationship
• Compete/Control/Persist – High regard for issue/goal and low regard for relationship
• Compromise – Medium regard for issue/goal and relationship
• Collaborate – High regard for issue/goal and relationship

B. When to Use the Approaches (10 Minutes)
Have participants break into groups of three or four. Ask each group to go through the five approaches 
and for each one to write down when it is helpful to use that approach. When they are finished, have the 
groups report out their answers and discuss them. You can also record them on a board or flipchart.

• Avoidance: If you are going to be physically hurt or if you or the person you are in conflict with 
is not calm enough to handle the situation well. Also, if the situation is not a big deal and you will 
likely not see this person again.

• Accommodation: If you don’t really care about the outcome or care as much as the person you 
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are in a conflict with. For example, if you and a friend are going to a movie, and he/she really 
wants to see one and you kind of want to see another, you may go see the movie your friend wants 
to see.

• Competition/Control/Persistence: If someone is taking advantage of you or is not listening to 
you.

• Compromise: If there are limited resources (things). For example, if you both want a cookie and 
there is only one left, you could split it.

• Collaboration: Whenever the conflict is about something important and you have the time to 
come up with creative solutions. For example, if you have a conflict with a person about how to 
split up the work for a group project for school.

C. Debrief (10 minutes)
There are different ways to solve conflicts, and it is a good idea to think about the best way to approach 
each conflict depending upon the situation. Rather than reacting and using your usual tendency, it is 
good to be proactive and determine which approach is actually the best one for the situation. You can 
use approaches together – for instance, you may have to avoid the conflict until you and the other people 
are calm enough to talk about it, and then you can compromise or collaborate. Collaboration is often the 
“best” approach, and if you are a peer mediator, it is your job to help people in conflict collaborate with one 
another.

CLOSING: 
5 Minutes

At the end of the lesson, ask the participants to continue thinking about how to approach any conflict 
they experience between now and the next meeting.
Ask them to try to step back from a conflict situation they are in and mindfully think about what 
approach or mix of approaches might be most satisfying to everyone involved.

• They can think about the importance of the relationship and the issue in the specific conflict;
• Then they should try and approach the conflict in the way they think might work best.

Let them know that you will be discussing their experiences the next time you meet and will want to 
know what helped them in the conflict and what did not.
During the discussion at the next meeting, you can ask them if they felt that thinking about the approach 
ahead of time helped them resolve their conflict in a positive way and whether the approach they chose 
worked well or not.



Modified Thomas-Kilmann 
Conflict Mode Instrument
PART I. Read each statement below and circle 1, 2, or 3 depending on what 
is most like you.

In a conflict, I usually…. Not like 
me

Somewhat 
like me

Very much 
like me

A Avoid the person. 1 2 3
B Admit that I am wrong even if I do not believe I am. 1 2 3
C Threaten to fight the other person. 1 2 3
D Look for a middle ground. 1 2 3
E Try to understand the other person’s point of view. 1 2 3
F Change the subject. 1 2 3
G Give in. 1 2 3
H Firmly pursue my goals. 1 2 3
I Try to reach a compromise. 1 2 3
J Try to find out what I agree and disagree on. 1 2 3
K Try to turn the conflict into a joke. 1 2 3
L Pretend to agree. 1 2 3
M Whine or complain until I get my way. 1 2 3

N Give in a little and encourage the other party to do the 
same. 1 2 3

O Try to get all concerns out into the open. 1 2 3

PART II. Write down the number you circled next to its corresponding 
letter.

Column I 
“No Way”

Column II 
“Your Way”

Column III 
“My Way”

Column IV 
“Half Way”

Column V 
“Our Way”

A. B. C. D. E.

F. G. H. I. J.

K. L. M. N. O.

Total:

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Approaches to Conflict
Avoid: “No Way” 
Not addressing the conflict, either by withdrawing from the situation or 
postponing dealing with the issues.

Accommodate: “Your Way” 
Giving in to another person’s point of view or paying attention to another 
person’s concerns, sometimes at the expense of your own needs.

Control/Compete/Persist: “My Way” 
Pursuing personal concerns at another’s expense. Competing can also mean 
“standing up for your rights,” defending a position you believe is correct, or 
simply trying to win or control the situation in your favor.

Compromise: “Half Way” 
Looking for a middle ground by splitting the difference. The solution partly 
satisfies each person involved.

Collaborate: “Our Way” 
Working together by talking about the issues, coming up with solutions, and 
agreeing upon a solution that satisfies the needs of everyone involved.

Titles adapted from the Thomas-Kilmann Conflict Mode Instrument and Ron 
Kraybill.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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SESSION III: UNDERLYING NEEDS 
Time: 105 minutes

LEARNING OBJECTIVES:
• By the end of Activity 3.1, participants will be introduced to Underlying Needs, which is vital in 

understanding how conflicts originate.
• By the end of Activity 3.2, participants will have practiced listening for needs and building 

empathy with others.
• By the end of Activity 3.3, participants will be able to separate Positions from Interests and Needs.
• By the end of the session, participants will have tools to move away from positions in a conflict to 

understand the interests and needs involved.

OPENING:
Think about a conflict you experienced since the last session. What approaches were taken by the people 
involved? Did it work out, or do you think other approaches would have worked better? If so, which ones 
and why?

TRANSITION:
Now we are going to discuss what is the root cause, or basis, of conflict.

ACTIVITY 3.1: WHAT ARE NEEDS? 
20 minutes 

Entire group 
Materials: Flipchart, Markers, “Underlying Needs” handout

A. Brainstorming (5 minutes)
What makes us all the same? (What do we need in order to survive and thrive?)

Write responses on the board or a flipchart.

B. Review of Needs (5 minutes)
We are all humans, and we all have needs. All human beings, regardless of where they are from, how 
they were raised, or what they believe in, have the same basic human needs. Therefore (definition), 
human needs are those requirements for survival and healthy physical, social, intellectual, and emotional 
development and contentment.

Pass out the “Underlying Needs” handout and explain the different categories:
• Sustenance (basic physical needs for food, air, water, shelter, physical health)
• Safety (physical safety, emotional safety)
• Love (affection, support, appreciation)
• Understanding (empathy, learning, respect)
• Creativity (self-expression, work, contribution)



20
18

 A
BC

s O
F 

CO
N

FL
IC

T 
| 7

1

• Community (belonging, connection, acceptance)
• Rest/Recreation/Play (sleep, joy, renewal)
• Autonomy (self-governance, choice, freedom)
• Meaning (purpose, beliefs, faith, hope)

Pick need categories and ask for examples. You can also discuss how the responses to the question in the 
above activity fit into the different need categories.

The basis of all conflict is when underlying needs are not met. Remember, underlying needs are not 
things we think we need, but really just want (i.e., “I need those shoes or everyone will make fun of me!”). 
Underlying needs are what allow us to survive and thrive. (I need to feel connected and like I fit in with my 
community.)

C. Needs versus Rights (10 minutes)
What is the difference between underlying needs and rights? Rights are what people – as a society – have 
decided they are entitled to, and are often legally enforceable.
How may rights support underlying needs?
How might they conflict with underlying needs?

You may choose to go into a longer discussion about rights and how they relate to underlying needs. If so, 
you may wish to look at different sources, including the United Nations Universal Declaration of Human 
Rights: http://www.un.org/en/documents/udhr/

ACTIVITY 3.2: LISTENING FOR NEEDS 
20 minutes 

Groups of five 
Materials: Needs cards

A. Needs Stories (15 minutes)
1. Break participants into groups of about 5, and give each of them a stack of Needs cards.
2. Ask each participant to think of a conflict they have been involved in with another person or 

group of people and that really affected them. If they are too uncomfortable to do this, you can also 
choose to have them think of a conflict they know about.

3. Have a participant share their story, or share the conflict story (if the latter, they should use the 
third person). You might want to start the sharing by providing an example.

4. Ask the other participants to listen for the needs of each individual in the story.
5. Have them lay down the cards that reflect the needs while the speaker is speaking.
6. Ask listeners why they chose the needs that they did. Have the person to the right of the speaker 

start, and move along until you get back to the speaker. Were those needs being met? How or how 
not? If the needs were not being met, how was each person in the story struggling to meet them?

7. At the end, the speaker states his/her thoughts about the cards the others have laid out, and will 
discuss and verify how the needs chosen fit or don’t fit in the experience just shared.

8. If sharing their own story, ask the speaker what needs might not have been met for the person or 
people with whom they were in conflict.

9. Repeat for each participant.
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B. Debrief (5 minutes)
Come back into the whole group.

How did it feel to tell your story?
How did it feel to listen this way?
Why is it important to listen for needs?
Identifying and addressing the needs of all parties is the key to resolving a conflict. Listening to the other 
person can help you identify and empathize with their needs. When you can identify needs, this helps you 
to really understand the other person and their point of view in a conflict. Once you understand the point 
of view of the other person, you can focus on collaborating in order to meet each other’s needs to resolve the 
conflict. But remember, it is always important to clarify with a person what needs they are trying to meet.
As we are trying to satisfy our needs, we take specific actions to meet them. These actions are called 
strategies.

Look at the list of human needs and ask the group for examples of strategies to meet every need. 
Participants can think of strategies that would meet the needs from their own experience, including both 
appropriate and inappropriate strategies from the perspective of not inhibiting others from meeting their 
needs.

Example:
For Sustenance, I feed myself while at work through bringing lunch. Alternatively, I could take my 
coworker’s lunch from the office refrigerator. (This is also a strategy, even though this particular approach 
may prevent others from meeting their needs. Remember, a strategy is simply the action taken to meet the 
need. In resolving conflicts, it is important to choose strategies that will meet everyone’s needs.)

ACTIVITY 3.3: ICEBERG MODEL & UNCOVERING NEEDS 
60 minutes 

Groups of five 
Materials: “Iceberg Model” and “Underlying Needs Worksheet” handouts

A. Underlying Needs and Introduction of the Iceberg Model (5 Minutes)
Pass out the “Iceberg Model” handout.

Just as we do not see the vast majority of the mass that shapes an iceberg because it is underneath the 
water, we do not see what is causing a conflict at the surface. What is normally on the surface are the 
positions, which indicate what each person involved in a conflict wants to see happen. Positions are 
strategies that parties get stuck in thinking that they are the only solution to the conflict. They are often 
presented as demands, accusations, and judgments. Interests are broader desires that are expressions of 
needs. By focusing on interests, you can come up with other compatible strategies for meeting needs and 
resolving a conflict. The Iceberg Model demonstrates that we need to look below the line to distinguish 
between positions and interests and needs.

B. Group Performances (30 minutes)
• Break participants into groups of five.
• Groups will create a realistic conflict scenario to act out in front of the class. (The scenario does 
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not have to be resolved).
• Tell each group that they have 5 minutes to think about a conflict situation, and 3 minutes to act it 

out in front of the class. Advise them to choose and act out simple conflicts, including those that 
they face regularly, while also being creative about them.

• As groups act out their skits, the rest of the class will watch for the positions, interests and needs 
in the conflict. They can record their observations if it is helpful for them to do so.

• After each skit, ask the class questions about the positions and needs that were expressed in each 
performance. Be sure to review the needs categories with the group.

• Then ask participants to brainstorm strategies the characters in the skit could have used to both 
meet their own interests and needs and those of the others involved.

When brainstorming, it is important to include all genuine ideas, no matter how unrealistic they may 
seem. Then you can collaborate on which strategies will be best.

C. Debriefing (5 minutes)
How does the analysis of interests, needs and positions help us to think about resolving conflicts?
It is important to recognize the interests and needs underlying a person’s position by “going below the line.” 
Once interests and needs are identified, creative solutions may be found which can meet the needs of all the 
people involved.

D. Underlying Needs Worksheet (20 minutes)
Have participants fill out the “Underlying Needs Worksheet” regarding a conflict they currently face. Pair 
participants up and have them share their responses with one another and provide feedback on strategies 
for meeting everyone’s interests and needs.
The worksheets can be useful for participants and educators to think through conflicts they are facing.

CLOSING: 
5 minutes

At the end of the lesson, ask the participants to continue thinking about underlying interests and needs 
when they interact with people between now and the next meeting. Ask them to think about what needs 
are not being met for them when they are involved in any conflict during the week, and also to empathize 
with what needs might not be met for those they are in conflict with. Let them know that you will be 
discussing their experiences at the next meeting and will want to know what helped them in the conflict 
and what did not.



Understanding
(empathy, learning, 

respect)

Sustenance
(basic physical needs for 
food, air, water, shelter, 

physical health)

Safety
(physical safety, 

emotional safety)

Love
(affection, support, 

appreciation)

Creativity
(self-expression,

work, contribution)

Community
(belonging, connection, 

acceptance)

Rest/
Recreation/

Play
(sleep, joy, renewal)

Autonomy
(self-governance, choice, 

freedom)

Meaning
(purpose, beliefs, faith, 

hope)



Underlying Needs

All human beings, regardless of where they came 
from, how they were raised, or what they believe 
in, have needs. These needs listed here are some 

needs that, if unmet, may trigger a conflict.

Love (affection, support, and appreciation)

Safety (physical and emotional)

Understanding (empathy, learning, and respect)

Sustenance (basic physical needs for food, air, 
water, shelter, and physical health)

Creativity (self-expression, work, and contribution)

Meaning (purpose, beliefs, faith, and hope)

Rest/Play/Relaxation (sleep, joy, and renewal)

Community (belonging, connection, and 
acceptance)

Autonomy (self-governance, choice, and freedom)

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



ICEBERG 
MODEL

POSITIONS
What people want, often revealed as:

Accusations: You never include me!
Demands: Give me $50 NOW!!
Judgments: You are such a liar!

INTERESTS AND NEEDS
What should be addressed in order to 

truly resolve a conflict:
Interests: I want to be a part of the group and do fun things 

with them. 
Needs: Autonomy and Community

Interests: I want to get some new clothes and snacks, and 
I’m worried I won’t be able to. 
Needs: Sustenance and Safety

Interests: I want to trust those around me.
Needs: Understanding

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Underlying Needs Worksheet
Think of a conflict that you currently face at school, with a friend, sibling, 
etc.
Ask yourself the following questions:

1. What are the sources of the conflict?

2. What are the positions of the people in the conflict?
Your position(s):

The other side’s position(s):

3. What are the underlying interests and needs of the people in the conflict?
Your interests and needs:

The other side’s interests and needs:

4. What are some strategies that can help you and the other side meet the above 
interests and needs?

5. (Optional) Share your responses with your partner and discuss other possibilities for 
positively resolving the situation.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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Emotions and Anger
Management

S E S S I O N  I V
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SESSION IV: EMOTIONS AND ANGER MANAGEMENT 
Time: 125 minutes

LEARNING OBJECTIVES:
• By the end of Activity 4.1, participants will have an awareness of their own emotional responses.
• By the end of Activity 4.2, participants will have an emotions vocabulary and will experience 

expressing emotions.
• By the end of Activity 4.3, participants will have an awareness of the effects of anger and emotions 

on the brain and body.
• By the end of Activity 4.4, participants will be able to brainstorm constructive responses to anger 

and conflict.
• By the end of Activity 4.5, participants will be aware of their own triggers.
• By the end of Activity 4.6, participants will become aware of several regulation strategies.
• By the end of the session, participants will have thought through constructive responses to 

triggers and will understand the necessity of emotions.

OPENING:
Think about a conflict you experienced or observed since we last met. What were the positions, interests, 
and needs of everyone involved?

TRANSITION:
In order to come up with constructive ways of dealing with stress and conflict, we need to understand 
our own emotional responses and manage anger that we feel. Channeling our emotions in ways that don’t 
escalate conflicts can help us to deal with them so that the likelihood of them turning into destructive 
conflicts diminishes. Using constructive strategies for regulating our own emotions, such as anger, can 
help us to better deal with conflicts.

ACTIVITY 4.1: UNDERSTANDING EMOTIONS 
15 minutes 

Entire group 
Materials: “Understanding Emotions”, and “Brain Diagram” handouts

A. Emotions Visualization (5 minutes)
Ask participants to close their eyes and visualize what you are asking them. Leave a few moments after 
each question for the listeners to process.
1. Think about times you have been involved in conflict? What emotions have you experienced in these 

situations?
2. How comfortable are you with talking about your emotions?
3. Are there some emotions that are easier for you to talk about than others?
4. How comfortable are you with talking with others about their emotions?
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B. Debrief (10 minutes)
Which emotions are easy to deal with? Which are hard to deal with?
Which are easy to share with others? Which are hard to share with others?

Pass out the “Understanding Emotions” handout.
Sometimes it is easier to feel mad than to feel other emotions. You might get mad at your friend for talking 
behind your back, but you are probably feeling hurt as well. The next time you are angry, see if you can 
figure out what other emotions you are feeling.

Why it is important to think about emotions?
1. Explain that emotions are necessary for brain activity. Give participants the “Brain Diagram” 

handout and show them the emotional center of the brain on the diagram. Our brain contains a 
part called the limbic system, which is the emotional center of our brains. Everything we experience 
is processed through our limbic system and our emotions. Emotions help us learn about and make 
sense of the world, process events, and keep ourselves safe. Every time we think about something, our 
emotions about the thought are mixed in.

2. Emotions are neither good nor bad. All emotions are normal, including anger. It is important for us to 
be self-aware of our emotions and to acknowledge them in order to handle them in constructive ways.

3. Emotions are temporary, even though sometimes when we have them, we think they are going to last 
forever. This belief that the emotions will last forever can make us act in ways that we would not if we 
realized they were temporary (for example, commit an act of violence when we are angry). As they are 
temporary, we can do things to regulate ourselves.

4. We cannot control our emotions – we need to accept them – but we can control our behaviors and how 
we act on our emotions. Rather than instinctively acting on our emotions, we can think about them 
and constructive ways to act on them.

5. When we name our feelings, it helps us to calm our emotions.

ACTIVITY 4.2: EMOTIONS BRAINSTORM GAME 
20 minutes 

Entire group 
Materials: Beanbag, Flip chart, Markers, “Understanding Emotions” and “Emotions List” handouts

A. What Do Emotions Look Like (15 minutes)
In order to help you think about what emotions you might be experiencing at any given time, we are going 
to do an exercise that helps us work on our emotions vocabulary:
1. Use a hand size bean bag or other soft object to pass around from person to person.
2. Start by stating an emotion, physically illustrate the emotion, and toss it safely or hand it to 

someone else.
3. Ask that person to state a new emotion, physically demonstrate it, and pass it to someone else.
4. Keep repeating step 3 until everyone in the group has gone. Each person should state a new 

emotion.
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As people share emotions, write them down on the board or a flip chart for everyone to see and refer to 
later in the class.

B. Debrief (5 minutes)
Review the “Understanding Emotions” handout. Then, post the “Emotions List” handout on the wall to 
add to the list of emotions already on the wall.

ACTIVITY 4.3: CONFLICT EFFECTS ON THE BODY AND BRAIN 
25 minutes 

Entire group 
Materials: “Brain Diagram” handout

A. Physical Symptoms of Conflict (15 minutes)
1. Ask participants to think about times they have been involved in conflicts and the different events, 

people and situations that trigger them. 
How do you normally react in these situations?

2. Ask them to visualize what happens to them physically when they really get angry and frustrated. 
Examples: get hot, heart starts pounding

3. Now ask each participant to think of one physical symptom they feel when they are angry. Tell them 
you are going to go around the room and have each person physically illustrate that symptom. 
Examples: wipe hand against head and breathe out in a woosh to show getting hot; pat hand against 
chest to show heart pounding.

B. The Brain and Conflict (10 minutes)
Refer participants to the “Brain Diagram” handout and talk about the flight/fight/freeze response and 
how this relates to the brain.

Our brain stem controls our basic needs for survival, including the fight/flight/freeze response. When we 
are in a situation of tension or conflict, we get the instinct to fight, run away or freeze. The brain stem is 
connected to the limbic system, or emotional center of the brain, and so when we are in these situations, 
our emotions also flood our brains, including the cerebral cortex, or logical center.
Sometimes the flight/fight/freeze response is necessary, like when you are about to cross the street and a car 
comes zooming at you, but other times, we can regulate ourselves and our emotions in order to connect 
with our cerebral cortex and react more productively.

ACTIVITY 4.4: ANGER CHOICES 
25 minutes 

Entire group 
Materials: Movie or TV clip

A. Conflict Clip (15 minutes)
Show a clip from a current movie/tv show/etc. or act out a skit that illustrates a destructive conflict 
situation fueled by anger.
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Discuss the conflict situation. Ask:
1. What caused the conflict (sources, underlying needs, etc.)?
2. How did people act/react?
3. What actions/reactions played the biggest role in escalating the conflict?
4. What got in the way of working out the problem?
5. What are some of the other, more constructive strategies the people involved could have chosen, rather 

than …?
6. How would you have handled the situation if you were involved at the moment … happened?

Ask participants to think of a conflict they have experienced where they were angry and did not try 
to constructively resolve the problem. Have some participants share their conflict with the class. 
(Alternatively, you can have participants break into small groups or pairs to talk about this with each 
other.)

What got in the way of working it out?
What other, more constructive strategies could you have chosen that you might not have been aware of at 
the time?
(Everyone can brainstorm possible solutions.)

B. Debrief (10 minutes)
Even though you generally have choices in the way you handle conflicts, sometimes you might not be aware 
of those choices because you’re too angry or upset. That’s part of being human, and it doesn’t mean you’re 
bad. The thing to remember is to stop and think each time you have a conflict, and see if there’s a different 
way you might handle it in order to meet both your interests and needs and those of the other people 
involved. This does not necessarily mean you should let an issue go that is causing a conflict. You can be 
assertive!
What are the differences between being assertive, passive, aggressive, and passive-aggressive?

• Assertive: self-assured, positive and confident. Addresses issues in a non-hostile way.
• Passive: submissive and/or avoiding. Does not address issues, even if they are harmful.
• Aggressive: inclined to behave in an actively hostile way. May attack others instead of calmly 

addressing issues.
• Passive-aggressive: uses hostility or negativity to address issues in an indirect way.

ACTIVITY 4.5: TRIGGERS 
20 minutes 

Entire group, pairs 
Materials: “Anger Management” worksheet, Writing utensils, Paper, Magazine clippings

A. My Triggers (10 minutes)
Inform participants that each person has certain events, people or situations that can cause them to 
become stressed and/or angry. These things are triggers.
Have participants fill out questions 1-6 on the “Anger Management” worksheet and/or create a collage, 
using magazine images or pictures they draw. The collage should incorporate sections that illustrate:
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• 3 events, people, or situations that are triggers for them
• Their emotions as a result of the triggers
• Their behaviors as a result of their emotions
• The results or consequences of these behaviors
• Other, more constructive choices they could make
• The probable results or consequences if they make these choices, instead

A. Debrief (10 minutes)
Have participants share their worksheets and/or collages in pairs or small groups and give each other 
feedback.

ACTIVITY 4.6: REGULATING EMOTIONS 
15 minutes 

Entire group 
Materials: Markers, Flipcharts, “Anger Management” worksheet, Writing utensils

A. The Importance of Breathing (5 minutes)
What can we do to regulate the physical symptoms and emotions we experience in situations of 
frustration, stress, or conflict?
1. Ask everyone to stand up and breathe really fast for several seconds. (Make sure no one has asthma 

or other medical/health issues which may make this activity inappropriate for them to participate 
in. Anyone with such conditions should sit the activity out, and instead observe how it affects those 
who are participating.)

2. After you let everyone know they can stop breathing fast, ask them how they feel.
3. Let them know that when we are in a situation of stress, we often breath more shallowly and 

quickly.
4. Now have them take some long, deep breaths for a couple of minutes. Ask how they feel now in 

relation to after the first breathing exercise. They will probably mention that they feel calmer, more 
relaxed, etc.

5. Explain the importance of breathing and how deep breathing can aid you in times of high stress. 
The inhale brings oxygen to the brain and the exhale grounds you.

B. Other Strategies (5 minutes)
What are other strategies people can use to help regulate themselves?

Record the answers.
Examples: taking a break, going on a walk, listening to music, repeating a calming word or phrase in your 
head, taking a cool drink of water and focusing on how it feels going down your throat.

Different regulation strategies work for different people. Once you have regulated your emotions, you can 
observe what is happening, think about what different responses and strategies are possible, and choose the 
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one that is most constructive.
Ask participants to think about the regulation strategies discussed in the class and have them write down 
one or more that they think may help them when they are angry or stressed for question 7 of their “Anger 
Management” worksheet.

C. Supporters (5 minutes)
When you are angry and need support regulating your emotions, who are the people you can turn to for 
help?

Give the participants time to think of at least three people and have them write their names down under 
question 8 of the “Anger Management” worksheet.

CLOSING 
5 Minutes

Emotions are very important to consider because they tell us something about human needs. What is it 
that they tell us? Answer: Emotions are indicators for whether a need is being satisfied or not. If you are 
happy, it is likely that you are satisfying some need, or a group of needs. If you are sad, angry, or frustrated, 
it is likely that you are NOT satisfying some need or group of needs. You can also use the emotions others 
are feeling as clues to help determine what interests and needs may or may not be met for them at the 
moment.

Ask the participants to continue thinking about how best to regulate themselves when they are angry or 
feeling strong emotions between now and the next meeting. Let them know you will be discussing their 
experiences at the next meeting and will want to know which strategies helped them to regulate their 
emotions and which did not.



Understanding Emotions

Unavoidable
Emotions are a part 

of life. They affect 
how we negotiate, 
communicate, and 

behave.

Numerous
Several emotions 

may be experienced 
within a single 

interaction.

Multi-layered
Multiple emotions 
can be felt at once.

Multiple Causes
May be triggered by 
a thought, action, or 

situation.

Varied Impact
Level of emotion 

depends on person.

Fluid
Emotions can 

change from one 
moment to the next.

EMOTIONS

Remember...
• Emotions, such as anger, are neither good nor bad. It is normal to 

experience emotions.
• Emotions are complex and can influence any given situation in a positive 

way or a negative way.
• To create constructive conflicts (rather than destructive conflicts), it is 

important to be aware of what emotions we are feeling and to brainstorm 
productive ways to act on them.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Understanding Emotions

When needs are being fulfilled:

Absorbed 
Animated

Calm
Comfortable

Delighted
Excited
Fulfilled
Intrigued
Mellow

Refreshed

Affectionate
Appreciative

Carefree
Contented

Eager
Expectant
Glowing
Involved
Moved

Satisfied

Alert
Buoyant
Cheerful
Curious

Encouraged
Fascinated

Inspired
Joyful

Pleased
Stimulated

When needs are not being fulfilled:

Afraid
Anxious

Blah
Cross

Disappointed 
Fatigued
Horrified

Irked
Miserable
Reluctant

Aggravated
Ashamed

Bored
Dejected

Discouraged
Fidgety

Hurt
Let-down
Perplexed
Resentful

Alarmed
Bitter

Concerned
Defeated

Disgruntled
Hesitant
Insecure
Lonely

Puzzled
Skeptical

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Brain Diagram

Cerebral Cortex

Limbic System

Brain Stem

Brain Stem: the oldest part of the brain, it controls our basic needs for 
survival. It keeps the lungs breathing, the heart beating, and is responsible for 
digestion and reflexes. It also controls the sleeping and waking cycles and the 
fight, flight or freeze response.
Limbic system: the emotional center of the brain. Our emotions are part of 
how we process events. Emotions are a necessary part of how we learn about 
and make sense of the world, and how we keep ourselves safe. Every time we 
think about something, our emotions about it are mixed in.
Cerebral Cortex: where all the creative thinking and reasoning, the ability 
to think about and anticipate consequences and come up with different 
solutions to a problem or see the other person’s point of view takes place. It 
gets cut off when we go into fight, flight or freeze.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Anger Management Worksheet
1. What are some events, people or situations that trigger you? 

 
 

2. What emotions do you experience as a result of these triggers? 
 
 

3. How do these emotions tend to affect your actions or behaviors? 
 
 

4. What are the negative consequences that sometimes happen for you or 
others affected by these actions or behaviors? 
 
 

5. What are other, more constructive actions or behaviors you could take? 
 
 

6. What would most likely be the results for you if you acted or behaved in this 
way, instead? 
 
 

7. Which regulation strategies are you going to try when you are triggered in 
the future? 
 
 

8. When you are upset, frustrated, stressed or angry and need help regulating 
your emotions, who are the people you can turn to for support?

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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SESSION V: ACTIVE LISTENING 
Time: 90 minutes

LEARNING OBJECTIVES:
• By the end of Activity 5.1, participants will understand some of the challenges of effective 

communication.
• By the end of Activity 5.2, participants will understand the importance of listening in conflict.
• By the end of Activity 5.3, participants will practice skills for actively listening.
• By the end of the session, participants will have tools for actively listening.

OPENING:
Think about a negotiation you took part in since we last met. How did it go? What kind of prep did you 
do, and did it make a difference?

TRANSITION:
In order to resolve conflicts, it is important to have effective communication skills, such as listening. 
These skills will help you go below the surface when negotiating in order to figure out how best to meet 
everyone’s interests and needs.

ACTIVITY 5.1: THE CHALLENGES OF EFFECTIVE COMMUNICATION 
40 minutes 

Entire group 
Materials: Flipchart, Paper, Markers, “Shopaholics Get Soaked” message

A. What Am I Drawing? (5 minutes)
I need someone who thinks they are good at describing things to volunteer for an activity.

Have this person draw a picture or image on a board or flipchart. As they are drawing, they should not 
say what the picture or image is, but instead should describe in as much detail as possible the strokes they 
are using to create the picture or image. Have the rest of the group each draw what they hear the person 
describing to them on a sheet of paper. The listeners are not allowed to ask any question of the speaker. 
The board or flipchart should not be visible to the listeners, and the papers should not be visible to the 
describer.
When the person describing is done drawing their picture or image, have them show their drawing to the 
listeners. Compare everyone’s drawings to see how similar or different they are from each other.

Often, when we are speaking, what we think we are saying is not necessarily what other people hear. It is 
important to speak clearly and to listen carefully, focusing on what people are saying.

B. Telephone (5 minutes)
Play one or two games of telephone – where all participants are in a line and a person at one of the ends 



20
18

 A
BC

s O
F 

CO
N

FL
IC

T 
| 9

1

starts by whispering a sentence into the ear of the person next to them, and so on down the line, until the 
last person says aloud what they heard – to illustrate how communication may break down and this may 
cause conflict.

C. Gossip Game: Shopaholics Get Soaked! (15 minutes)
1. Ask for three volunteers who think they are good listeners, and send them out of the room. Read 

them the “Shopaholics Get Soaked” message out loud.
2. In the interim, all of the remaining participants in the room will receive a written copy of the 

Message and will be asked to read it silently, and be prepared to take notes based on what each of 
the three volunteers say.

3. Have Volunteer #1 enter the room and state what s/he remembers from the Message. Take 2 
minutes for the remainder of the group to write what they remember Volunteer #1 stating.

4. Repeat Step 3 with Volunteers #2 and #3.
5. After Volunteer #3 finishes, ask the Volunteers only: 

What was it like to remember all of the details in the report? 
What helped you to absorb the information that you did report to the class? 
What was it like to have the audience listen to you like that?

6. Ask the Entire Group: 
What changes did you notice from the reports?

7. Compare and contrast the responses provided by each of the volunteers. You can use this activity 
to discuss how people may have different perspectives about the same thing. Even though each of 
the volunteers heard the same story at the same time, they each came away with different things. 
This doesn’t mean any of them are wrong. Another activity you could do to make this point would 
be to watch a scene (i.e., movie or tv clip, live acted scene) and then have observers describe 
what happened in the scene. Then have the participants discuss the different perspectives of each 
observer, even though they watched the same scene.

D. Open-Ended Questions (10 minutes)
While communicating, especially during a conflict, it is important not just to listen, but to also find out as 
much information as you can. One way to do this is to ask open-ended questions.

Break the participants into two groups. Have one group come up with five open-ended questions, and 
the other come up with five close-ended questions. Both sets of questions should be on the same topic 
(i.e., favorite things to do, what happened over the weekend) and the groups will ask them of you in order 
to find out as much information about you as they can. Have the groups ask the questions and chart 
the answers that are revealed. Afterward, go over how open-ended questions help reveal much more 
information than close-ended questions.

E. Debrief (5 minutes)
With so much information communicated to us, it is all the more important to be an active listener. The 
active listening skills and the techniques covered in this class are tools that can help us gather information 
so that we can accurately understand complex situations.
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ACTIVITY 5.2: BLOCKS TO LISTENING 
25 minutes 

Pairs 
Materials: Flipchart, Markers, “Body Language”, “Blocks to Listening” and “Active Listening Skills” 

handouts

A. Am I Listening? (10 minutes)
Divide group into two equal groups. Pull each group aside and give them confidential instructions. Tell 
participants in Group 1 that you are going to pair them up with someone from Group 2 and that they 
are going to share a story with that person (something they did the past weekend, etc.). Tell participants 
in Group 2 that you are going to pair them up with someone from Group 1, and that person is going 
to tell them a story. They should act like they are not listening to the person (this does not need to be 
overacted). Pair participants from Group 1 with participants from Group 2 and have them follow their 
respective instructions for 1-2 minutes.

How did it feel to tell your story and have your partner listen to you?
How did it feel to listen like that?
What things do we do or say that make people think we are not listening to them?

B. Review of Techniques (15 minutes)
Our body language lets people know if we are listening to them or not.

Pass out the “Body Language” handout and go over it with the participants.
In some circumstances, there are also things we can say that – especially during a conflict – will cut people 
off or make them think we don’t really want to listen to them. Even when we are trying to listen with our 
best intentions, we sometimes do not respond in ways that make people feel heard.

Pass out the “Blocks to Listening” handout and go over. Give examples of how these blocks might sound:
• Counseling and Advising: Your friend is upset with you that you aren’t spending as much time 

with them, and you say, “You need to find a hobby.”
• Judging: Your friend tells you another friend is being too hard on him after he caught him talking 

to the person he likes, and you say, “Well, what did you expect – what you did was wrong.”
• Analyzing and Diagnosing: Your friend wants you to come with her to talk to the person she 

likes, and you say, “Your problem is that you are too shy to hang out with people by yourself.”
• Questioning (in a judging way): Your friend tells you that he feels like his teacher doesn’t like 

him because she gave him a bad grade on his test, and you say, “Are you sure you didn’t deserve 
that grade?”

• Reassuring/Minimizing: Your sister is upset that you borrowed her shirt without asking and 
spilled on it, and you say, “It’s not a big deal. I’ll just put it in the wash.”

What things do we do or say that let people know we ARE listening to them? 
Write the responses on a board or flipchart.

It is important to use body language and other skills that show we are listening.
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Pass out the “Active Listening Skills” handout and go over it with the participants. Give examples of how 
each of these skills might sound:

• Encouraging: “Tell me more about why you think your teacher doesn’t like you.”
• Clarifying: “How is your friend being hard on you?”
• Restating: “So you’re upset that I borrowed your shirt without asking and then spilled on it.”
• Reflecting: “You seem to be a little nervous to speak with him.”
• Validating: “Thanks for coming to me to let me know you’re upset we’re not spending as much 

time together.”
• Summarizing: “Now that we talked, I want to make sure we were on the same page. You are 

frustrated that I borrow your things without talking to you first. You’d like me to check with you 
in the future whenever I’d like to use something of yours. In the meantime, you’d like me to either 
get the spill out of the shirt or pay for you to buy another one. Is that correct?”

ACTIVITY 5.3: ACTIVE LISTENING SKILLS 
20 minutes 

Pairs 
Materials: “iPhone Dispute” role cards

A. iPhone Dispute (10 minutes)
Have participants get into pairs by assigning them numbers: #1s will be “D” and #2s will be “E”. Pass 
out the “iPhone Dispute” role cards, and have participants role play the given scenario and act out their 
respective roles. The job for both #1s and #2s is to:

1. understand each others’ perspectives, including interests and needs
2. try to resolve the problem
3. apply the active listening skills above
4. use body language that lets the other person know that you want to constructively solve the conflict

B. Debriefing (10 minutes)
• What did you learn from this activity?
• Which of the Active Listening Skills did you choose in handling this situation? Which of the Active 

Listening Skills did your partner choose? Provide examples.
• What kind of body language did you observe your partner using?
• How did you try to meet each other’s needs?
• How difficult or easy was it to listen like that?
• What outcomes did you achieve?

Using active listening skills helps people to talk about what they think, feel and need.
What can we do if we are not listening as actively as we could? 
i.e., determine a better time to talk
We also need to be careful about cultural and other differences in communication.

Examples of different communication styles:
• Circular: Provide a lot of clues and background information that help “get to the point”
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• Relational: Establish relationship before “getting to the point”
• Parallel: Give examples that relate to “the point”
• Linear: Get directly “to the point”

However, there are no hard and fast rules about how someone from a particular culture will act or interact 
with others.
It is important to be sensitive and aware of how these differences may affect communication in conflict.

CLOSING: 
5 Minutes

At the end of the lesson, ask the participants to continue thinking about how best to communicate with 
others when they are involved in any conflict between now and the next meeting. Ask them to try and:

1. Use active listening skills;
2. Be sensitive to the different ways people communicate based on their cultural background and life 

experiences.
Let them know you will be discussing their experiences at the next meeting and will want to know what 
helped them in the conflict and what did not.



Body Language

Communication is mostly nonverbal! For instance, walking up to someone in 
an intimidating way might make it harder for you to constructively resolve a 
conflict you have with them. For this reason, it is important for conflict resolvers 
to pay attention to their own non-verbal cues and those of others. The following 
chart provides some examples of body language cues.

Eye Contact
• Lack of eye contact and looking 

at other things, i.e., cell phone, 
indicates lack of listening.

• Direct eye contact demonstrates 
that a person is listening and 
interested, but in some cultures 
this can be offensive.

Tone of Voice
• A shaky voice may mean that a 

person feels under pressure.
• A calm and gentle voice usually 

means that the person is open to 
sharing.

• A loud voice may convey anger.
• A low voice may mean that the 

person is not clear or certain of 
what they are saying.

Posture
• Sitting up straight indicates calm.
• Leaning forward may convey 

wanting to dominate, or it may 
indicate interest.

• A person who leans back could be 
guarded or might not care.

• Closed arms may convey 
guardedness or non-caring.

• Fidgeting might indicate worry.
• Slouched posture may indicate a 

feeling of guilt.

Facial Expression
• A relaxed face welcomes people to 

talk and share.
• A threatening face puts 

barriers between the people in 
conversation.

• Rolling eyes is often seen as an 
offensive facial gesture.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Blocks to Listening

Counseling and Advising – Providing unsolicited advice.
“Here is what you need to do …”
“What about trying this …”
“It is not as bad as you think …”

Judging – Making judgments about the speaker and/or about 
what they are sharing.

“You are overreacting to the situation!”
“You are too emotional. Deal with it!”
“You are such an idiot!”

Analyzing and Diagnosing – Telling the speaker what you think is 
going on with them without understanding the situation and/or 
without them requesting such input.

“Here is what is going on with you …”
“You’re just being insecure.”
“Your problem is that …”

Questioning – Asking questions in a judging way.
“Umm ... Are you really going to wear that?”
“Why did you go over there in the first place?”
“Are you sure you understand what is going on?”

Minimizing – Dismissing the problem because you want to cheer 
up the person, you don’t care, you don’t have time, etc.

“Stop worrying. I’m sure you did a great job.”
“Relax! There is nothing you can do now. You have to let it go.”
“Who cares? Just forget it and move on.”

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Active Listening Techniques

Encouraging – To request more information by showing interest.
“Tell me more about ...”
“Why do you say ...”

Clarifying – To understand more clearly or get more information 
by asking questions.

“What do you mean when you say ...?”
“Can you explain in more detail?”

Restating – Show you understand or check your understanding 
of what the other person is saying.

“What I hear from you is … Is that right?”

“So are you saying ...?”

Reflecting – Show you understand or check your understanding 
of what the other person is feeling.

“You seem to be upset / happy / etc.”
“It’s _____ to have that happen.”

Summarizing – Pull together the main points, or the big picture 
of the conversation.

“What you’re saying seems to indicate …”

“What I’m hearing as the main points are …”

Validating – Stress the value of the person you are talking to 
whether or not you agree with their statements.

“I’m glad you talked with me about this.”
“I understand now why you feel that way.”

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Directions: Read your role and then attempt to use Active Listening skills and a 
focus on body language to come to an understanding or agreement.
D.
At the end of fourth period you notice your friend E. holding the new iPhone. The 
bell rings for lunch period. You can’t afford an iPhone, so you ask E. if you could 
check out the games on it. She/he allows you to do so and says she/he will be back 
before the end of lunch to get it back from you. He/she never shows up, so after 
lunch, you head to class, thinking you’ll give the iPhone back to E. after school. 
You place the iPhone strategically in your bag when you get to class. Somebody 
sitting behind you whispers, “Nice iPhone.” Feeling great that you have it in your 
possession, you reply proudly, “Thanks.”
Finally, school is out for the day. Excited, you go to pull it out one last time just to 
have one last peek before you try and find E. to give it back to him/her. “Where 
is it!?” you shout. You search drastically for the iPhone. The iPhone is gone and 
possibly stolen. From afar you see E. waving to you. E. approaches you and asks for 
the iPhone back. You have to tell him/her that you don’t have it.
Issues: You are nervous to let E. know you don’t have it, but he/she was supposed to 
come back and get it before lunch was over.
You are really embarrassed that the iPhone is missing or stolen.

Directions: Read your role and then attempt to use Active Listening skills and a 
focus on body language to come to an understanding or agreement.
E.
Your parent has just bought you the new iPhone. You have been waiting for nearly 
six months. Your friend D. just asked you if they could borrow it during lunch. You 
allowed him/her to do so while you went to talk to another friend, but forgot to 
retrieve it before lunch ended like you told D. you would. After school is out, you 
wait for D. You are really excited to get your iPhone back. You see him/her in the 
distance; he/she looks stressed out. Still in a great mood, you ask him/her for the 
iPhone back. D. says he/she doesn’t have it.
Issues: You feel upset that your friend would take such poor care of your new, 
expensive possession.
You think D. should have to buy you a new one since he/she lost it.
You know your parents are going to be really upset with you!



Shopaholics Get Soaked

Message:
Sally and Jamie have been best friends since they were 8 years old. Now, they 
are 15, and spend almost every Saturday together at the Super Mall. On this 
particular day at the mall, Sally wanted a new pair of shoes, preferably red 
sandals, and lip gloss; while Jamie was in the market for a new bathing suit, 
sunglasses, earrings, and socks. In the middle of roaming from store to store in 
search of these items, they got hungry and decided to grab burgers and fries 
at Red Robin and then go to Ben and Jerry’s for ice cream. While Sally and 
Jamie were eating their double fudge vanilla sundaes, the fire alarm went off, 
and then suddenly, all of the sprinklers, causing everyone in the store, including 
Jamie and Sally, to get soaked! Jamie thinks that the bald man with the Zorro 
mustache – who was probably 5 feet 10 inches tall and in his mid-forties – 
who sat in the corner of the store had something to do with it. He seemed 
mischievous!
Directions: Note what each of the volunteers said from this report.

Volunteer 1:

Volunteer 2:

Volunteer 3:

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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SESSION VI: COMMUNICATION WITHOUT JUDGMENT
Time: 75 minutes

LEARNING OBJECTIVES:
• By the end of Activity 6.1, participants will understand the difference between observations and 

judgments.
• By the end of Activity 6.2, participants will practice re-framing judgmental statements.
• By the end of Activity 6.3, participants will practice effective communication skills.
• By the end of the session, participants will have tools for communicating without judgment.

OPENING:
Think about a conflict you were involved in since we last met in which you used active listening skills. How 
did it work out for you?

TRANSITION:
The other part of effective communication is speaking without inserting our own biases and criticisms.

ACTIVITY 6.1: OBSERVATIONS AND JUDGMENTS
25 minutes

Entire group
Materials: Flipchart, Markers, “Communication without Judgment” handout

A. Observe a Conflict (15 minutes)
1. Have two people volunteer to do a role play. Help them come up with a conflict they can act out 

while everyone else observes. Ask the observers to make notes on what they “see and hear” during 
the role play. They can write them down if this is helpful to them.

2. After the actors are finished with the role play, ask everyone to share their observations about what 
they “saw and heard” during the role play.

3. Chart their answers, putting “objective” observations in one column, and judgments in the other. 
Observations are what we can see and hear, without involving perceptions or assumptions.

For example, if the actors start speaking more loudly to one another at one point in the skit, an 
observation might be that they raised the level of their voices, while a judgment might be that they 
started getting angry with one another.

B. Debrief (10 minutes)
Explain the difference between observations and judgments.

• Observations describe what you actually see and hear. They do not evaluate.
• Judgments evaluate. They often involve a right vs. wrong dynamic. (right vs. wrong way to do things, 

blame/counter-blame, offense/defense, etc.)
Observations are what we can see with a camera or hear with a tape recorder. Judgments are when we 
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start to put perceptions, assumptions and biases into the mix.
Discuss why the statements are observations or judgments. Using words like “always” or “never” can be 
clues to judgments. You can ask if the participants think that any of the statements you charted under 
observations are really judgments and vice versa (sometimes it can be hard to tell, and can be subjective).
Review the “Communication without Judgment” handout and discuss each technique. With the group, 
discuss how when we communicate with people we often use judgments (including you statements).

How do people usually react when we communicate with them in a conflict using judgments? 
Examples: get defensive, angry, respond in the same way – leading to a conflict spiral

Discuss how through using observations of ourselves and our needs, we can change the focus of the 
conversation from blaming the other person to the problem that we would like to be solved. We can 
make observations about our own feelings because we know what we are feeling.

ACTIVITY 6.2: PRACTICING COMMUNICATION WITHOUT JUDGMENT
20 minutes

Pairs
Materials: “The Last CD” worksheet

A. Conflict Resolution Story (10 minutes)
Participants work in pairs to complete a worksheet in story format that involves using Communication 
without Judgment techniques. They should think through Michael and Jessica’s positions, interests, and 
needs, and re-frame the statements as if Michael and Jessica are negotiating to meet interests and needs.

B. Debriefing (10 minutes)
• Review the variety of answers provided by participants in the previous worksheet.
• Emphasize that there are no right answers, but that there are many creative ways to convey these 

techniques.

ACTIVITY 6.3: I-Messages
25 minutes

Pairs
Materials: “I-Messages” handout

A. Practice (20 minutes)
Pass out the “I-Messages” handout and go over it. Provide students with examples.

Try to stay away from “you,” as it can sound blaming.
Example: I feel hurt when I keep getting interrupted and can’t get to say what I think. Can we take turns 
talking so we both get a chance to speak?

Sometimes not using “you” can be hard, so use it to talk about specific actions in non-judgmental ways.
Example: I feel frustrated when I tell you I can’t hang out because I have work, and you say I should do it 
anyway. Can you please respect my commitment to my job?
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B. Debrief (5 minutes)
How easy or hard was it to use I-Messages? How did it feel to hear them?

ACTIVITY 6.4: COMMUNICATION WITHOUT JUDGMENT SKILLS
35 minutes

Entire group (in two groups)
Materials: “Hallway Fights” role cards

A. Hallway Fights (25 minutes)
• Divide participants into two camps: Camp “T” and Camp “S”, which will also be distinguished by 

using colored paper.
• Provide each camp their respective roles from the “Hallway Fights” role cards. The different 

camps will meet briefly so that they all understand what their respective roles entail.
• Ask one volunteer from each camp to come to the front of the Group, and start role-playing this 

skit in front of the Group. The volunteers will act out the conflict situation.
• After several minutes, new volunteers will replace previous volunteers starting where the previous 

group left off. You may want to have the second volunteers escalate the situation, but subsequent 
volunteers should implement active listening and communication without judgment, including a 
focus on body language in order to try and resolve the conflict by meeting needs and interests.

• Encourage participants to make it realistic, but also add their own personal spin and style to it.
• Facilitator will intervene and request participants to identify various techniques being used and/

or make comments as necessary.
• Continue to rotate volunteers into the role play so that everyone (or close to) in the group has a 

chance to practice using the skills.

B. Debriefing (10 minutes)
Attain participants’ reflections on the exercise and communication without judgment.

• Which of the Communication without Judgment and Active Listening Skills did you choose in 
handling this situation? Which of the skills did your partner choose? Provide examples.

• What kind of body language did you observe your partner using?
• How did you try to meet each other’s interests and needs?
• What outcomes did you achieve?

Using non-judgmental statements refocuses the conversation on you and your interests and needs, as well 
as those of others involved in the conflict, and opens a space for collaboration on solving the problem. This 
will allow you to address the problem at issue, and take responsibility for your own feelings and needs.

CLOSING:
5 Minutes

At the end of the lesson, ask the participants to continue thinking about how best to communicate with 
others when they are involved in any conflict between now and the next meeting. Ask them to try and:
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1. Make observations about what is going on rather than judgments;
2. Address the conflict as a problem to be solved, rather than as blaming the other person or people 

involved;
3. Take responsibility for how the conflict is affecting them.

Let them know you will be discussing their experiences at the next meeting and will want to know what 
did not.



I-MESSAGES

I feel 

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG

when

would you

?



Communication without Judgment
Observations are what we can see with a camera or hear with a tape recorder.
Judgments are when we start to add our perceptions and assumptions into the mix. 
Making Requests not Demands: 
Ask for what you NEED and WANT in a respectful manner.

“Would you please explain what you mean by that? I don’t understand.”
Silence:
Rather than responding with high emotion, don’t say anything. This helps cool-off the 
situation.
“We” and “I” rather than “You” language:
Emphasize that you’d like to work TOGETHER to resolve the problem. Talk about yourself: 
what you NEED, WANT, FEEL and THINK!

“How can we fix this situation?” 
“I feel upset when the work isn’t done on time because I need support with turning in this 
group project by the due date.”

Focus on the problem, not the person: 
Use OBSERVATIONS rather than JUDGMENTS.

“It is difficult for us to work together when there is a lot of misinformation going around. 
Maybe we can talk about the situation and figure out what is really going on.”

Neutralizing: 
Don’t NAME-CALL, BLAME, JUDGE or CHARACTERIZE. Don’t use ALWAYS or NEVER.

“At times, it seems like I’m not getting the full story about the issue.”
Re-framing:
NEUTRALIZE negative language when RESTATING, REFLECTING or SUMMARIZING.

“I can see that you are very upset because I didn’t pay you back when I said I would.”
Reality Check:
Be POSITIVE about resolving the conflict by stating the BENEFITS of resolving it.

“If we don’t resolve this problem, we might get suspended. Do you really want that? I 
don’t.”

Suggest Solutions:
When faced with a problem, rather than focusing on what’s wrong, offer SOLUTIONS.

“I know that we have different points of view, so let’s talk so we can understand each 
other more.”

Remain open to ideas:
Tell the other person that you want to LISTEN to his/her point of view.

“What ideas do you have to make this situation better?”

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



The Last Poster
Directions: Rephrase the sentences in bold by using Communication without 
Judgment techniques. Use the space provided to make the necessary changes.
Jessica and Michael, two complete strangers, have the same taste in music. Last 
Saturday, they both went to the mall with their friends to pass time and have fun.
While walking by a music store, Jessica’s friend said, “Hey, there’s that poster of your 
favorite artist you’ve wanted!” Happy to find this rare poster, Jessica walked towards 
it, eager to get her hands on it. But a mere second before she could take it, Michael 
grabbed it. Michael held the poster up in the air and said, “Ha ha, I got it first. 
What are you going to do about it?”
Instead, Michael could have said:

Annoyed by his remark, Jessica said, “What’s the matter with you? I was here 
before you. That poster is mine! Give it to me.”
Instead, Jessica could have said:

But Michael didn’t give her the poster. Instead, he just stared at her with a smirk on 
his face. Their conversation wasn’t going anywhere and their friends were getting 
tired of waiting so they left. Finally, Michael broke the silence and said, “There is no 
way that you grabbed the poster first! Look, I’m holding it.”
Instead, Michael could have said:

Jessica fired back staying, “You are such a liar!”
Instead, Jessica could have said:

This angry exchange between Michael and Jessica caused the manager of the store 
to approach them. When the manager asked them what was wrong, Michael said, 
“This crazy girl thinks that this poster belongs to her. Obviously, it is not since I 
have it in my hand!”
Instead, Michael could have said:



Jessica replied back by saying, “See what a jerk he is?!”
Instead, Jessica could have said:

In order to neutralize the situation, the manager said,

The manager’s comment allowed both Michael and Jessica to see that their 
approach wasn’t appropriate. So, Michael said,

and Jessica said,

How did they resolve the conflict?

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Directions: Read your role and then attempt to use Communication without 
Judgment, Active Listening Skills and a focus on body language to come to an 
understanding or agreement.

S.
You don’t like T. Ever since they came into the school, they have been really 
arrogant, putting down the school and your friends. They think they are better than 
all of you. They started the confrontation by giving you foul looks and then violently 
brushing past you, and you’ve heard other people say they are starting rumors 
about you. You countered by saying something negative about them to your friends 
through text.
If this is how they are going to act around school, then there is no way that you will 
welcome them. You are the natural leader among your class. You have the influence 
to accept or reject T. in the school.
Your teacher let you out of class to get something from your locker when you see 
T. coming down the hall. No one else is there but the two of you, and you are now 
threatening each other and on the verge of fighting.

Directions: Read your role and then attempt to use Communication without 
Judgment, Active Listening Skills and a focus on body language to come to an 
understanding or agreement.

T.
You are a new student in school, and S., a really popular kid, has been making it very 
difficult for you to fit in. The first time you saw them, you were in a crowded hall and 
got pushed into them. They ignored you when you tried to introduce yourself. They 
claim that you don’t like the school and that you are too good for everyone. S. has 
even gone a length further by texting negative messages about you to other people 
in your class. You’ve told the few people you have met that you think S. thinks way 
too highly of themself.
You and your family moved to California from New York and you miss your old 
school and old friends. You really want to make new friends, but S. seems to have it 
in for you.
Your teacher let you out of class to use the restroom and you see S. at their locker. 
All of a sudden, you are now threatening each other and on the verge of fighting.
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SESSION VII: NEGOTIATION
Time: 45 minutes

LEARNING OBJECTIVES:
• By the end of Activity 7.1, participants will practice negotiating a conflict scenario.
• By the end of Activity 7.2, participants will be introduced to negotiation tips.
• By the end of the session, participants will have practice negotiating to meet needs.

OPENING:
What emotions did you experience during any conflicts you were involved in since the last session? If you 
used a regulation strategy, which one did you use, and how did it work for you?

TRANSITION:
Now that understand the concept of needs, we will introduce a process for resolving conflict based on 
meeting needs.

ACTIVITY 7.1: PARENT-TEENAGER ROLE PLAY
25 Minutes

Materials: “Parent Teenager” role cards

A. Negotiation Process (5 minutes)
Review the “Negotiation Tips” handout. Explain that the most constructive negotiations take into 
consideration the wants, needs, and interests of all people involved, as well as the best and worst possible 
outcomes.

In successful negotiations, parties will each have a chance to discuss the conflict from their perspective with 
a focus on meeting interests and needs. Negotiation should be used as a process to reveal all issues and 
sources of conflict, and to brainstorm and agree upon strategies to meet all parties’ interests and needs as 
related to the conflict.
Remember, the conflict may look different to everyone involved – that doesn’t necessarily mean someone 
is lying. People can have different perspectives in the same situation. The point of negotiation is to give 
everyone a chance to feel heard and to move toward a solution everyone can agree upon.

B. Role Play Negotiation (15 minutes)
A parent/guardian and teenager are involved in a conflict.
Break participants into pairs. In each pair, assign participants the Parent/Guardian and the Teenager 
roles. Instruct them to read their roles silently to themselves and not share them with their partner. Extra 
participants can take the role of a second parent/guardian or observe. Before they start negotiating, give 
participants five minutes to think through both their wants and needs and what might be the wants, 
needs and interests of the other person in their negotiation pair using the table in the “Negotiation Tips” 
handout. Instruct participants to play their roles with their partners while keeping in mind that conflict 
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can be an opportunity.

C. Debriefing (5 minutes)
Compare the outcomes of the different pairs and relate their answers to the approaches to conflict, if 
applicable:

• What happened?
• What was hard? What was easy?
• What worked? What didn’t work?

ACTIVITY 7.2: A CLOSER LOOK AT NEGOTIATION
15 minutes

Entire group

A. Why Negotiate? (5 minutes)
In what ways was it a worthwhile negotiation, or not?
What might have happened if you didn’t engage in the negotiation?

It is advantageous to negotiate only if you think that you will be better situated after the talks. If there is 
a high likelihood that you will be worse off after the talks, then it is not worth negotiating. Remember, 
when you are thinking whether you will be better or worse off, it is important to think in terms of both 
the issue/goal and the relationship. The teenager may think deciding not to negotiate with their parent is 
a good idea and sneak out, but this idea would greatly harm the relationship.

B. Helpful Negotiation Tips (5 minutes)
During the negotiation, what did you do that worked in meeting your goals?
What didn’t seem to work?

It is always important to prepare for a negotiation. Think about what your goals, needs and interests 
are, and what might be the goals, needs and interests of other people involved. Try to come to the 
negotiation with some solutions that could meet everyone’s goals and needs in mind, while being open 
to other suggestions that come up during the negotiation.

C. Your Style Matters! (5 minutes)
Explain to participants that depending on the situation, their negotiation style should vary. Also, how 
they approach a conflict can make a huge difference in the outcome and/or in the intensity of the conflict.

CLOSING:
5 Minutes

At the end of the lesson, ask the participants to try and negotiate for meeting needs with any conflicts 
they experience between now and the next session. Let them know that you will be discussing their 
experiences in the next meeting and will want to know what helped them in the conflict and what didn’t.



Negotiation Tips
Look at the situation piece by piece, and understand the Interests and 
Needs. Ask yourself, “What do I want?” before you negotiate!
Tackle the easiest issues first, and then tackle the harder issues after.

What do I want to happen?

What outcomes can I accept?

What do they want to 
happen?

What outcomes can they 
accept?

What are my interests and 
needs?

What outcomes must 
happen for me?

What are some strategies to 
help meet my interests and 
needs?

What are their interests and 
needs?

What outcomes must 
happen for them?

What are some strategies to 
help meet their interests and 
needs?

Mine Theirs

Wants

Needs

What is your best possible outcome?    Your worst?

What is their best possible outcome?    Their worst?

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Directions: Read your role and then attempt to negotiate and come to an 
understanding or agreement.

Teenager
You are 15 years old, and you want to go a house party this Saturday night. Your 
parent does not often let you go to parties, and you don’t understand why. This 
party is in a neighborhood your family is not familiar with but you are responsible 
and smart. You feel that there is no reason for you not to be allowed to go, especially 
since all of your friends are going to this party. You don’t want to be left out, and you 
want to convince your parent to allow you to go to this party.

Directions: Read your role and then attempt to negotiate and come to an 
understanding or agreement.

Parent
Your 15-year-old teenager wants to go to a house party this Saturday. You don’t 
know much about this party, and it is in a neighborhood you aren’t familiar with. For 
these reasons, you do not want your teenager to go to this party.
With so many reports on the news about teenagers getting hurt or in trouble as a 
result of hanging out in “the wrong place,” you are very strict about which parties 
your teenager can go to. You understand the importance of your child socializing 
with his/her friends, and you fully support his/her extracurricular activities. However, 
you want to make sure he/she is safe, and that he/she understands the importance 
of responsibility.
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Conflict, Culture, 
and Identity
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SESSION VIII: CULTURE AND IDENTITY
Time: 90 minutes

LEARNING OBJECTIVES:
• By the end of Activity 8.1, participants will understand that culture affects how we communicate 

with one another.
• By the end of Activity 8.2, participants will see how identity can shape how we view others and 

how they view us.
• By the end of Activity 8.3, participants will understand that our identities affect how we perceive 

things.
• By the end of the session, participants will have been introduced to how culture and identity 

interplay with conflict.

OPENING:
Think about a conflict you experienced since we last met. If you used negotiation skills, how did it go? If 
not, how do you think it would have gone if you had?

TRANSITION:
People’s backgrounds and life experiences affect how they interact in conflict.

ACTIVITY 8.1: CULTURE AND CONFLICT
15 minutes

Entire group
Materials: “Color Game” role sheets

A. Color Game (10 minutes)
Divide participants into three groups, and assign an equal number of participants to the “Red Group,” the 
“Blue Group,” and the “Green Group.” Separate the groups and give each participant in each group their 
respective role. Let them know they can talk about what their role sheet says with their group, but they 
should not tell participants from the other groups what it says or show it to them. Ask them to follow the 
directions stated on their role sheet. Form groups of around six, each with about two people from each of 
the color groups. They should get to know people from the other groups while following the directions, 
asking simple questions such as “What kind of music do you like?” and “What are your favorite foods?”

B. Debrief (5 minutes)
How was it interacting with the people from other color groups?
What challenges did you experience communicating with the other groups?

Our culture shapes who we are. People have different norms for how to behave and communicate based 
on their cultural backgrounds. (Norms are basically rules for behavior and communication accepted by 
society.) If people behave and communicate differently from us, we may have conflict, as we usually view 
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the norms we follow as the correct way to interact. However, we can recognize that different cultures 
may have different norms, and they affect not only how we communicate and behave, but also how we 
perceive things.

ACTIVITY 8.2: IDENTITY
20 minutes

Entire group
Materials: “Culture and Identity” handout, Flipchart, Markers

A. What is Identity? (10 minutes)
Ask participants to stand in a line. Tell them you are going to read out a series of statements, and if the 
statement is like them, they should step forward. After each statement, pause, and ask them to look 
around where everyone else is standing. Then have them return to the line.
Statements:

1. I am female.
2. I am bi-lingual.
3. I am an athlete.
4. I am a person of color.
5. I have traveled outside of California.
6. One or both of my parents went to college.
7. I am close to someone who has a disability.
8. I know someone who is gay, lesbian, bisexual or transgender.
9. I am spiritual or religious.
10. I have a computer at home.

How did you feel during this exercise?
Did this exercise change the way that you view yourself or others in this group?
In some cases, your identity can provide you power or privilege based on the group that you belong to, and 
this also shapes the way you see the world. Your viewpoint also affects your NEEDS and the strategies you 
use to meet your needs.

B. Identity Information (10 minutes)
Pass out the “Culture and Identity” handout and review the concepts.

Our identity is how we see ourselves, and includes the groups we feel ourselves to be a part of.
Discuss different aspects of people’s identity. You can ask participants to provide examples for each 
aspect, and record their responses on a flipchart or the board:

1. Group/Social Identification: (i.e., basketball player, hippie)
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2. Institutional Identification: (i.e., student)
3. Ethnic/Racial Identification: i.e., (Polish, Black)
4. Other: gender, age, socioeconomic status, religion, etc.

ACTIVITY 8.3: IDENTITY EFFECTS
50 minutes

Entire group
Materials: Drawing paper, Drawing utensils

C. Identity Diagram (40 minutes)
1. Show participants an example of an identity diagram. An identity diagram illustrates a person and 

the multiple identities that make up who they are. See the example of Harry Potter at the end of this 
lesson.

2. Have participants create their own identity diagrams. Depending on available time, they can be as 
artistic as possible, using words, phrases, images, magazine clippings.

3. Have participants share their diagrams with the entire group.
4. Pair up participants and ask them to share two stories with each other: a) when they felt especially 

happy or proud to be associated with one of the identifiers they selected, and b) when it was 
challenging or painful to be associated with one of the identifiers they selected.

5. After they finish sharing, bring the group back together and discuss how it felt to share their stories. 
Ask if anyone wants to share one or more of their stories.

6. Ask them to complete the stereotype statement by filling in the blanks: “I am (a/an) 
______________ but I am NOT (a/an) _______________,” or “I am (a/an) _______________ and 
I am (a/an) _______________,” and have everyone share their statement with the whole group.

D. Debrief (10 minutes)
Facilitate discussion around the following questions:

Why is being self-aware about your identity important?
How do the dimensions of your identity that you chose as important differ from the dimensions other 
people use to make judgments about you?
How did it feel to be able to challenge your stereotype?
Where do stereotypes come from?
How can we try to overcome them?
Why is it important to think about these things when trying to resolve a conflict?
• Feel more secure and less threatened in your identity. When part of our identity is challenged or 

threatened, we often respond by re-enforcing our allegiance to that part of our identity (tie back 
to painful story). Understand why you get upset or stressed and figure out how to calm down and 
address the issue appropriately.



20
18

 A
BC

s O
F 

CO
N

FL
IC

T 
| 1

19

• Recognize how you respond to others, being sensitive to their attitudes, emotions and feelings, 
without trying to interpret them in terms of your perceptions. Perceptions are our interpretations of 
others. They are based on our experiences and help us make sense of the world, but they can also be 
superficial and most likely do not tell us the complete story.

• Not being aware of why we think, feel or act in certain ways may lead us to stereotype, discriminate 
or misjudge situations or other people. When we know what it is that we identify with, we can be 
aware of our own biases and how we might react to situations that test what is important to us. It 
helps us to understand why we think what we think, why we feel what we feel, and why we act how 
we act.

• We all have multiple identities and can’t be defined or define others by just one.
• People not respecting one another’s identities may cause conflict.

CLOSING:
5 Minutes

Culture and identity shape who we are and how we communicate. Different people may have different 
ways of communicating, and this may lead to misunderstandings or different ways of meeting needs. 
When communicating with persons who you think are from different cultural backgrounds than you, be 
respectful and sensitive to that, and apply your conflict resolution skills as best as you can! 

Ask the participants to be aware of how culture and identity may interact with any conflicts they 
experience or observe between now and the next meeting. Let them know you will be discussing their 
experiences at the next session and will want to know what helped them in the conflict and what did not.



Conflict, Culture, and Identity
Both culture and identity shape our perceptions, 
judgments, and ideas of ourselves and others.

Culture is the learned way of life of a group of people, 
including their shared beliefs, values, and norms. There 
are many types of cultures, such as national, regional, 
socio-economic, generational, and professional.

Each of us belongs to multiple cultures.

Our identity is how we see ourselves and includes the 
groups we feel ourselves to be a part of. Examples of 
aspects of our identity include our ethnic background, 
religious beliefs, gender perception, and social and 
professional affiliations.

Conflict can arise if judgments and decisions are made 
of others’ cultures and identities that are rooted in 
stereotypes and discrimination.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Color Game
Directions: Read your role and behave in the manner described below. The 
statements below summarize some of your cultural norms.

You are in the BLUE Group!
Blues make A LOT of eye contact. You find that it is important to make eye contact 
to show that you are listening and that you care. For this reason, you also do NOT 
multi-task. You do one thing at a time to show that you are committed. Blues are 
ALWAYS smiling. In your culture, smiling shows that you are friendly and courteous, 
both of which are important. You like to talk things out to make sure everyone is 
on the same page. You tend to be late a lot. Being on time to meetings or social 
gatherings is less important in your culture than maintaining relationships.

Color Game
Directions: Read your role and behave in the manner described below. The 
statements below summarize some of your cultural norms.

You are in the RED Group!
Reds DO NOT make eye-contact at all. In fact, you hate it! In your culture, making 
direct eye-contact is RUDE and you dislike it greatly. Your culture finds it offensive 
to stand closely to someone when talking. Body distance is important. You are 
very serious. If there is no need to smile, why do it? Reds think too much smiling 
indicates fakeness and dishonesty. You are very wary of people who smile a lot.

Color Game
Directions: Read your role and behave in the manner described below. The 
statements below summarize some of your cultural norms.

You are in the GREEN Group!
Greens like to stand closely to someone when speaking. It is important to stand 
closely so that you show that you are listening and care. You appreciate punctuality 
(being on time) and you hate it when other people are late. You multitask. You find 
this to be efficient. So, it is just fine for you to send emails or text while also having a 
conversation with someone, or engage in other activities.



Harry Potter

English

Straight

Middle class

Wizard

White

Gryffindor

Orphan

Hogwarts 
student Quidditch 

Seeker

Male

Character Identity Chart

Place the character’s name in the center circle, and place different aspects of 
the character’s identity in the smaller, surrounding circles.

From Harry Potter and the Sorcerer’s Stone

Copyright © 2011 by Western Justice Center 
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Po w e r  a n d 
C o n f l i c t

S E S S I O N  I X
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SESSION IX: POWER AND CONFLICT
Time: 105 minutes

LEARNING OBJECTIVES:
• By the end of Activity 9.1, participants will know the definition of power.
• By the end of Activity 9.2, participants will have experienced that people gain power from different 

sources.
• By the end of Activity 9.3, participants will understand how power can be used.
• By the end of the session, participants will have been introduced to how power interplays with 

conflict.

OPENING:
How have culture and/or identity played a part in any conflict you experienced since we last met?

TRANSITION:
What do you feel and think when you see the word “power”?

ACTIVITY 9.1: POWER AND CONFLICT
10 minutes

Entire group
Materials: Flipchart, Markers

A. What is power? (5 minutes)
Write the word “power” on the board or flipchart.
Write participant responses to the opening question on the board or flipchart. Then look at each word 
and ask if they have a negative or positive connotation.

B. Debrief (5 minutes)
Power itself is not negative or positive. How power is used makes a situation negative or positive. How 
would you define power?

One definition of power from www.m-w.com: “Ability to act or produce an effect”

ACTIVITY 9.2: SOURCES OF POWER
50 minutes

Groups of ten
Materials: “Power Negotiation” role play, Country name cards, “Sources of Power” handout

A. Power Game (40 minutes)
Refer to the “Power Negotiation” role play.

1. Let the participants know you will be breaking them up into groups of 10 to perform a role play 
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about power.
2. Read the situation aloud to the class. Ask if there are any questions and discuss these with them.
3. Break participants into groups of ten. Remaining participants will be observers, or you can pair 

participants up in some of the roles.
4. Give each person in the group a different role. Give them about 5 minutes to read over their role, 

silently to themselves, and then ask if they have any questions. Talk to each participant individually 
about their role. Provide each participant with a name card for their country so they can display it 
for the other members of their group to see.

5. Read the country descriptions aloud to the groups.
6. Let the participants mingle with each other within their own groups for about 5-10 minutes before 

beginning the meeting. (They can strategize with one another based off of the info on their role 
sheets – you may have to prompt this.)

7. Read the assembly meeting rules aloud to the groups. Again ask if there are any questions and 
discuss as necessary.

8. Ask Processium to begin the role-play and let the groups know they have about 20-30 minutes to 
come to a decision.

9. Observe the negotiations, and step in if necessary to keep them on track.

B. Debrief (10 minutes)
Ask each group to report on their decision.

Did anyone feel like they didn’t have a say in the decision?
Did some ambassadors have more say than others? If so, who?
How did everyone interact with each other?
From which source do you think each of the different countries receives its power?

Pass out the “Power” handout and discuss the different sources of power:
1. Formal authority (Headaria)
2. Expert/information (Scholaran)
3. Associational (Positarus)
4. Resource (Wealtheria)
5. Procedural (Processium)
6. Sanction (Harmarius)
7. Nuisance (Annoria)
8. Habitual (Asitis)
9. Moral (Moralus)
10. Personal (Charismas)

Ask participants how it felt to have each power.
How did your power and that of the other countries affect the negotiation?
How do you see the different sources of power interacting in your own lives? What sources of power do 
you see at school? With your friends? At home? Etc.
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Power can be situational, in that we might be able to draw upon certain sources of power in certain 
situations that are not available to us in others. For instance, you may have procedural power if you are 
mediating a situation with peers, but may not have it with adults. In this way, it can also be relative, in 
that you may have more or less depending upon your relation to the people or institutions involved in the 
situation.
Why is it important to think about the different sources of power when analyzing a conflict? 
i.e., power is formed through relationships, more balanced power can lead to a more satisfying solution 
for everyone involved
How can you help balance power? 
i.e., through education, advocacy, collaboration

ACTIVITY 9.3: KINDS OF POWER
40 minutes
Five groups

Materials: Power scenarios, “Sources of Power” and “Kinds of Power” handouts

A. Power Scenarios (30 minutes)
Break participants into five groups and hand out one scenario each. Each scenario will be an image, a 
poem, song lyrics, an excerpt from a story or literary book, etc. that illustrates the different sources of 
power as well as the various kinds. For example, you could use the poem “Women” by Alice Walker or 
images of old cigarette ads that you can find online. Give each group about 5-10 minutes to discuss their 
scenario and what source(s) and kind(s) of power are being used. (Explain that participants may refer 
to the “Sources of Power” and “Kinds of Power” handouts for guidance.) Please note that more than 
one source and kind of power can be used in an image, and that it is good to make mention of all of 
these potential dynamics, but that the predominant source and kind within each scenario should be the 
subject of their discussions. After each group has discussed their respective scenario, bring the groups 
back together and have one participant from each group read/show their scenario and then provide a 
summary of the group discussion on it. The whole class can provide feedback on each scenario.

B. Debrief (10 minutes)
Discuss the different kinds and sources of power (refer to “Sources of Power” and “Kinds of Power” 
handouts).

How do you see these different kinds of power being used in your own lives?
How are the kinds of power related to the sources of power?
How can these kinds of power cause or help prevent, manage, resolve, and transform conflict?

Discuss how power can affect structures and keep people from meeting or help people meet underlying 
needs.
Sources and Kinds of Power from: Carolyn Schrock-Shenk, “Power and Conflict,” Mediation and 
Facilitation Training Manual, 4th edition, editor Carolyn Schrock-Shenk, Akron, PA: Mennonite 
Conciliation Service, 2000, pp. 78-79.
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CLOSING:
5 minutes

At the end of the lesson, ask the participants to think about the different sources and kinds of power 
they encounter between now and the next meeting, especially when they are involved in or observing 
a conflict. Let them know you will be discussing their experiences at the next meeting and will want to 
know what helped them in the conflict and what did not.



Sources of Power

Based on Carolyn Schrock-Shenk, “Power and Confl ict,” Mediation and Facilitation Training Manual, 4th edition, editor 
Carolyn Schrock-Shenk, Akron, PA: Mennonite Conciliation Service, 2000, pp. 78-79.

Personal PowerComes from having a charismatic 
personality (i.e., popular person in school)

Habitual PowerComes from the status quo, which 
can be hard to change (i.e., the diffi  culty in changing laws)

Moral PowerComes from appealing to people’s 
values and what is “right” (i.e., 

minister, human rights advocate)

Nuisance PowerComes from having the ability to 
annoy others (i.e., little brother who keeps pestering you)

Sanction PowerComes from having the ability to 
keep others from meeting their 

needs (i.e., Assistant Principal of Discipline)

Procedural PowerComes from having control over 
decision-making process (i.e., peer mediator, facilitator)

Associational PowerComes from being friends with 
people who have power (i.e., best 
friend of most popular person in school)

Resource PowerComes from having valuable things like money or land (i.e., 
business owner, sister with cool clothes)

Expert/Information PowerComes from having knowledge 
(i.e., doctor, professor, IT person)

Formal AuthorityComes from someone’s position (i.e., principal)

132



Kinds of Power

Exploitative Power (power upon): Use of physical
violence or force, or the implied intent to use it

Manipulative Power (power over): Playing with 
people’s wants and needs

Competitive Power (power against): Competing
with others of equal power

Nutritive or Nutrient Power (power for): Using 
influence to empower others in a positive way

Collaborative or Coalitional Power (power with): 
Combining one’s power with other’s to increase 
everyone’s power

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Power Negotiation Role-Play

Situation
For several years, there was an international assembly where countries came 
together to work on issues of international law, economic development, security, 
and human rights, among other things. This assembly had several conflicts and 
eventually crumbled. Today, ambassadors from 10 different countries have come 
together to form a new international Assembly. These countries previously met and 
elected Headaria as the leader of the Assembly. The decision you are going to make 
today is where to move the headquarters of the Assembly. The past headquarters 
are located in Annoria, and they have fallen into disrepair. The new headquarters is 
envisioned as a small city, with a superior research university, a military force, and 
the governing seat of power, where each of the collaborating countries will provide 
their strengths to build the best city in the world. Whichever country is chosen will 
be able to access and enjoy its many benefits the most easily, because the center 
will be located within it.

Role 1: Ambassador of Headaria
You feel that as leader of the Assembly, other Ambassadors should really listen 
to you and follow your guidance. You like being looked at as a strong and fair 
leader. Since your country is the leader of the Assembly, it makes sense that the 
headquarters should be in your territory. You want to make sure you don’t anger 
Wealtheria or Harmarius too much, however. You want to have good relations with 
Wealtheria because you want them to put their resources into the Headquarters 
city. You want to have good relations with Harmarius so they don’t try to threaten 
your leadership role. You also want to keep Scholaran happy, because you don’t 
want the new research university to have to compete with their scholars. You also 
think highly of Moralus because they always try to do the right thing. You like to 
hear Charismas’s thoughts, and you also value Processium’s ability to run things. 
And Positaurus has always been a good friend to you and supported your decisions.

Role 2: Ambassador of Scholaran
You feel that as the representative of the most intellectual, knowledgeable, and 
technologically capable of all of the countries, the headquarters should be in your 
territory. Your country is the most likely to focus on the pursuit of knowledge and 
not on any political agenda. Your country is ready to leave the coalition and focus on 
your own national institutions if necessary, as you would still have the best research 
university around if you don’t become a member of the Assembly. You want to form 
a better alliance with Wealtheria because you would love for them to invest more 
money in your quest for knowledge so your countrypeople could be really creative.



Role 3: Ambassador of Positarus
Your country will side with Headaria, Harmarius and Wealtheria on where they 
think the headquarters should go, because you know you will reap the benefits 
from your firm support of them. Of course, since you are great allies with all three of 
them, if they think that it would be good to have the headquarters in your territory 
as somewhat of a “neutral” country to the three of them, then you would totally be 
down for that. In fact, maybe you should suggest the benefits to them of having 
the headquarters in your territory . . . it wouldn’t be in just one of their territories, 
causing possible tensions between the three, but would be in a place that is such 
great friends with all three of them.

Role 4: Ambassador of Wealtheria
You would prefer the headquarters to be in your territory, but are willing to let it 
be in another country. After all, you will just start heavily investing your money in 
whatever country it is in and then be able to control a lot of things there. You really 
don’t want it to be in Moralus, though, because they never make decisions based 
on good economics but on what they think is “right” or “wrong.” On the other hand, 
if you want to put a good face on your country, it might be a good idea to listen 
to them sometimes. Also, you see no benefit to having it in Positaurus, Annoria, 
or Asitis – what do they have to offer? Both Harmarius and Scholaran are good 
ideas, though, because they both have a lot to invest in. Charismas wouldn’t be 
bad, either, as you are sure that a country with such likability must have something 
to invest in – possibly tourism services. And, of course, it is good to remain strong 
allies with Headaria, since they are the leader of the Assembly. Bottom line: If the 
headquarters can’t be in Wealtheria, then you want it to be somewhere that has a 
lot of things that you can invest in – the more things there are to invest in, the more 
money you make! If necessary, you will remind people of all of your resources and 
how you might not share them with others if they don’t listen to you.

Role 5: Ambassador of Processium
You really think the headquarters should be in your territory, as your country is very 
good at running things well. You do, however, realize this is a long shot, and are 
willing to support the headquarters being in Moralus, because they try to make fair 
decisions. You also see the benefit of having the headquarters in Scholaran, as they 
have so much knowledge. And, of course, Charismas is so likable; it would be fine 
to have it there, as well. You know that as the facilitator of the Assembly process, 
you do have to give everyone their turn. And you feel as leader of the Assembly, 
Headaria should definitely get their say. Bottom line: You are running the process 
and know you must remain impartial and call on everyone equally – maybe that 
will make everyone realize how well you run things, and they will vote to have the 
headquarters in your country!



Role 6: Ambassador of Harmarius
Your country is the strongest in the world, and could destroy all the other countries 
if it so chose. You know you won’t do this, though, but can’t trust that other military 
forces would make the same decisions. For this reason, you want the headquarters 
in your territory. No one else should have a strong military force. Possibly the 
headquarters would work in Annoria or Asitis, as they are small countries that 
you can control. Annoria already has the beginnings of the headquarters in their 
country from the old location that could just be remodeled. Or maybe Positaurus, 
as they are a friend that you can control. You might consider Processium if they are 
fair during the meeting. There is the slightest possibility that you would support 
having the headquarters in Headaria, but only if they do not try to become too 
powerful. Scholaran is another possibility, as they have so much technical ability, 
but you are worried that they might then use all of their technical ability for 
themselves and design a superior military force. You definitely do not want it in 
Wealtheria, where with all of their resources they could become too powerful. 
And Charismas is too likable and could turn other countries against you if they 
wanted to. Definitely not Moralus, as well, as they would be too focused on whether 
decisions are “right” or “wrong” and hold the resources of the headquarters 
city hostage if they thought any Assembly decision was “wrong.” Again, the 
headquarters is best in your country, and you can use subtle threats to get your 
way. If it comes down to it, and you don’t like the outcome of the meeting, you will 
just drop out of the Assembly. Then the coalition will not have the benefit of your 
military power and expertise, and you could hurt any of them if they turn against 
you, anyway.

Role 7: Ambassador of Annoria
You have the old headquarters in your territory, and you are really angry that none 
of the other countries are seriously considering the new headquarters to be in your 
territory – you already have the basic infrastructure. You are going to take every 
opportunity to go against what everyone says unless they talk about keeping the 
headquarters with you. Do the other countries really want the leader, Headaria, to 
get more power with the headquarters in its territory? And Scholaran already has 
too much knowledge; they don’t need a place that will give them more. Positarus 
is just trying to buddy up with more powerful countries by agreeing with Headaria, 
Harmarius, and Wealtheria. Wealtheria has too many resources already, and 
Harmarius has too much military might – they are just plain scary! Asitis is boring, 
Moralus is too ethical, and Charismas is too likable. Processium has no reason to 
have the headquarters in their territory. You don’t have to vote if people don’t listen 
to you!



Role 8: Ambassador of Asitis
Your country thinks things should remain as they are – the headquarters should 
stay in Annoria. Yeah, the old alliance fell apart, but it wasn’t because of Annoria. 
It was the bigger powers that couldn’t get along. And there is already the basic 
infrastructure for the headquarters city in Annoria. You just see no benefit in 
moving it. For one, it would cost a lot more, and you don’t want to pay for it. Things 
are fine as they are – it is just going to cause tensions between people if it gets 
moved somewhere else. You don’t have to vote if people don’t listen to you!

Role 9: Ambassador of Moralus
Your country thinks it is the only one that would have the ethics to have the 
headquarters in its territory but still make it a city for all the countries of the 
Assembly. You would make sure that the headquarters and its resources are built 
and used for the good of mankind, rather than for any country’s specific interests. 
You are somewhat willing to look at Charismas, because they are so likable and 
friendly. Possibly Processium, as well, because they are more concerned about 
running things fairly and not as much about any political agenda. But you are 
the best choice because you are only concerned about every country’s welfare. 
Harmarius would be the worst choice, because they often threaten and intimidate 
others with their military might when they don’t get their way. Scholaran could 
be a good location, if they would definitely use their expertise and knowledge for 
the good of all countries. But you can’t be sure they will do that. Wealtheria does 
share their resources, but pretty much for their own economic interests. Headaria 
has been a good leader, but you don’t want them to get too powerful and have it 
change them.

Role 10: Ambassador of Charismas
You don’t have a lot of material resources to provide, but your country is full of very 
likable people who are confident in their abilities, welcoming, and determined 
to move Charismas forward. You try to collaborate with others, and are willing 
to discuss where would be the best place to house the headquarters city. If it 
turns out that the majority thinks it would be Charismas, why then that would be 
perfect. And you are confident enough to assure everyone of the abilities of your 
countrypeople.



Assembly Meeting Rules
To be enforced by Processium

• Only one person may speak at a time.
• Each person may speak for no more than two minutes at a time.
• Each ambassador must raise their hand when they want to speak and wait to be 

called on.
• A majority must be reached (6 or more), and at least 8 countries need to vote for a 

decision to hold.
• Processium will decide when to hold a vote, and can do so as many times as necessary.
• Countries cannot vote for themselves, although they can try and convince other 

countries to vote for them.
• Headaria is able to cast a second vote if a further vote is needed to reach a majority.
• If time is running out, Processium can hold a runoff between the two or three 

countries with the most votes in a preliminary vote. Even in this process, a majority 
must be reached, and at least 8 countries need to vote.

Country Descriptions
Headaria, as one of the main powers in the world, has been elected the leader of the 
Assembly that is meeting. If there needs to be a tie-breaker, Headaria’s ambassador gets to 
cast another vote.
Scholaran is known for its intense pursuit of knowledge, through intellectual studies and 
research into new technologies.
Positarus is a small country. It is really good friends with Headaria, Harmarius and 
Wealtheria.
Wealtheria has a lot of money and natural resources, which they invest in other countries 
as well as their own.
Processium is in charge of making sure that everyone follows the rules of the Assembly 
meeting, stays on task, and that a decision is made.
Harmarius is a strict country with a lot of military power, which everyone knows they could 
use against other countries if they wanted to.
Annoria is a small country, and they often feel left out by other countries, so they are known 
to cause a fuss. The headquarters of the old alliance are in this country.
Asitis doesn’t like change.
Moralus is a very ethical country. They always analyze and make every decision based on 
whether they think it is right or wrong for the good of all.
Charismas is a small country without many resources, but its people are very friendly and 
resourceful, and people from other countries are always drawn to them and like to hear 
what they have to say.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG
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M e d i a t i o n
S E S S I O N  X
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SESSION X: INTRODUCTION TO MEDIATION
Time: 185 minutes

LEARNING OBJECTIVES:
• By the end of Activity 10.1, all participants will witness a mock mediation, which will serve as a 

model for them to conduct their own peer mediation sessions.
• By the end of Activity 10.2, all participants will become familiar with the steps involved in the 

mediation process.
• By the end of Activity 10.3, all participants will have the opportunity to play the role of a 

mediator.
• By the end of the session, participants will be able to practice skills covered in previous sessions in 

order to guide people in disputes with one another to create solutions and find mutually beneficial 
agreements.

OPENING:
How did power affect any conflict you experienced based on meeting interests and needs since we last met?

TRANSITION:
So far, we’ve been introduced to what “conflict” is, and some tools and techniques that you can use 
to transform conflicts into positive opportunities. You’ve also had a chance to practice some of these 
techniques by negotiating. Now, you will be presented with another way of resolving conflicts, known as 
mediation. We will introduce this concept to you by acting out a mock mediation, and will then review the 
steps together. Then you will all have the chance to act as mediators. A mediator is an impartial person 
chosen to mediate, or solve, a conflict.

ACTIVITY 10.1: INTRODUCTION TO MEDIATION
25 minutes

Entire group

A. Mediation Skit (20 minutes)
Four persons demonstrate the mediation process to all participants, two in the roles of co-mediators, and 
two in the roles of disputants. The mediators in the skit should exhibit the conflict resolution techniques 
(Active Listening and Communication without Judgment) discussed in previous sessions throughout the 
mediation process. Alternatively, you can show participants a video of the mediation process, such as the 
one at http://www.schooltools.info/resources-1/2016/1/6/dont-give-in-to-the-drama
Participants watching the mediation will be asked to use their Active Listening skills to learn from the 
mediators.

B. Debriefing (5 minutes)
What did you see during the skit that worked well?
What techniques were used in the mock mediation and how did they transform the conflict?
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ACTIVITY 10.2: OVERVIEW OF THE MEDIATION PROCESS
15 minutes

Entire group
Materials: “What is Mediation?” and “Mediation Steps” handouts, “Peer Mediation Steps” bookmark

A. What is mediation? (5 minutes)
• Confidential and voluntary process that uses a trained mediator (somebody who is impartial) or 

mediators to resolve a conflict between disputing parties.
• The process is usually quick, and helps to preserve relationships.
• Mediation helps conflicts become opportunities because the mediator helps the disputants to find 

solutions that meet their interests and needs and work for them.

As you saw in the mock mediation, the mediators did not take sides, and in the end, they helped the parties 
come up with a solution that they could both agree to. What else did you notice?

B. What are the steps in mediation? (10 minutes)
Review the handout. For each step, ask the following questions about the mediation observed in Activity 
10.1

• Step 1: What happened in the beginning of the mediation?
• Step 2: After the mediators finished giving the ground rules, then what happened?
• Step 3: What did the mediators do to understand the underlying issues and needs?
• Step 4: How did they all reach an agreement?
• Step 5: What happened at the end?

It is important for co-mediators to spend time with one another before the mediation in order to determine 
how they are going to work with one another. As mediators are helping disputants to resolve a conflict, they 
want to practice good conflict resolution and communication skills with one another!

ACTIVITY 10.3: MOCK MEDIATION PRACTICE
135 minutes

(Time depends on the number of mediations attempted and the length of time each mediation takes)
Entire group

Materials: Mock mediations, “Agreement to Mediate” and “Student Mediation Contract” forms

A. Scenarios
Use the mock mediation role-play scenarios that are provided in the supplemental materials to provide 
opportunities for participants to practice mediation, or you can come up with your own or have your 
participants write ones that are realistic to them. Each group should be composed of six individuals. Two 
of these individuals will assume the role of co-mediators, two of these will assume the role of disputants, 
and the remaining one or two will be observers. Spend as much time as needed to run through each 
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mediation thoroughly, including letting mediators spend some time with each other before the mediation 
to discuss how they will co-mediate with one another. Mediators should practice using the “Agreement to 
Mediate” and “Student Mediation Contract” forms. Disputants will read their roles silently to themselves 
before the mediation begins. Observers should watch the mediators and provide constructive feedback 
when the mediation is over. Conduct enough mock mediations so that everyone has a chance to play 
each of the roles – mediator, disputant, observer – at least once.

B. Debrief
After each mediation comes to an end (whether with an agreement or non-agreement) debrief with the 
group(s) by asking the following questions:

What happened?
What was easy?
What was challenging?

CLOSING:
10 Minutes

Do you have any questions about any of the mediation steps we covered?
What was easy about mediation?
What was difficult?
What did you learn about this process?



What is Mediation?
Mediation is a peaceful process that resolves conflicts.

Mediation is facilitated by a mediator, who is an expert in the process of 
mediation. Mediators are impartial.
Mediation creates win-win solutions because the parties derive the 
solutions themselves.

Benefits of Mediation:
• Maintains relationships

• Quick
• Not costly

• Confidential
• Voluntary

• Helps the parties voice their needs and concerns

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Mediation Steps
Step 1: Setting the Stage
• Introduce yourself.
• Explain the process.
• Explain confidentiality and impartiality.
• Get agreement on ground rules.

Step 2: Defining the Problem
• Ask/agree who will talk first.
• Ask what happened and how each party feels about 

it.
• Summarize each statement.
• Give each party equal time.

Step 3: Identifying the Issues
• Use active listening skills.
• Create an agenda/list of the issues.
• Focus on issues important to both parties.
• Hold caucus sessions, if necessary.
• Stay impartial.
• Ask if any issues have been missed.
• Identify areas of miscommunication or wrong 

assumptions.

Step 4: Finding Solutions
• Address issue one at a time.
• Brainstorm solutions.
• Ask what each party would like the other to do 

differently in the future.
• Ask what each party can do to resolve the dispute.
• Ask what can be done differently if the problem occurs again.

Step 5: Closing
• Write specific agreements for each issue outlining who will do what, where, 

how, and by what date.
• Balance the agreement so both parties take responsibility for the solution.
• Be sure the agreement is realistic for each party.
• Be sure the agreement really addresses the issues. Have any been missed?
• Ask parties to prevent rumors by telling people the dispute is resolved.
• Thank the parties and congratulate them for their hard work.
• Set up a time to meet in the next few weeks to check on how the agreement is 

going.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



What is Arbitration?
Arbitration is a process that requires all disputing parties to designate a person 
who will formally resolve the dispute. Arbitration is an Alternative Dispute 
Resolution (ADR) method used to resolve legal matters, but the concept can also 
be used to handle other disagreements.
Arbitration can be either voluntary or mandatory, and binding or non-binding. 
Unlike mediation, which engages the disputants in the crafting of the final 
agreement, arbitration does not directly engage the disputants in the shaping of 
the final outcome. Instead, the arbitrator makes this decision singlehandedly.
Although arbitrators form the agreement in a conflict, it is still important to 
practice Conflict Resolution Techniques such as Active Listening Skills and 
Communication without Judgment. Applying these skills and techniques places 
the focus on Underlying Needs, which guides the arbitrator in crafting a final 
agreement that is fair and balanced.
Teachers and administrators working with students arbitrate all the time by 
breaking up disagreements and fights between students. Arbitration is also a 
helpful method for teachers and other adults who work with youth when faced 
with student conflicts surrounding sensitive issues.

What is Mediation-Arbitration (Med-Arb)?

Mediation-Arbitration or “Med-Arb” is a hybrid between Mediation and Arbitration. 
If parties are unable to reach an agreement between the disputants through 
mediation, the mediator then becomes an arbitrator; thereby shifting their role.
This process has many advantages. First, as an impartial, the mediator can 
gather information and facilitate dialogue between the disputants. The mediator 
would make every effort to help the parties derive a mutually beneficial solution. 
However, this is not always possible. Also, as the Underlying Needs become more 
apparent during the mediation process and potentially reveal sensitive matters, it 
might be wise to shift to arbitration.
Teachers, administrators, and other adults who work with youth may use this 
hybrid approach when dealing with ambiguous conflicts between students. 
Initially, teachers and administrators may attempt to mediate a conflict, and then 
as the Underlying Needs become more apparent, switch to an arbitration role, if 
necessary.

FIND OUT MORE AT WWW.SCHOOLTOOLS.INFO
WESTERNJUSTICE.ORG



Agreement to Mediate
Mediation is a voluntary, impartial and confidential process. All mediations will 
have two student mediators and an adult advisor present.
Voluntary: the participants choose to take part throughout the process and 
voluntarily make their own decisions.
Impartial: the mediators will not take sides or make decisions for the participants.
Confidential: anything said and/or written during the mediation is private and 
will not be discussed with anyone outside of the mediation. This rule applies to 
anyone who is participating in the mediation, including any observers and adult 
advisors. The only exception to this rule is information about threat or harm to 
oneself or others. Mediators will have to let the peer mediation advisor know about 
this information. Any notes taken during the mediation will be collected by the 
mediators and disposed of.

Mediator: Name _______________________________________________

Signature ______________________________ Date _________________

Mediator: Name _______________________________________________

Signature ______________________________ Date _________________

Advisor: Name _______________________________________________

Signature ______________________________ Date _________________

Disputant: Name _______________________________________________

Signature ______________________________ Date _________________

Disputant: Name _______________________________________________

Signature ______________________________ Date _________________

Disputant: Name _______________________________________________

Signature ______________________________ Date _________________

Disputant: Name _______________________________________________

Signature ______________________________ Date _________________

Observer: Name _______________________________________________

Signature ______________________________ Date _________________



Student Mediation Contract
Date:

After mediation, the parties agree to the following terms: 

Any student not satisfied with this agreement has the right to request another 
mediation session. All students agree to a follow-up interview by the Peer 
Mediation Team to determine if this contract is working.

Student: Student:

Student: Student:

Mediator: Mediator:



ABCs of Conflict 
Post- Training Survey
Please answer the following. 
The last several questions are for matching your survey responses, and will not be used for 
identification purposes.

1. Please answer the following questions about you and your school.

Please rate your agreement/disagreement 
with each of the following statements

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

At my school…
there is a lot of negative conflict between 
students. 1 2 3 4

there is a lot of negative conflict between 
students and teachers. 1 2 3 4

I get into a lot of negative conflict with 
other students. 1 2 3 4

I get into a lot of negative conflict with 
teachers. 1 2 3 4

students show respect for each other even 
when they disagree. 1 2 3 4

there is a lot of racial conflict. 1 2 3 4
there is a lot of conflict surrounding 
gender. 1 2 3 4

there is a lot of conflict about sexual 
orientation. 1 2 3 4

all students, regardless of race or ethnicity, 
are treated fairly. 1 2 3 4

When it comes to conflicts at my school...
I do a lot to reduce negative conflict. 1 2 3 4
other students do a lot to reduce negative 
conflict. 1 2 3 4

teachers do a lot to reduce negative 
conflict. 1 2 3 4

the police on campus do a lot to reduce 
negative conflict. 1 2 3 4

I feel that my school is a safe place. 1 2 3 4



2. My school has a peer mediation program. ☐ Yes ☐ No ☐ Don’t know

3. If there is one, I have used the peer mediation program at my school. ☐ Yes ☐ No

4. Please answer the following questions about conflict resolution in general.

Please rate your agreement/disagreement with each 
of the following statements

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

When I’m in conflict with another person...
I try to reach agreements that benefit everyone. 1 2 3 4
my first instinct is to blame the other person. 1 2 3 4
I often ask the other person how they would like to 
resolve the conflict. 1 2 3 4

I believe the people are separate from the issues. 1 2 3 4
I consider the importance of the issues at hand relative 
to my relationship with the other person. 1 2 3 4

I often resolve the conflict by fighting. 1 2 3 4
I am confident in my ability to positively resolve the 
conflict. 1 2 3 4

Please rate your agreement/disagreement with 
each of the following statements. Put “Don’t 
know” only if you are truly unsure.

Don’t 
Know

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

Conflict is always bad. x 1 2 3 4
Conflict is inevitable. x 1 2 3 4
Individuals should almost always attempt to 
avoid conflict. x 1 2 3 4

Negotiation can be conducted without a neutral 
party present. x 1 2 3 4

Emotions rarely provide clues about the true 
needs in a conflict. x 1 2 3 4

Mediation is a process that forces disputing 
parties to come to an agreement. x 1 2 3 4

A mediator is impartial. x 1 2 3 4
The first stage of mediation is identifying the 
issues. x 1 2 3 4

Participation in a mediation must be voluntary. x 1 2 3 4
A collaborative solution is generally preferable 
to a compromise. x 1 2 3 4

Anger is always a destructive emotion. x 1 2 3 4
A person’s initial statements in a conflict usually 
explicitly state their underlying needs. x 1 2 3 4

Eye contact is universally respectful. x 1 2 3 4
Active listening in a mediation requires 
counseling and advising. x 1 2 3 4



Please rate your agreement/disagreement with 
each of the following statements. Put “Don’t 
know” only if you are truly unsure.

Don’t 
Know

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

Using neutral words when communicating is 
important for mediators but not disputants. x 1 2 3 4

In a conflict resolution scenario, it is usually 
good to encourage people to express their 
emotions.

x 1 2 3 4

Reflecting on how a disputant may feel typically 
contributes to conflict escalation. x 1 2 3 4

In a conflict resolution scenario, it is usually 
best to tackle the hardest issue first. x 1 2 3 4

5. This conflict resolution training was ☐ Elective  ☐ Required of all students

6. The duration of this conflict resolution training was _________________ week(s).

7. This conflict resolution training met approximately________________ hour(s) per week.

8. Can you rate your overall satisfaction with the program out of 100, 100 being best? 
__________________.

9. Please answer the following questions evaluating the training you received.

10. What part of the training did you find most useful and why? 
 
 
 
 

Please rate your agreement/disagreement with 
each of the following statements.

Strongly 
disagree

Mostly 
disagree

Mostly 
Agree

Strongly 
Agree

The presenter’s explanations and examples were 
useful in understanding how to use these skills. 1 2 3 4

The role play exercises were useful in practicing 
the skills presented. 1 2 3 4

The length of this training was appropriate. 1 2 3 4
If not, how long should it be?

There was the proper amount of practice in 
performing mediations and negotiations. 1 2 3 4

If not, how much should there be?
Enough time was provided for the questions 
and answers. 1 2 3 4

If not, how much should there be?



11. What part of the training did you find least useful and why? 
 
 
 
 

12. Any other comments of feedback about the training or concepts you learned? How do you 
plan to use these skills? 
 
 
 
 
 

13. Day of the month on which you were born:__________ (example: March 9th would be 9).

14. Number of cats and dogs you have:_____________.

15. Number of full brothers: __________.

16. Today’s date is: ____________________.


